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Abstract:

This study examines how nations utilize education to foster curriculum goals. It analyzes eight critical aspects of
educational systems: national identity, national unity, cultural diversity, critical thinking, social responsibility,
technology, lifelong learning, and social integration. The study reveals strategies for addressing shared educational
challenges by comparing approaches from different nations using the data mining approach. The study identifies key
aspects of education in various countries. The research analyzes education systems in South Korea, China, the
Philippines, Nigeria, Finland, and others, revealing key findings on national identity, national unity, cultural diversity,
critical thinking, social responsibility, technology integration, lifelong learning, and social integration. These strategies
foster social cohesion, critical thinking, and global competence. The study emphasizes the significance of designing
educational approaches that cater to local contexts and prepare students for a globalized world, contributing to
integrated societies in educational and national development.
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Introduction:

Curriculum is an important component in molding the quality and impact of education systems worldwide (Zahabioun
et al.,, 2013). Curriculum includes carefully planned learning activities, structured learning opportunities, and
materials designed to achieve educational goals (Mulyadi & Mardiana, 2022). Curriculum evaluation is a systematic
process that assesses program quality and effectiveness, collecting data to determine if objectives are being met
(Alsalamah & Callinan, 2021). It serves as feedback for students, assesses teaching methods and materials, and
informs school-wide planning and improvement efforts (Alonzo et al., 2021). The school environment, including
physical facilities, social interactions, and educational resources, significantly influences student learning outcomes
and overall educational performance (Sam-Kalagbor, 2021).

The study is anchored on the Cultural-Historical Activity Theory (CHAT) with the supporting theory, Social Identity
Theory. These theories aim to analyze how social and cultural elements impact human behavior and learning
processes. CHAT emphasizes the role of cultural influences, historical background, and group activities in individual
growth and societal progress (Nussbaumer, 2012), while Social Identity Theory examines how self-concept is shaped
by social group affiliations (Tajfel, 1979).

Implementing new curricula and educational innovations often fails to achieve expected goals (Fullan, 2018).
Common issues include teachers' lack of understanding of curriculum goals, inadequate training and resources,
misalignment between curriculum and assessment, and challenges adapting materials to local contexts (Retnawati
et al.,, 2016). There are also gaps between policymakers' intended curriculum and the actual curriculum implemented
by teachers, leading to partial or complete abandonment of curricula (Maharajh et al., 2016).

A comprehensive analysis of curriculum implementation problems is needed to guide curriculum developers,
education leaders, and policymakers (Karakus, 2021). Understanding the gaps between curriculum intentions and
classroom realities and the impact of school environments on educational outcomes is crucial for improving
implementation (Berlin & Cohen, 2020). Analyzing conclusions from various studies can identify promising strategies
and interventions to address implementation obstacles and enhance school environments. This comparative analysis
is necessary to develop holistic, evidence-based approaches to curriculum development and supportive learning
environments (Embong et al.,2020).

Objectives
This research analyzed the educational systems across various countries contributing to curriculum goals aligned to

educational and national development in terms of national identity, national unity, cultural diversity, critical thinking,
social responsibility, technology, lifelong learning, and social integration.
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Methodology

This study uses the data mining method to analyze national identity, national unity, cultural diversity, critical thinking,
social responsibility, technology, lifelong learning, and social integration. The research aims to understand how these
aspects contribute to the field of educational and national development in various cultural contexts.

Presentation of Data, Interpretation, and Analysis:

This part presents the variables considered for analysis, which emphasizes national identity, national unity, cultural
diversity, critical thinking, social responsibility, technology, lifelong learning, and social integration. The analysis
emphasizes how these variables contribute to the overall field of national and educational development. By examining
these key aspects, researchers can gain insights into the complex interplay between practices that foster national
and educational development across different contexts.

The researcher has presented a set of tables that illustrate countries with comparable points for consideration.
Curriculum Goals

Curriculum goals are guiding principles for educational institutions, outlining students' expected outcomes based on
societal needs, learner characteristics, and subject matter experts. They encompass objectives like critical thinking,
social responsibility, and skill development. They differ from instructional objectives, which are specific, measurable
statements (Makumane & Khoza, 2020).

Under curriculum goals, the variables are national identity, national unity, cultural diversity, critical thinking, social
responsibility, technology, lifelong learning, and social integration.

National Identity

National identity is a key factor in shaping curriculum goals, promoting a sense of belonging and collective identity
within a nation. It influences educational philosophy and theory, ensuring curriculum goals align with national values,
culture, and history. This alignment fosters national unity and citizenship among students, contributing to the overall
development and stability of the nation by fostering appreciation for cultural heritage and national context (Liu &
Turner, 2018)

Table 1. National Identity

Countries Reasons

China China's curriculum aims to integrate national identity with global engagement, balancing
globalization and nationalism. It uses centralized textbook content to teach students about national
identity as a dynamic construct, preparing them to appreciate diversity and contribute to a globalized
world. Further research is needed to understand instructional materials' influence on national identity
formation (Wang et al.,2024).

South South Korea's curriculum prioritizes national identity development, cultural diversity, and 21st-
Korea century skills like communication and critical thinking. This approach is rooted in the country's history
of colonization and division. It aims to instill a strong Korean identity while preparing students for a
globalized world. This balance combines traditional values with modern demands, enhancing a sense
of belonging and pride (Won & Huntington, 2021).

Interpretation and Analysis:

South Korea and China both integrate national identity and global engagement in their curriculum goals. Their
approaches differ slightly, but both aim to prepare students for a globalized world. China uses centralized textbook
content to teach national identity (Zhao, 2020), while South Korea instills a strong Korean identity while preparing
students for global citizenship (Lim & Alsford, 2022). Both curricula support educational and national development
goals (Kitamura & Hong, 2022).

National identity education in South Korea and China has significantly influenced their educational and national
development, fostering patriotism, cultural pride, and social cohesion (Kim & Kim, 2019; Rao, 2023). In China, it
strengthens students' national identity and promotes government initiatives (Chen, 2023). In South Korea, it
emphasizes national identity and global citizenship (Noh, 2020), leading to improve academic performance and a
more cohesive workforce (Um & Cho, 2022). National identity education shapes engaged and informed citizens to
readily contribute positively to the global community (Lo & Pan, 2021).
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National Unity

National unity in curriculum goals is the intentional integration of shared values, principles, and cultural elements
into educational content to foster a collective sense of identity, mutual understanding, and social cohesion among
students from diverse backgrounds. It transcends ethnic, religious, and cultural differences by emphasizing common
national aspirations, respecting diversity, and cultivating a unified sense of citizenship (Akor & Okonny, 2023).

Table 2. National Unity

Countries Reasons

Philippines The Philippine Madrasah education system's curriculum aims to promote national unity by
integrating diverse cultural and religious backgrounds into a cohesive educational framework. This
promotes inclusivity and mutual understanding, fostering a shared sense of identity and community
among students from different ethnic and religious groups, contributing to national cohesion and
social harmony (Sali, 2023).

Nigeria The study emphasizes the significance of national unity in Nigeria's educational curriculum,
highlighting its role in promoting cohesion amid ethnic and religious diversity. It suggests that the
curriculum should encourage dialogue, tolerance, and mutual respect, reducing ethnic tensions and
fostering shared identity among students. However, challenges like inadequate funding and poor
teacher quality need to be addressed to fully utilize the curriculum's potential (Uche et al.,2020).

Interpretation and Analysis:

Both the Philippines and Nigeria emphasize promoting national unity through their educational curricula. The
Philippines' Madrasah system integrates diverse cultural and religious backgrounds (Cayamodin, 2019), while
Nigeria's curriculum promotes dialogue and tolerance (Orighmisan, 2021). These approaches create more inclusive
societies, reducing inter-group tensions and fostering unified nations (Falade & Falade, 2013).

The Philippines and Nigeria have successfully integrated education into their educational curricula, fostering social
cohesion and intercultural understanding among diverse populations (ANCHETA & CASEM, 2024; Sani, 2013). This
approach has improved access for Muslim communities in the Philippines and promoted cultural preservation and
national integration in Nigeria (Latif, 2014; Bolanle, 2021). This cultural emphasis on community has led to a stronger
sense of national pride and a more inclusive society, resulting in improved intergroup relations and a stronger sense
of national identity (Hossain, 2023).

Cultural Diversity

Cultural diversity in education involves recognizing and appreciating diverse cultural identities within a community or
institution. It fosters empathy, reduces prejudices, and prepares students for a globally interconnected world. It
aligns with curriculum goals, promoting openness and understanding of different perspectives (Lamjahdi, 2024).

Table 3. Cultural Diversity

Countries Reasons

Philippines The Philippines' curriculum aims to promote national unity and cultural diversity by developing
communication, critical thinking, and collaboration skills, while fostering respect, national pride,
and social responsibility among students. This approach prepares students for a multicultural
environment, bridging social divides and fostering a sense of belonging among diverse
communities. Recent research emphasizes the importance of integrating cultural diversity into
educational goals (Tipan et al.,2020).

South Korea | South Korea's curriculum aims to promote cultural diversity, fostering understanding and
appreciation among students. This approach prepares students for a globalized world, promotes
social cohesion, and reduces cultural prejudices. By integrating arts education, it enhances cultural
awareness, encourages creative expression, and develops critical thinking skills for navigating
diverse societies (Hong, 2019).

New Zealand | The New Zealand Curriculum aims to create an inclusive educational environment that respects
and celebrates cultural diversity, including indigenous Maori culture. This approach enhances
students' cultural awareness and prepares them for a diverse society. The Treaty of Waitangi
reinforces this commitment, ensuring equitable opportunities for all students (Soutter et al.,2012).
Solomon Solomon Islands' curriculum aims to promote cultural diversity, recognizing its multicultural
Islands society. It encourages inclusive teaching and learning programs, incorporating intercultural
understanding to equip students with skills for positive interactions with diverse cultures. This
approach fosters a sense of belonging and respect, preparing students for a globalized world
(Lingam et al.,2014)
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Finland Finland's curriculum focuses on embracing cultural diversity and integrating multicultural
perspectives to develop critical thinking skills and foster social responsibility. This approach
prepares students for a diverse world, promoting inclusivity and equality. It enhances students'
understanding of global cultures, promotes empathy, and fosters social integration. Finland's
broader societal values align with this emphasis, ensuring respectful and thoughtful engagement
with different cultures (Halinen, 2018).

USA Curriculum goals in the United States aim to promote social integration and inclusivity by
incorporating diverse perspectives and histories. This approach encourages students to appreciate
the multicultural fabric of American society, promotes empathy, respect, and cultural competence,
and dismantles stereotypes. It also helps address social inequalities and fosters a more inclusive
national identity by reflecting all students' backgrounds and experiences in their education (Banks,
2015).

Interpretation and Analysis:

In South Korea, education has evolved to address postwar expansion and inequality issues, including cultural diversity
(Lee, 2023). New Zealand has developed culturally responsive frameworks to support gifted Chinese students,
demonstrating their commitment to inclusive education (Yao et al.,2024). Finland has been actively researching
cultural diversity in arts education, highlighting its importance in the curriculum (Zilliacus et al.,2017). These
approaches aim to foster social cohesion, critical thinking, and global competence, preparing students for an
increasingly interconnected world. The integration of diverse cultural perspectives in education is essential for
fostering social integration and societal development. Countries like the Philippines, South Korea, New Zealand,
Solomon Islands, Finland, and the United States all aim to promote cultural understanding and prepare students for
a diverse world. Cultural diversity in education fosters understanding, empathy, and global competence in curriculum
goals (Ramos et al.,2021).

Culturally responsive education in the Philippines, South Korea, New Zealand, the Solomon Islands, Finland and USA
has significantly impacted educational and national development (Pillay & Panth, 2022). It promotes inclusivity,
engagement, global competence, critical thinking, and social cohesion among diverse student populations (Barker et
al.,2023). This approach reduces educational inequalities, promotes social integration, preserves indigenous cultural
knowledge, and fosters a globally aware and culturally competent workforce for national development in a diverse
world (Lin, 2020).

Critical Thinking

Critical thinking is a crucial aspect of education, involving reflective and independent thinking skills. It helps students
analyze, evaluate, and synthesize information, making reasoned judgments and solving problems effectively.
Integrating critical thinking into the curriculum fosters intellectual growth, open-mindedness, and a comprehensive
learning experience (Aycicek, 2021).

Table 4. Critical Thinking

Countries Reasons

South Korea

South Korea's curriculum shifts from traditional knowledge delivery to competency development,
emphasizing critical thinking. This shift prepares students for 21st-century challenges, enhancing
flexibility, creativity, and integrative learning. It's part of a broader educational reform promoting
holistic student development (Ayhan, 2024).

Philippines

The Philippines' curriculum focuses on developing critical thinking skills, communication, and
collaboration to prepare students for complex social and economic landscapes. This approach aims
to cultivate knowledgeable, critical analysis, and problem-solving learners, aligning with the broader
educational objectives of fostering a cohesive and inclusive society. By integrating critical thinking
into the curriculum, the Philippines aims to prepare students for navigating complex social and
economic landscapes (Tindowen et al.,2017)

Finland

Finland's curriculum focuses on developing critical thinking skills to promote diversity and
multicultural perspectives. This prepares students to engage with diverse viewpoints, analyze difficult
issues, make informed decisions, and contribute responsibly to society (Lavonen, 2020).

Germany

Germany's curriculum aims to develop digital competencies and lifelong learning by fostering critical
thinking. This is crucial for students to adapt to the digital age, where critical thinking and information
evaluation are essential. By integrating critical thinking, Germany equips students with the skills to
navigate complex digital environments and make informed decisions (Blaschke, 2018).

Canada

Canada's curriculum focuses on integrating critical literacy to enhance critical thinking skills in various
educational contexts. This approach equips students with the ability to analyze, question, and
deconstruct texts and societal issues, enhancing a deeper understanding of diverse perspectives and
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social justice. The intentional integration of critical literacy in provincial and territorial curricula
ensures comprehensive practices in Canadian classrooms (Kaya et al.,2022).

Australia

Australia's curriculum emphasizes critical thinking as a key aspect of education, preparing students
to tackle complex real-world problems and develop innovative solutions. This approach equips
students with the skills to think creatively and critically, enabling them to navigate a rapidly changing

world (Ab Kadir, 2018).

Interpretation and Analysis:

South Korea emphasizes problem-solving skills, while the Philippines improves analytical and decision-making
abilities (Maquiling, 2023). Finland fosters global competence through critical thinking, aligning with the growing
importance of global education in enriching students’ learning experiences (Dolby & Rahman, 2008). Germany
focuses on digital literacy and media competence, reflecting the need for critical thinking in digital environments
(Kerres & Bedenlier, 2020). Canada promotes social justice and diverse perspectives, while Australia focuses on
tackling complex problems and developing innovative solutions (Jefferson & Anderson, 2021). Critical thinking is a
key component in education across South Korea, the Philippines, Finland, Germany, Canada, and Australia. Critical
thinking prepares students for the 21t century’s complexities. Research shows that critical thinking is essential for
navigating modern society and the workplace (Carlgren, 2013).

Critical thinking has become a core component of education in South Korea, the Philippines, Finland, Germany,
Canada, and Australia, reflecting a global shift towards preparing students for the 21st century's complexities. These
nations focus on problem-solving, analytical, decision-making, global competence, digital literacy, media
competence, social justice, and innovative solutions. South Korea places a strong emphasis on problem-solving skills
in STEM education. The Philippines is aiming to enhance its analytical and decision-making skills through collaborative
learning. Finland is promoting global competence through its phenomenon-based learning approach, which
emphasizes critical thinking. Germany places a high priority on enhancing digital literacy and media competence in
its schools. Canada and Australia are utilizing inquiry-based learning to tackle complex problems and develop
innovative solutions. The success of these initiatives is attributed to supportive cultural values and lifelong learning
contribute to success, but challenges persist (Chukwunemerem, 2023).

Social Responsibility

Social responsibility in education promotes civic duty, social justice, and sustainability, fostering awareness and
commitment to contribute positively to society. It involves values-driven frameworks and activities, encouraging
students to understand their role within their communities and engage in actions benefiting local and global societies.
Institutions embed social responsibility into practices to develop students’ ability to address complex moral and
societal challenges (Jones et al.,2021).

Table 5. Social Responsibility

Countries Reasons

Philippines The Philippines’ curriculum aims to integrate social responsibility through values education,
fostering responsible citizens who contribute positively to society. This approach addresses
cultural diversity and societal challenges, fostering a generation that values respect, collaboration,
and national pride, essential for building a cohesive society (Kilag et al., 2023).

Finland Finland’s curriculum focuses on social responsibility by incorporating diverse perspectives,
preparing students for a globalized world. This approach fosters empathy and critical thinking,
enabling responsible actions in diverse social contexts. Finland’s curriculum aims to promote
inclusivity and equality, preparing students to positively contribute to society (Rauhansalo &
Vytautas, 2017).

Interpretation and Analysis:

Social responsibility is a key goal in education in the Philippines and Finland. These countries integrate social
responsibility into their curriculums to prepare students for responsible participation in a globalized world. In the
Philippines, values education promotes civic duty and cultural diversity (Reyes et al.,2022), while Finland focuses on
empathy, equity, and active citizenship (Fornaciari & Rautiainen, 2020).

The integration of social responsibility into education has significantly impacted educational and national
development. This approach fosters civic engagement and global awareness among students, leading to more socially
conscious and active citizens, promotes cultural appreciation and social cohesion, fosters empathy and social trust,
and leads to informed citizens. These initiatives demonstrate higher levels of social responsibility, environmental
awareness, and intercultural competence, enhancing national competitiveness in the global economy (Pashby et
al.,2020).
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Technology

Technology in education is the strategic integration of digital tools and platforms within the curriculum to improve
teaching and learning processes. It fosters digital literacy, engagement, and adaptability among students, creating
dynamic learning environments that cater to diverse needs and prepare them for a technology-driven world. This
approach not only improves educational outcomes but also equips students with essential skills for future success
(Tang & Chaw, 2016).

Table 6. Technology

Countries Reasons

South Africa South Africa is integrating technology into its curriculum to improve learning outcomes and
address educational disparities. The government is providing digital resources and training to
teachers and students to bridge the gap between urban and rural education. However, challenges
like limited infrastructure and socio-economic inequalities persist (Chomunorwa & Mugobo,
2023).

Mexico Mexico’s government emphasizes the integration of technology into education to align with
modern society’s needs. The curriculum aims to enhance digital literacy and prepare students for
a technology-driven world. It enhances critical thinking, creativity, and problem-solving skills.
However, challenges like unequal access to technology and insufficient teacher training hinder the
effective implementation of these goals (Fernandez et al.,2020).

USA The U.S. education system integrates technology to improve learning experiences and student
engagement, utilizing digital tools for personalized learning. The curriculum prepares students for
a rapidly changing technological landscape, equipping them with necessary skills for future
careers. However, ongoing debates about the effectiveness of technology in education, such as
screen time, data privacy, and the digital divide, persist (Schindler et al.,2017).

Interpretation and Analysis:

Technology’s goal is to fill the gap between the digital divide and educational and national development. South Africa,
Mexico, and the USA are focusing on technology integration in education to improve learning outcomes and prepare
students for a technology-driven world. South Africa aims to bridge the digital divide and improve urban-rural
education through digital resources and teacher training (Khoza, 2023). Mexico focuses on digital literacy and critical
thinking skills (Gémez Zermerfio & Franco Gutiérrez, 2018). while the USA uses technology for personalized learning
and student engagement (Scherer et al., 2019).

Across these countries, the integration of technology in education has created a culture of lifelong learning and
adaptability. The implementation is successful in these nations. The development of critical digital skills like
communication, collaboration, and content creation is crucial for global economic success (George, 2015).

Lifelong Learning

Lifelong learning is a continuous pursuit of knowledge and skills beyond formal education, promoting self-regulated
learning strategies and digital literacy. It aligns with curriculum goals, preparing students to adapt to the modern
world and maintain competence in personal and professional lives. This approach supports personal growth and
fulfillment, preparing learners to contribute effectively to society in a sustainable manner (Anthonysamy et al.,2020).

Table 7. Lifelong Learning

Countries Reasons

Germany Germany’s education system integrates lifelong learning into its curriculum to foster a knowledge-
based economy and promote social cohesion. These initiatives support personal development,
enhance employability, and encourage active citizenship, aligning with European Union strategies for
a competitive, dynamic knowledge-based economy. Continuous skill updates contribute to personal
and societal growth (Blossfeld & Maurice, 2019).

Canada Canada prioritizes lifelong learning in its education system, aiming to prepare individuals for modern
life and work. Policies emphasize critical thinking, creativity, and adaptability, preparing individuals
for a technology-driven world. The Canadian education system supports continuous learning through
programs and initiatives, ensuring learners of all ages can enhance their knowledge and skills,
contributing to personal fulfillment and economic prosperity (Cété & White, 2020).

Interpretation and Analysis:
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Germany fosters adaptability, critical thinking, and skill development, while Canada promotes flexibility, personal and
professional growth, and addressing participation gaps in education. Germany and Canada prioritize lifelong learning
in their curriculums to prepare students for a rapidly changing world and contribute to national development (Elnagar
& Young, 2021; Hanemann, 2015).

Germany and Canada have implemented lifelong learning policies to enhance educational and national development.
These policies enhance academic performance, cultural understanding, and student well-being, contributing to the
host country's economy and society. Openness and inclusivity lead to an increased cultural diversity and a globally
competitive higher education sector (Lawter & Garnjost, 2021; Desjardins & Ioannidou, 2020).

Social Integration

Social integration is the process of individuals, especially cross-border students, becoming part of a host society by
adopting the host culture, language, and lifestyle, while maintaining social connections and participating in
community activities. Academic performance significantly facilitates social integration, especially when cultural
distance is moderated. Successful academic performance helps bridge cultural gaps and integrate more effectively
(Hu et al.,2022).

Table 8. Social Integration

Countries Reasons

Brazil Brazil's Base Nacional Comum Curricular (BNCC) is a national curriculum reform that aims to
standardize educational objectives, promote inclusivity, and develop 21st-century competencies like
critical thinking, collaboration, and communication. This strategy aims to address educational
disparities and guarantee quality education for all students, regardless of their socio-economic
status. Civil society is advocating for these reforms (Costin & Pontual, 2020)

Chile Chile’s curriculum focuses on social integration through inclusive education policies, as outlined in
the 2016 Chilean Inclusion Law 20,845. The law aims to dismantle segregation and promote
diversity in education. It includes intercultural education and support for students with special
needs, fostering a more inclusive environment. This approach addresses socio-economic disparities,
ensuring all students can reach their full potential and contribute to a cohesive society (Lépez et
al.,2014).

Interpretation and Analysis:

Brazil's education strategy emphasizes standardization and inclusivity through the Base Nacional Comum Curricular
(BNCC), aiming to create a more equitable system. Chile’s approach, based on the Inclusion Law 20,845, focuses on
dismantling barriers to inclusion and supporting diverse student populations. Both countries recognize the importance
of education in social integration (Tromben et al.,2022).

Social integration policies in Brazil and Chile have significantly impacted their education systems, leading to improved
academic outcomes and social cohesion. These policies standardize the curriculum, promote equal opportunities,
reduce regional disparities, dismantle barriers to inclusion, support diverse student populations, and increase cultural
awareness and acceptance among students for a globalized world. Despite challenges, these policies have improved
educational quality, reduced dropout rates, and enhanced social cohesion (Gacel-Avila, 2012).

Findings
Theory Development

Curriculum goals can be realized with the following elements: national identity, national unity, cultural diversity,
critical thinking, social responsibility, technology, lifelong learning, and social integration.

The research examines how education promotes curriculum goals by national identity, national unity, cultural
diversity, critical thinking, social responsibility, technology, lifelong learning, and social integration. It highlights
strategies countries use to address shared challenges. The comparative analysis emphasizes the importance of
tailoring educational approaches to local contexts and preparing students for a globalized world.

The study anchors on the Cultural-Historical Activity Theory (CHAT) to examine how social and cultural factors impact
human behavior and learning processes. CHAT emphasizes the profound role of cultural influences in individual and
societal growth, enlightening the audience about the power of culture in education. The findings indicate that
promoting curriculum goals relies on an interconnected approach through national identity, national unity, cultural
diversity, critical thinking, social responsibility, technology, lifelong learning, and social integration.
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Conclusion

Based on the findings of the study, it can be concluded that the Cultural-Historical Activity Theory (CHAT) aligns with
the promotion of curriculum goals because CHAT is a theory that explains the intricate connections between
educational practices, cultural contexts, and national development. It emphasizes the role of cultural and historical
contexts in shaping educational practices, highlighting how nations tailor their systems to promote national identity
and social cohesion while respecting cultural diversity. CHAT's view of educational systems as dynamic and evolving
aligns with the adaptations in curriculum goals across countries to meet societal needs and promote national
development. However, the theory has limitations, as it may not fully capture economic factors and policy influences
and may need to be adapted to account for specific cultural and historical contexts. In conclusion, CHAT is a valuable
framework for understanding social and national integration in curriculum goals through education, but its application
should be nuanced to account for specific national contexts and potential limitations.

References

Ab Kadir, M. A. (2018). An inquiry into critical thinking in the Australian curriculum: examining its conceptual
understandings and their implications on developing critical thinking as a “general capability” on teachers’
practice and knowledge. Asia Pacific Journal of Education, 38(4), 533-549.
https://doi.org/10.1080/02188791.2018.1535424

Alonzo, D., Leverett, J., & Obsioma, E. (2021, April). Leading an assessment reform: Ensuring a whole-school
approach for decision-making. In Frontiers in Education (Vol. 6, p. 631857). Frontiers Media SA.
https://doi.org/10.3389/feduc.2021.631857

Alsalamah, A., & Callinan, C. (2021). Adaptation of Kirkpatrick’s four-level model of training criteria to evaluate
training programmes for head teachers. Education Sciences, 11(3),
116. https://doi.org/10.3390/educsci11030116

ANCHETA, 00O, & CASEM, RQ (2024). Navigating Educational Crossroads: An In-Depth Analysis of the Indigenous
Peoples Education (IPED) Program in Santol, La Union, Philippines. Diversitas Journal, 9 (2).

Anthonysamy, L., Koo, A. C., & Hew, S. H. (2020). Self-regulated learning strategies in higher education: Fostering

digital literacy for sustainable lifelong learning. Education and Information Technologies, 25(4), 2393-2414.
https://doi.org/10.1007/s10639-020-10201-8

422


https://doi.org/10.3389/feduc.2021.631857
https://doi.org/10.3390/educsci11030116

[=] INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH
+# FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

https://risejournals.org/index.php/imjrise
ISSN Online: 3028-032X | ISSN Print: 3028-0370

Aycicek, B. (2021). Integration of critical thinking into curriculum: Perspectives of prospective
teachers. Thinking Skills and Creativity, 41, 100895. https://doi.org/10.1016/j.tsc.2021.100895

Ayhan, I. (2024). South Korea’s Educational Leap Forward: Fostering Reforms in Pedagogy and Curriculum Through
Digitalization and Innovation. In Global Agendas and Education Reforms: A Comparative Study (pp. 151
170). Singapore: Springer Nature Singapore.

Banks, J. A. (2015). Cultural diversity and education: Foundations, curriculum, and teaching. Routledge.

Barker, M. R., Hansen, R. C., & Hammer, L. (Eds.). (2023). Handbook of Research on Critical Issues and Global Trends
in International Education. 1GI Global.

Berlin, R., & Cohen, J. (2020). The convergence of emotionally supportive learning environments and college and
career ready mathematical engagement in upper elementary classrooms. Aera Open, 6(3),
2332858420957612. https://doi.org/10.1177/2332858420957612

Blaschke, L.M. (2018). Self-determined Learning (Heutagogy) and Digital Media Creating integrated Educational
Environments for Developing Lifelong Learning Skills. In: Kergel, D., Heidkamp, B., Telléus, P., Rachwal, T.,
Nowakowski, S. (eds) The Digital Turn in Higher Education. Springer VS, Wiesbaden.
https://doi.org/10.1007/978-3-658-19925-8_10

Blossfeld, H. P., & Von Maurice, J. (2019). Education as a lifelong process (pp. 17-33). Springer Fachmedien
Wiesbaden. https://doi.org/10.1007/978-3-658-23162-0_2

Bolanle, B. M. (2021). Integrating Peace Education into the Curriculum of Nigerian Teacher Education Programme
to promote Culture of Peace. Cumhuriyet Uluslararasi EGitim Dergisi, 10(4), 1356-1368.

Carlgren, T. (2013). Communication, critical thinking, problem solving: A suggested course for all high school
students in the 21st century. Interchange, 44, 63-81. https://doi.org/10.1007/s10780-013-9197-8

Cayamodin, J. R. (2019). The prospect of integrated and holistic madrasah education system (IHMES) in the
Philippines: A sustainable approach to prevent violent extremism. TARBIYA: Journal of Education in Muslim
Society, 6(1), 88-102.

Chen, G. (2023). Research on Integrating Chinese National Community Consciousness into Ideological and Political
Course Construction of Universities in Ethnic Areas. Curriculum and Teaching Methodology, 6(2), 66-80.

Chomunorwa, S., & Mugobo, V. V. (2023). Challenges of e-Learning Adoption in South African Public Schools:
Learners' Perspectives. Journal of Education and E-Learning Research, 10(1), 80-85. DOI:
10.20448/jeelr.v10i1.4423

Chukwunemerem, O. P. (2023). Lessons from Self-Directed Learning Activities and Helping University Students Think
Critically. Journal of Education and Learning, 12(2), 79-87. doi:10.5539/jel.v12n2p79

Costin, C., & Pontual, T. (2020). Curriculum reform in Brazil to develop skills for the twenty-first century. Audacious
education purposes: How governments transform the goals of education systems, 47-64.

Coété, A., & White, A. (2020). Higher education for lifelong learners: A roadmap for Ontario post-secondary leaders
and policymakers. Ontario 360.

Desjardins, R., & Ioannidou, A. (2020). The political economy of adult learning systems—some institutional features
that promote adult learning participation. Zeitschrift fiir Weiterbildungsforschung, 43(2), 143-168.
https://doi.org/10.1007/s40955-020-00159-y

Dolby, N., & Rahman, A. (2008). Research in International Education. Review of Educational Research, 78(3), 676
726. https://doi.org/10.3102/0034654308320291

Edosa, E. (2014). National integration, citizenship, political participation and democratic stability in Nigeria. AFRREV
IJAH: An International Journal of Arts and Humanities, 3(3), 61-82. https://doi.org/10.1007/978-3-319
50630-2_9

Embong, R., Hashim, R., & Wan Yusoff, W. M. (2020). Holistic integrated curriculum and its theoretical framework:
Implications for contemporary educational system. INTED2020 Proceedings, 3006-3011.

423


https://doi.org/10.1016/j.tsc.2021.100895
https://doi.org/10.1177/2332858420957612
https://doi.org/10.1007/978-3-658-19925-8_10
https://doi.org/10.3102/0034654308320291
https://doi.org/10.1007/978-3-319
https://doi.org/10.1007/978-3-319

[=] INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH
+# FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

https://risejournals.org/index.php/imjrise
ISSN Online: 3028-032X | ISSN Print: 3028-0370

Elnagar, A., & Young, J. (2021). International education and the internationalization of public schooling in Canada:
Approaches and conceptualizations. Canadian Journal of Educational Administration and Policy, (195), 80
94. https://doi.org/10.7202/1075674ar

Falade, D. A., & Falade, M. (2013). Development of core values for national integration inNigeria. International
Journal of Humanities and Social Science Invention, 2(7), 57-63.

Fernandez, M., Herrera, L., Hernandez, D., Nolasco, R., & De la Rosa, R. (2020). Lecciones del COVID-19 para el
sistema educativo mexicano. Distancia por tiempos. Blog de educacion.

Fornaciari, A., & Rautiainen, M. (2020). Finnish teachers as civic educators: From vision to action. Citizenship Teaching
& Learning, 15(2), 187-201. https://doi.org/10.1386/ctl_00028_1

Fullan, M. (2018). Research into educational innovation. In The management of educational institutions (pp. 245
261). Routledge.

Gacel-Avila, J. (2012). Comprehensive internationalisation in Latin America. Higher education policy, 25, 493-510.
https://doi.org/10.1057/hep.2012.9

George, N. (2015). Technology-Enabled learning in the Commonwealth Caribbean countries: A baseline study.

Gbémez Zermefio, M. G., & Franco Gutiérrez, H. (2018). The use of educational platforms as teaching resource in
mathematics. JOTSE: Journal of technology and science education, 8(1), 63-71.

Hadji Latif, S. D. (2016). ISLAMIC EDUCATION: OPPORTUNITIES AND CHALLENGES IN SECULAR PHILIPPINE
STATE. SAINTEKBU, 7(1). https://doi.org/10.32764/saintekbu.v7i1.73

Halinen, I. (2018). The new educational curriculum in Finland. Improving the quality of childhood in Europe, 7, 75
89.

Hanemann, U. (2015). Lifelong literacy: Some trends and issues in conceptualising and operationalising literacy from
a lifelong learning perspective. International review of education, 61(3), 295-326.
https://doi.org/10.1007/s11159-015-9490-0

Hong, Y. J. (2019). Arts Education Policy and Cultural Diversity in South Korea. In Arts Education and Cultural
Diversity: Policies, Research, Practices and Critical Perspectives (pp. 17-25). Springer Singapore.
https://doi.org/10.1007/978-981-13-8004-4_3

Hossain, Md. 1. (2023). Global Citizens, Civic Responsibility, and Intercultural Communication in a Rapidly Globalising
Multicultural World: Community Revitalisation and Reflective Practise. Ethnopolitics, 23(5), 487-514.
https://doi.org/10.1080/17449057.2023.2216982

Hu, J., Cheung, C. K., & Xie, B. (2022). How academic performance influences social integration: The moderation
effect of cultural distance among Chinese cross-borderers. Brain and Behavior, 12(10),
e2759. https://doi.org/10.1002/brb3.2759

Jefferson, M., & Anderson, M. (2017). Transforming schools: Creativity, critical reflection, communication,
collaboration. Bloomsbury Publishing.

Jones, E., Leask, B., Brandenburg, U., & de Wit, H. (2021). Global Social Responsibility and the Internationalisation
of Higher Education for Society. Journal of Studies in International Education, 25(4), 330-347.
https://doi.org/10.1177/10283153211031679

Karakus, G. (2021). A literary review on curriculum implementation problems. Shanlax International Journal of
Education, 9(3), 201-220.

Kaya, J., Dressler, R., & Lenters, K. (2022). Critical literacy in Canada: A systematic review of curricula and
literature. Language and Literacy, 24(2), 25-61. https://doi.org/10.20360/langandlit29606

Kerres, M., & Bedenlier, S. (2020). Systematic reviews in educational research. Springer Fachmedien Wiesbaden.

Khoza, R. T. (2023, June). Digital Transformation Inequality in South African Secondary Schools Affecting the
implementation of 4IR Era relevant Curriculum. In Conference Proceedings. The Future of Education 2023.

424


https://doi.org/10.1386/ctl_00028_1
https://doi.org/10.32764/saintekbu.v7i1.73
https://doi.org/10.1007/978-981-13-8004-4_3
https://doi.org/10.1080/17449057.2023.2216982
https://doi.org/10.1177/10283153211031679
https://doi.org/10.20360/langandlit29606

[=] INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH
+# FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

https://risejournals.org/index.php/imjrise
ISSN Online: 3028-032X | ISSN Print: 3028-0370

Kilag, O. K., Catacutan, A., Mifioza, M. L., Arcillo, M., Espinosa, S., & Figer-Canes, R. M. (2023). Optimizing the
Teaching of Values Education Strategies for Integration and Contextualization. Excellencia: International
Multi-Disciplinary Journal of Education (2994-9521), 1(1), 65
76. https://multijournals.org/index.php/excellencia-imje/article/view/6

Kim, H., & Kim, S. K. (2019). Global convergence or national identity making?: The history textbook controversy in
South Korea, 2004-2018. Asia Pacific Journal of Education, 39(2), 252-263.
https://doi.org/10.1080/02188791.2019.1621801

Kitamura, Y., Liu, J., & Hong, M. S. (2022). Education in East Asia: Changing School Education in China, Japan, and
Korea. In World education patterns in the global north: The ebb of global forces and the flow of contextual
imperatives (pp. 149-168). Emerald Publishing Limited.
https://doi.org/10.1108/S1479 36792022000043A010

Lamjahdi, A. (2024). A, Lamjahdi English as a Form of Cultural Diversity and Inclusion Among University Students in
Morocco: The case of Mohamed V University’English Department Students. INTERNATIONAL JOURNAL OF
INTERDISCIPLINARY GENDER STUDIES, 5(1).

Lavonen, J. (2020). Curriculum and teacher education reforms in Finland that support the development of
competences for the twenty-first century. In Audacious Education Purposes. How Governments Transform
the Goals of Education Systems (pp. 65-80).

Lawter, L., & Garnjost, P. (2021). Cross-Cultural comparison of digital natives in flipped classrooms. The International
Journal of Management Education, 19(3), 100559. https://doi.org/10.1016/j.ijme.2021.100559

Lee, Y. (2021). Baby boomers and the collapse of the ‘narrow gate’: the equalisation policy and the expansion of
secondary education in South Korea, 1968-1974. History of Education, 52(4), 633-648.
https://doi.org/10.1080/0046760X.2020.1856947

Lim, S., & Alsford, N. J. (2022). Routledge Handbook of Contemporary South Korea. Routledge, Taylor & Francis
Group.

Lin, C. (2020). Understanding cultural diversity and diverse identities. Quality education, 929-938.
https://doi.org/10.1007/978-3-319-95870-5_37

Lingam, G. L., Lingam, N., & Raghuwaiya, K. (2014). Challenges for rural school leaders in a developing
context: The case of Solomon Islands. International Journal of Social, Human Science and Engineering,
8(2), 35-43.

Liu, Q., & Turner, D. (2018). Identity and national identity. Educational Philosophy and Theory, 50(12), 1080-1088.
https://doi.org/10.1080/00131857.2018.1434076

Lo, T. Y. J.,, & Pan, S. (2020). The internationalisation of China’s higher education: soft power with ‘Chinese
characteristics.’ Comparative Education, 57(2), 227-246.
https://doi.org/10.1080/03050068.2020.1812235

Lopez, V., Julio, C., Morales, M., Rojas, C., & Pérez, MV (2014). Cultural barriers to inclusion: integration policies and
practices in Chile . Ministry of Education.

Maharajh, L. R., Nkosi, T., & Mkhize, M. C. (2016). Teachers’ experiences of the implementation of the Curriculum
and Assessment Policy Statement (CAPS) in three primary schools in  KwaZulu Natal. Africa’s  Public
Service Delivery & Performance Review, 4(3), 371-388. https://doi.org/10.4102/apsdpr.v4i3.120

Makumane, M. A., & Khoza, S. B. (2020). Educators’ reasonings and their effects on successful attainment of
curriculum goals. South African Journal of Higher Education, 34(2), 95-11.

Maquiling, E. E. (2023). Critical Thinking Skills as Predictors of Students’ Performance in A Problem-Based Learning
Environment. Globus Journal of Progressive Education, 13(1), 107-111.

Mulyadi, D., & Mardiana, R. (2022). Sekolah penggerak: does curriculum design made fit with the program?. Adpebi
International Journal of Multidisciplinary Sciences, 1(1), 400-414. https://doi.org/10.54099/aijms.v1i1.292

Noh, J. E. (2020). Global citizenship education in South Korea: The roles of NGOs in cultivating global citizens. The
Palgrave handbook of citizenship and education, 359-374. https://doi.org/10.1007/978-3-319-67828-3_13

425


https://multijournals.org/index.php/excellencia-imje/article/view/6
https://doi.org/10.1080/02188791.2019.1621801
https://doi.org/10.1108/S1479%0936792022000043A010
https://doi.org/10.1080/00131857.2018.1434076
https://doi.org/10.1080/03050068.2020.1812235
https://doi.org/10.4102/apsdpr.v4i3.120
https://doi.org/10.54099/aijms.v1i1.292

[=] INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH
+# FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

https://risejournals.org/index.php/imjrise
ISSN Online: 3028-032X | ISSN Print: 3028-0370

Nussbaumer, D. (2011). An overview of cultural historical activity theory (CHAT) use in classroom research 2000 to
2009. Educational Review, 64(1), 37-55. https://doi.org/10.1080/00131911.2011.553947

Orighmisan, E. . (2021). Comparative Studies of History and Civic Studies in Nigeria Education Curriculum: A Recent
Challenge. Journal Educational Verkenning, 2(2), 20-33. Retrieved from
https://hdpublication.com/index.php/jev/article/view/127

Pashby, K., da Costa, M., Stein, S., & Andreotti, V. (2020). A meta-review of typologies of global citizenship
education. Comparative Education, 56(2), 144-164. https://doi.org/10.1080/03050068.2020.1723352

Pick, J. B., & Azari, R. (2008). Global digital divide: Influence of socioeconomic, governmental, and accessibility
factors on information technology. Information Technology for Development, 14(2), 91-115.

Ramos, K., Wolf, E. 1., & Hauber-Ozer, M. (2021). Teaching for Global Competence: A Responsibility of Teacher
Educators. Journal of Research in Childhood Education, 35(2), 311-330.
https://doi.org/10.1080/02568543.2021.1880998

Ramos, R. B., & Bauyot, M. M. (2024). Exploring the Impact of School Leadership on Professional Development
in Panabo City Division, Philippines: A Mixed-Method Explanatory Research Study. Asian Journal of
Education and Social Studies, 50(7), 467  485.

Rao, S. (2023). Nationalism, Patriotism, and Education for Patriotic Citizens in Mainland China. In International
Handbook on Education Development in the Asia Pacific (pp. 223-239).Singapore: Springer Nature
Singapore. https://doi.org/10.1007/978-981-19-6887-7_140

Rauhansalo, T.,, & Vytautas, K. (2017). Finnish education system in integrated social education context.
https://urn.fi/URN:NBN:fi:amk-2018090414846

Retnawati, H., Hadi, S., & Nugraha, A. C. (2016). Vocational High School Teachers' Difficulties in Implementing
the Assessment in Curriculum 2013 in Yogyakarta Province of Indonesia. International journal of
instruction, 9(1), 33-48.

Reyes, V. C. (2023). What is most important in education reform? The impact of leadership, innovation and
partnerships. International Journal of Leadership in Education, 1-18.
https://doi.org/10.1080/13603124.2023.2281353

Sali, A. H. (2023). Democratization of curriculum development: Theorizing naturalistic model in Philippine Madrasah
education: Democratization of curriculum development. International Journal of Curriculum and
Instruction, 15(1), 566-581.

Sam-Kalagbor, V. O. (2021). Perceived influence of school physical facilities on students’ academic performance in
public secondary schools in Rivers State. International Journalof Innovative Social & Science Education
Research, 9(1), 46-59.

Sani, A. (2013). Nigerian curriculum and national integration: Issues and challenges. British Journal of Education,
Society & Behavioural Science, 4(3), 309-317.

Scherer, R., Howard, S. K., Tondeur, J., & Siddiqg, F. (2021). Profiling teachers' readiness for online teaching and
learning in higher education: Who's ready?. Computers in human behavior, 118, 106675.
https://doi.org/10.1016/j.chb.2020.106675

Schindler, L. A., Burkholder, G. J.,, Morad, O. A., & Marsh, C. (2017). Computer-based technology and student
engagement: a critical review of the literature. International journal of educational technology in higher
education, 14, 1-28. https://doi.org/10.1186/s41239-017-0063-0

Soutter, A. K., O'Steen, B., & Gilmore, A. (2012). Wellbeing in the New Zealand Curriculum. Journal of Curriculum
Studies, 44(1), 111-142. https://doi.org/10.1080/00220272.2011.620175

Tajfel, H. (1979). An integrative theory of intergroup conflict. The social psychology of intergroup
relations/Brooks/Cole.

Tang, C. M., & Chaw, L. Y. (2016). Digital Literacy: A Prerequisite for Effective Learning in a Blended Learning
Environment?. Electronic Journal of E-learning, 14(1), 54-65.

426


https://doi.org/10.1080/00131911.2011.553947
https://hdpublication.com/index.php/jev/article/view/127
https://doi.org/10.1080/02568543.2021.1880998
https://doi.org/10.1007/978-981-19-6887-7_140
https://urn.fi/URN:NBN:fi:amk-2018090414846
https://doi.org/10.1016/j.chb.2020.106675

[=] INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH
+# FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

https://risejournals.org/index.php/imjrise
ISSN Online: 3028-032X | ISSN Print: 3028-0370

Tindowen, D. J. C., Bassig, J. M., & Cagurangan, J.-A. (2017). Twenty-First-Century Skills of Alternative Learning
System Learners. Sage Open, 7(3). https://doi.org/10.1177/2158244017726116

Tipan, S. 1., Tuiza, J. T., Pabia, K. A., & Mojares, J. G. (2020). Faculty Awareness on Cultural Diversity of Learners:
The Case of San Pedro National High School, Philippines. Asian Journal of Language, Literature and Culture
Studies, 3(2), 20-30.

Tromben, V., Maldonado Valera, C., Marinho, M. L., & Robles, C. (2022). Social cohesion and inclusive social
development in Latin America: A proposal for an era of uncertainties.

Uche, U. E., Okonkwo, C., & Peter, A. S. (2020). Nigeria and the challenges of national unity. IJAEDU-International
E-Journal of Advances in Education, 6(16), 54-65.

Um, S. J., & Cho, H. (2022). Creating the space of possibility: The dynamics of multiculturalism, neoliberalism, and
nationalism in South Korean prospective teachers learning to teach for social justice. Teaching and
Teacher Education, 110, 103605. https://doi.org/10.1016/j.tate.2021.103605

Wang, J., Yusof, S. M., & Zhao, Y. (2024). A Review on Relationship between Curriculum and National Identity in
China. International Journal of Academic Research in Progressive Education and Development, 13(2).
http://dx.doi.org/10.6007/I1JARPED/v13-i2/21220

Warren, D. (2020). “Social Responsibility” and the Curriculum in Higher Education: The Influence of Teachers’ Values
A Case Study. In Civil Society and Social Responsibility in Higher Education: International Perspectives on
Curriculum and Teaching Development (Vol. 21, pp. 267-282). Emerald Publishing Limited.
https://doi.org/10.1108/52055-364120200000021017

Won, C., & Huntington, A. (2020). What it means to be Korean: national identity in North and South Korean
elementary textbooks, 1960-2019. Comparative Education, 57(2), 267-289.
https://doi.org/10.1080/03050068.2020.1812237

Yao, Z., Rawlinson, C., & Hamilton, R. (2024). Listen to the Voices of Gifted Chinese Students in New Zealand: A
Culturally Responsive Framework. Gifted Child Quarterly, 68(1), 3-18.
https://doi.org/10.1177/00169862231193700

Zahabioun, S., Yousefy, A., Yarmohammadian, M. H., & Keshtiaray, N. (2013). Global citizenship education and its
implications for curriculum goals at the age of globalization. International Education Studies, 6(1), 195-206.

Zhao, K. (2019). Made in contemporary China: exploring the national identity of Chinese international undergraduate
students in the US. Studies in Higher Education, 45(12), 2451-2463.
https://doi.org/10.1080/03075079.2019.1615046

Zilliacus, H., Holm, G., & Sahlstrém, F. (2017). Taking steps towards institutionalising multicultural education - The

national curriculum of Finland. Multicultural Education Review, 9(4), 231-248.
https://doi.org/10.1080/2005615X.2017.1383810

427


https://doi.org/10.1016/j.tate.2021.103605
http://dx.doi.org/10.6007/IJARPED/v13-i2/21220
https://doi.org/10.1108/S2055-364120200000021017
https://doi.org/10.1080/03050068.2020.1812237
https://doi.org/10.1080/03075079.2019.1615046

