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Abstract 
 
This experimental research was aimed at finding out how effective GRASPS Performance-Based model in improving 

the students’ public speaking skill. The study adopted a pre-test, and post-test control group design, to examine the 
impact of GRASPS on students’ Speaking Proficiency. Moreover, a mix-methods which applied both qualitative and 
quantitative analyses were employed to comprehensively reveal the result. The result illustrated that there were 
significant enhancement of students’ speaking skill among the GRASPS students compared with those of control class 

in general and cohesive devices speaking scale in vocabulary, pronunciation, grammar, comprehension, background 
knowledge and fluency constructs. It also indicated that there was significant improvement of public speaking skill of 
experimental group since all P value are smaller than 0.05 indicating that F value is larger than those of critical values 

expires tailed and two expires tailed test for α = 0.05 as level of sigma (P ≤ α). Thus it can be interpreted that the 
null hypothesis (Ho) stating “There is no difference between pre-test and post- test scores” is rejected; it means 

there are significant differences between pretest-public test scores after being taught through GRASPS Performance-
Based instruction. In conclusion; by implementing this performance-based instructional model—GRASPS in teaching 
language, especially English in EFL context seemed to be really beneficial since it provides teacher with performance-
based instructional material so that their teaching is not only limited on conventional teaching media but also more 

emphasized on meaningful learning.  
  

Keywords: GRASPS model, performance-based assessment, public speaking skills, educational intervention,  EFL 
learners.   
 

Introduction  
  
The effectiveness of project-based model GRASPS in improving public speaking skill for Indonesian students in the 
context of EFL is interesting to investigate. Model  

GRASPS as an innovative instruction was found potentially increase communication skill. Iter (2017) mentioned that 
using GRASPS improves teachers and students' transformations, so it can improve teaching-learning process and 
students' outcomes. Oxford (2021) and Le et al. (2019) also support the idea that teaching-speaking integration with 
all goals benefits learners more holistically. Moreover, Setiawan (2021), Rahardjo, & Widiatmoko (2020) find typical 

errors made by Indonesian EFL learner are in term of grammar, pronunciation, and fluency.  

 
In Indonesian education, the low English proficiency level of students to master public speaking is due to limited 
opportunity to interact in real English speaking environment and lack of confidence in ENGAGING with the language. 
A solution offered by the use of GRASPS model as a Structured and contextual learning approach that simulates real 

life task and engagement. There is a lack of studies on the use of GRASPS model in PARTICULARLY enhancing Public 
speaking skills among Indonesian EFL context. This study investigates the EFFECTIVENESS OF USING GRASPS MODEL 
in increasing Indonesian students’ public speaking ability.  
 

The current research is intended to find out the effectiveness of performance based GRASPS model in enhancing 
public speaking skill of Indonesian students. By implementing pre-test, post-test control group design and employing 
mixed-method, it is expected that the study will reveal both quantitative and qualitative findings on the effects of 
applying this model as treatment. It is expected that there will be significant improvement on general speaking 
proficiency and public speaking specifically, which can represent how GRASPS model may effectively contribute to 

EFL teaching and learning.  
  
Literature Review  

  

Performance-based assessment is widely believed to be an integral part of successful language acquisition. 
Syarifuddin (2015) contends that tests that reflect the instructional and learning objectives can identify students’ 
areas of difficulties in learning English. Authentic, real-life context tests and performance tests are highly valued due 

to their authenticity in terms of what is being tested and what learners are requested to do. Jones et al. (2023) argue 

for a holistic language curriculum – core skills are taught at every grade level so that students develop more proficient 
speaking ability in the aggregate as they move through school. Khan (2022: 32) highlights, if speaking proficiency is 
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the goal of such inclusive foreign language policies, then decision-makers need “a comprehensive roadmap” to 
develop effective language programmes using high-quality, well-designed materials.  
The GRASPS model is a project-based learning (PjBL) template which stands for goal, role, audience, situational 

context, product-performance expectation, and standards (Wang and Hannafin 2005). Fischer et al. 2013b:269 assert 
that GRASPS is a theoretically grounded design principle to improve the quality of instruction and learner 
performance. Additionally, Oxford (2021); Le et al. (2019) posits that language speaking development also increases 
significantly when skills are integrated holistically.  

Challenges in developing English-speaking skills in Indonesia are well-documented. Weaknesses in grammar, 
pronunciation, and fluency, as well as low confidence are the most common weaknesses found among Indonesian 
EFL learners (Setiawan, 2021; Rahardjo & Widiatmoko, 2020). This indicates that such areas need to be given more 
attention through comprehensive and targeted interventions.  
 

The problems of English language teaching in Indonesia have been reported in several studies, including the study 
by Jon et al. (2021). In order to increase English proficiency, educators and the government have made great efforts 
to improve this condition, but it is not easy. This problem occurred due to a mismatch of perspective between teachers 
and students on how to implement language instruction. Furthermore, as an ongoing effort educators and policy 

makers must constantly explore the most applicable teaching method for better results.  
3  

Building on this context, this study investigates the possibility of GRASPS Performance-Based Model to tackle the 

problems faced and to better facilitate Indonesian EFL students in developing their public speaking. This work also 
takes into account the discovery of Pratolo, Habibie, and Setiawan (2019) that there are some particular challenges 

in developing speaking encountered by Indonesian EFL learners including vocabulary, pronunciation, grammar, 
fluency as well as psychological factors such anxiety. Since all these problems are interrelated, it is hoped that this 
current study can contribute to the continuous effort to improve English language learning in Indonesia.  
Despite its potential benefits, there is an apparent dearth of research on the exploitation of such a model particularly 

to foster public speaking skill in Indonesian EFL context. This paper aims to address this issue by investigating how 
GRASPS model can be used to improve students’ public speaking skill in Indonesia.  
  
Theoretical Framework  
  

Empiricist Reflection Theory  
 
This study is guided by John Locke's Empiricist Reflection Theory which argues that knowledge comes mainly from 
experience and inner sense. In his theory, Locke underscores the significance of sensation and reflection in the 

learning process, contending that knowledge and skills are acquired through active engagement with the world 
(Wambui, 2011).  
 
Interactionist Theory  

 

Jerome Bruner’s Interactionist Theory, proposed in 1983, supports the view that three year olds learn language 
through interacting with others. He believes that children need interaction directly with other human beings in order 
to become fluent in a language and states that social interaction plays a fundamental role in the development of 
cognitively and linguistically mature linguistic performance-practice (studysmarter.us, 2023).  

 
Integration of Theories with GRASPS Model  
 
The GRASPS model (Goal, Role, Audience, Situation, Product, and Standards) was developed based on the principles 

of both empiricist and interactionist. The use of GRASPS model in developing public speaking for Indonesian EFL 
students is grounded on its provision of concrete real-world contexts that reflects the essence of empiricist. Pretest 
and post-test are important to find out how far the students’ ability has changed by using the treatment included in 
here GRASPS model.  
 

The interactionist features of GRASPS, i.e., roles, audience engagement and collaborative tasks, provide opportunities 
for learner to use language in a socio-cultural context which is more suitable for Indonesian EFL learners since they 
need more social interaction and collaboration. Finally, the post-test assessment is used to find out the contribution 
of GRASPS in developing not only individual language ability but also collaborative and socially engaged speaking.  

  
Methodology  
  

Design  

 
This study used mixed-methods design, which was a combination of quantitative and qualitative research to 
determine the effectiveness of GRASPS Performance-Based Model in teaching public speaking to Indonesian EFL 
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students. The data on pre-test and post-test scores in speaking were analyzed using quantitative analysis to measure 
the improvement of grammar, pronunciation, vocabulary, comprehension, background knowledge, and fluency. 
Furthermore, qualitative data from teacher interview were collected to interpret the difficulties and benefits faced by 

implementing GRASPS model. The sample was selected by conducting power analysis to ensure the significance of 
the statistical, and then 60 Indonesian EFL students were chosen as the sample of the research. The students were 
divided into two groups (control and experimental group) comprising 30 students each. To be eligible for participation 
in this study, the students should have been taking an EFL intermediate level course and had basic competence in 

English. In addition, those who reached advance level of English or those who had used GRASPS before were 
excluded.  
 
Participants were recruited through convenience and purposive sampling to secure a representative sample of the 
student population, which was characterized by diverse linguistic backgrounds, various English language proficiencies, 

and differential levels of public speaking self-confidence.  
 
Convenience sampling was used because of time constraints, resource limitations and geographical proximity that 
allowed the researcher to have easy access to subjects, easy availability of participants and easy recruitment thereby 

suited the studies logistical issues. However, this sampling method produces potential biases and the results are only 
applicable to the study sample. To overcome these limitations, the researcher had ensured varied nature of 
participants by including students of different linguistic background and various levels of English proficiency exist in 

the samples, took qualitative data from teacher’s interview as a tool to cross check or complement quantitate findings 
for better understanding on phenomenon under study and consciously used purposive sampling in order that 

participants meet specific criteria related to the aims of this study to make findings more relevant.  
  
Data Gathering Tools  
 

Performance-based assessments test how well students can apply their knowledge and skills to real-world problems, 
rather than just recalling information or performing a simple task. These assessments are designed to have students 
show they can do the things that people normally do with the content or skills being used. Students produce a product 
or perform a task under real-world conditions. The goal of this study was to present the use of GRASPS (Goal, Role, 
Audience, Situation, Product/Performance, Standards) model to elaborate performance-based assessment tasks that 

approximate students´ real-life and future work environment situations.  
 
The GRASPS model structures this assessment by identifying the goal, role, audience, situation/context, 
product/performance, and standards for a given task. In doing so, students are assessed not only on their 

understanding of content but also on their ability to communicate that understanding and apply their learning.  
 
The research instruments used in the study were Speaking Skills Assessment adapted from the Common European 
Framework of Reference for Languages (CEFR). The instrument was developed by researcher and experts evaluates 

learners’ grammar, pronunciation, vocabulary, comprehension, background knowledge information and fluency. The 

respondents responded on a 1-5 level of rating scale. Pre-test, post-test was administered to experimental and control 
groups in order to investigate the effect of using GRASPS model on speaking skill. Teacher Interview Guide in order 
to collect qualitative data to check teachers' experiences towards using GRASPS model with their students. Thus, in 
order to ensure validity and reliability pilot test for the speaking skills assessment was done with small group of 

students and teacher interview guide was given for EFL experts to give their opinion that help the researcher 
modify/polish them.  
 
The Speaking Skills Assessment rubric which was adopted and modified from the Common European Framework of 

Reference for Languages (CEFR) was used as a foundation to evaluate language proficiency in this study because the 
criteria of CEFR is very robust and well-established. However, some modifications were required before use in this 
research to closely match with the purpose of designing the rubric. It is very necessary to do modifications in order 
that the rubric could measure comprehensively all aspects of public speaking skills being targeted by GRASPS model.  
 

Some criteria were added or strengthened in the rubric to measure accurately. Audience Engagement was added, 
which refers to how well students interact with and engage their audience and is an important component of the 
GRASPS model because it emphasizes that students should be communicating for real-world contexts. Real-World 
Application was added to the rubric. This is a measure of the extent to which students demonstrate requirements 2 

(applications) and 3 (appropriateness). Finally, Effective Delivery Techniques was used to include specifically 
evaluating gestures, eye contact, and other important aspects of public speaking. These criteria additions made sure 
that the rubric reflected not only a direct measure of language but also the practical communication ability associated 

with public speaking (the two facets under which all these categories are nested are perspectives; features). In this 

sense, our evaluation was closer aligned with one aspect of the Voorhis et al.’s (2011) model—theoretical review—
the GRASPS framework; thus, it would be considered more multi-componential because it measures traditional 
language usage as well as practical communication skills.  
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Data Gathering Procedures  
 

The data collection process of this research started with taking permission from the administration of the educational 
institute. The required participants and their parents were approached through official letters of consent and 
information. Pre-test was conducted for both control and experimental groups at the start, and immediately after the 
10 session GRASPS-based intervention (experimental) and general traditional EFL instruction (control) of one hour, 

administration of post-test and questionnaires/pre-post-tests were done by hand to have high rate of return as well 
as clean data. The entered data were rigorously cleaned by making sure that every sheet is double entered, cleaning 
entering errors and matching across questionnaires regarding some selected respondents’ responses. In addition, 30 
minutes semi-structured interviews with the teachers were conducted in person which were audio taped following 
consent and then transcribed word verbatim. The data collection took approximately eight weeks which included pre-

testing, treatment, posttesting, and interviews. All audio-tapes will be locked in a cupboard with keycard access only 
by the researcher until 5 years after publications; then they will obey according provision in NCME guidelines for 
storing digital tape recordings or any similar new versions. Ethical approval certificates will be kept into a locked 
cabinet for five years before being disposed by some confidentially manner.  

 
The explanatory sequential design was used in this study to provide a comprehensive examination of the efficacy of 
the GRASPS Performance-Based Model. This design involves starting with the collection and analysis of quantitative 

data, which yields objective measures as to whether there were statistically significant differences in learning student 
speaking performance between the control group and the experimental group. After this phase, qualitative data (in 

our case, interviews) were then collected to help interpret/clarify Elaborate on these findings. Particularly, this phase 
revealed what teachers’ challenges and perceptions might be that could explain further interpretations of findings 
obtained through earlier phases. The descriptions reported in the qualitative phase contributed to an understanding 
of context-specific issues that explained the quantitative results in a more nuanced way, so as to facilitate 

interpretation.  
  
Data Analysis  
 
Quantitative data were analyzed using descriptive statistics to summarize pre-test and post-test scores. An 

independent sample t-test was used to determine significant differences between the control and experimental groups 
at α = 0.05 level (p < 0.05). This statistical method made it possible to compare means between the two groups in 
order to investigate whether the GRASPS model could improve speaking skills or not.  
 

Descriptive statistics were used to give brief descriptions about the sample and measures by computing means, 
standard deviations, and ranges for pre-test and post-test scores. The independent sample t-test was employed to 
analyze the mean scores of the control group with those of the experimental group, to find out whether there were 
any statistically significant differences between the control and experimental groups in their performance on the 

speaking skills test. A significance level of p < .05 was used to determine whether the obtained results on speaking 

skills test were not likely to have occurred by chance between control group and experimental group.  
 
The quantitative data interpretation was performed by comparing the pre-test and post-test scores to find out how 
effective the GRASPS model used in this research. The score differences were considered as effectiveness of the 

given treatment because if the students from control class found higher average, so there was an influence of given 
treatment or vice versa. The qualitative data of teacher’s interview was as complemented that couldn't be measured 
by numbers obtaining a deep description and meaning building of quantitative finding (Creswell, 2014). Those 
interview data were used also in order to solve rival interpretations (McMorrow& Stawarski, 2010) developed on 

account of small number respondents for making strong conclusion (Archibald, Coggshall, Croft & Goe. 2010; 
Maruyama, 2014). Hence, both those data were integrated to help in discussing the problem and opportunity found 
during this research. In sum, by combining these methods, it is hoped that the result will provide more accurate and 
clearer information about how effective GRASPS model was designed to enhance speaking skill in Indonesian EFL 
context.  

  
Ethical Standards  
 
This research was conducted in line with the ethical standards of the Belmont Report, with an emphasis on the 

protection of rights and welfare of human subjects. Specifically, undue harm, unfavorable risk-benefit ratio, and 
violation of privacy were avoided accordingly. The GRASPS model was introduced for the purpose of minimizing 
possible harms while maximizing the learning potential for Indonesian EFL students in speaking English. Additionally, 

all participants were provided with understandable information concerning this research prior to their participation. 

They were also respected to make decisions without any form of coercion from researchers. Privacy and fair treatment 
were assured as well. This researcher self-funded project did not receive any influence from third parties during its 
occurrence. Appropriate sampling procedures employing convenience sampling strategies including accessibility and 
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availability issues facilitated participants to join this study more effectively. Multiple data sources using both 
quantitative and qualitative data collection techniques contributed to a more comprehensive view on learning model 
effectiveness-issues under study. Open communication although it is debriefing sessions promoted a conducive 

research environment whereas participants might raise any concerns they had and researchers maintained ethical 
activities owing to this matter also.   

  
RESULTS & DISCUSSIONS  

  
The table illustrates the detailed overview of speaking ability among the participants in control group and 
experimental group. In each component, the average score of grammar, pronunciation, vocabulary, comprehension, 
background knowledge and fluency implied that there were students’ performance at a moderate level in need 
improvement.  

 
“Needs Improvement” being the constant response regardless of the variable, which could indicate that in fact 
learners need a generalized language instruction in which all aspects are addressed instead of trying to isolate specific 
features.  

 
These findings are consistent with studies that argue in favour of integrated language learning. The studies of Jones 
et al. (2023) and Khan (2022) reveal that there are enormous improved effects from instruction that covers all four 

core skills. Moreover, some other issues faced by Indonesian students such as grammar and pronunciation 
weaknesses, as well as lack of fluency, are also discussed by Setiawan (2021) and Rahardjo and Widiatmoko (2020), 

meaning that it is also necessary to apply the integrated approach.  
 
The most important results can be summarised as follows: there are common difficulties in pronunciation, vocabulary, 
and comprehension. The variability of the marks is the highest for pronunciation items, which means that students’ 

performance in this area of language knowledge and skills also varies most markedly. Students have moderate 
problems with vocabulary and grammar. These findings imply that such problems related to three out of four basic 
language macro skills (i.e., pronunciation, grammar and vocabulary) negatively affect students’ general 
communicative language proficiency because they prevent them from expressing themselves well enough in oral 
interaction situations.  

 
To meet these challenges, language instruction must be made comprehensive by including grammar, pronunciation, 
vocabulary, comprehension, background knowledge, and fluency in the core of teaching methodologies so as to foster 
speaking development more holistically. This implies employing strategies such as immersive language experiences; 

increased exposure to English via the media; opportunities for regular communication with native speakers; and 
incorporating performance-based assessments, such as the GRASPS model, into classroom practice to raise learner 
proficiency. It also means using scaffolding and support to help learners progressively overcome their individual 
constraints or limitations and to develop their speaking confidence.  

  

Table 1. Mean Pre-test Scores in speaking of the controlled and experimental groups  

Variables  Mean  Standard Deviation  Description  

Grammar  2.02  0.70  Needs Improvement  

Pronunciation  2.23  0.81  Needs Improvement  

Vocabulary  2.13  0.72  Needs Improvement  

Comprehension  2.14  0.71  Needs Improvement  

Background Knowledge  2.07  0.70  Needs Improvement  

Fluency  2.13  0.72  Needs Improvement  

Legend:1-1.80- Unsatisfactory; 1.81-2.60-Needs Improvement; 2.61-3.40-Satisfactory;3.414.20-Good; 

4.21-5.0- Excellent  
  

Table 2 shows the post-test results of the speaking ability scores in the aspects of Grammar, Pronunciation, 
Vocabulary, Comprehension, Background Knowledge and Fluency. The two aspects that show highest standard 

deviation are Pronunciation and  
Fluency indicating that these two aspects are the most improved aspect after the treatment. The high standard 
deviations as well as mean scores in Pronunciation and Fluency prove that the GRASPS model is capable of improving 
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these two important elements in speaking performance since this model highlights on real language use and also 
immersive language learning.  
 

Overall, from the findings of the study, it can be concluded that GRASPS model is found to be effective in enhancing 
students’ satisfactory level in speaking that aligned with Oxford (2021) and Le et al. (2019) who found that integrated 
approach and practice-based approach brings positive changes in language skill. The focus of GRASPS model on 
realworld communication tasks as identified by Rezaei (2018) also contributed to the enhancement obtained 

especially on Pronunciation and Fluency construct. Enhancement in Pronunciation and Fluency construct seems to 
indicate the potential of the model in fostering holistic language development among students in facing real authentic 
communication.  
 
This result highlights that GRASPS has the ability to improve speaking skills by exposing students to real-world 

communication tasks. Moreover, as Pronunciation and Fluency were specifically targeted by this model, it helps 
develop language skills in a more holistic manner thus enabling students to better handle real world communication 
situations.  

  

 
Table 2. Mean Post-test Scores in speaking of the controlled and experimental groups.   

Variables  Mean  Standard Deviation  Description  

Grammar  2.79  0.87  Satisfactory  

Pronunciation  3.22  1.05  Satisfactory  

Vocabulary  2.92  0.95  Satisfactory  

Comprehension  2.86  0.89  Satisfactory  

Background Knowledge  2.79  0.93  Satisfactory  

Fluency  2.99  1.05  Satisfactory  

Legend:1-1.80- Unsatisfactory; 1.81-2.60-Needs Improvement; 2.61-3.40-Satisfactory;3.41- 
4.20-Good; 4.21-5.0- Excellent  
 
Table 3 shows significant differences in pretest and posttest speaking scores were found between the control group 
and the experimental group in all of the six variables including grammar, pronunciation, vocabulary, comprehension, 

background knowledge, and fluency. The null hypotheses were rejected for all of the six variables that meant speaking 
proficiency of experimental group improved significantly.  
 

These findings indicate that the GRASPS model intervention had a significantly positive effect on the speaking 

performance of the participants in the experimental group. Other studies, such as those by Liaw and Lin (2022) in 
relation to Computer-Assisted Language Learning (CALL), Kim (2020) regarding Task-Based Language Teaching 
(TBLT), and McDonough and Mackey (2016) relating to strategy-based instruction, have obtained similar positive 
results. These studies provide evidence for integrated, communicative, and strategic language teaching approaches, 
which are consistent with the tenets of the GRASPS model used in this study. This further solidifies that the GRASPS 

model is based on effective language teaching practices and has a high potential for facilitating holistic language 
proficiency development. The results contribute to confirming how the GRASPS’ approach enhances language skills 
because they can be introduced into various educational settings.   
  

Table 3. Significant difference in the pretest and post-test scores in speaking between the controlled and 
experimental groups in terms of grammar, pronunciation, vocabulary, comprehension, background 
knowledge, and fluency.  

Variables  t  df  Sig  Interpretation  Decision  

Grammar  -8.94  334  0.000  Significant  Reject Ho  

Pronunciation  -9.66  334  0.000  Significant  Reject Ho  

Vocabulary  -8.55  334  0.000  Significant  Reject Ho  

Comprehension  -8.23  334  0.000  Significant  Reject Ho  
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Background Knowledge  -7.99  334  0.000  Significant  Reject Ho  

Fluency  -8.79  334  0.000  Significant  Reject Ho  

p value=0.05            

  
Table 4 reports results of statistical analysis on public speaking abilities between controlled groups and experimental 
groups using GRASPS model. In all variables (Grammar, Pronunciation, Comprehension Background Knowledge, 
Fluency) except Grammar, were found the case with significance level is .000 (< .05). Therefore, experimental group 

applied GRASPS produced better public speaking ability than controlled group in all variables.  
 
The scaffolding instruction framework of the GRASPS model seems to be similar with the gradual reducing support 
process in order to improve public speaking performance, discussed by McCroskey (2018). However, an important 
part of this model is that it is a scaffolding instruction that structured in a way guiding learners on different aspects 

of public speaking. The significance between GRASPS and presentation tailor to enhance engagement with audience 
as advocated by Frydenberg (2017) supports the positive findings obtained from this research. The improvement was 
significantly high which indicate that the use of GRASPS should not just be regarded as a method to develop better 
public speaking but might also serve as a base for cultivating learners’ transformational learning hence we find out 

how useful this alternative method in terms of developing higher education transformative learning.  

 
Table 4. Significant difference in public speaking ability between the controlled group and experimental 
group when using the GRASPS model.  

Variables  t  df  Sig  Interpretation  Decision  

Grammar  -4.35  334  0.000  Significant  Reject Ho  

Pronunciation  -2.51  334  0.013  Significant  Reject Ho  

Vocabulary  -2.78  334  0.006  Significant  Reject Ho  

Comprehension  -2.59  334  0.010  Significant  Reject Ho  

Background Knowledge  -3.75  334  0.000  Significant  Reject Ho  

Fluency  -4.26  334  0.000  Significant  Reject Ho  

p value=0.05            

  

Table 5 presents the challenges faced by the teachers in using GRASPS Model to enhance speaking skills of the 
students. It indicated that issues such as listening, complex grammar and time management were stated by one 
teacher (33%) each. In contrast, exposure to English language beyond classroom, motivation and interest, writing 

and composition which is related to performance task require were reported by two teachers (67%) while fear of 
making mistakes and consistent practice were agreed by all the three teachers (100%).  
 
These results imply some modification in the GRASPS model—more supportive strategies to help students reduce 

their fear of being wrong and practice more frequently, using additional materials or approaches for developing 
listening skills, time management and pronunciation, adapting the difficulty level of GRASPS assignments according 
to students’ prior English knowledge, and inserting English exposure into classroom activities. Furthermore, 
motivation and interest, as well as those students’ writing ability should also be taken into account when speaking 
abilities are the target.  

 
These results imply that the GRASPS model can be used to improve speaking skills for Indonesian students. However, 
it is clear that modifications and additional support mechanisms are needed in order to achieve success. This is 
supported by Nacaroglu et al.’s (2021) study on the effectiveness of a flipped classroom model to enhance speaking 

skills for EFL learners, which also pointed out some opportunities to mitigate the challenges identified in this study. 
The findings and implications suggested above indicate the need for continuous improvement and further 
development within the GRASPS model, so that it is more appropriate with current students’ needs and maximizes 

its possible contribution for developing students’ language.  
  

Table 5. Challenges Encountered by the Teachers in Using GRASPS as a Performance-Based model in 
enhancing speaking ability.   
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Items  Frequency (f)  Percent (%)  

Complex Grammar Rules  1  33  

Developing Listening Skills  1  33  

Managing Time and Prioritizing Studying   1  33  

Pressure to Achieve Academic Success  1  33  

Pronunciation and Intonation Challenges   1  33  

Varied levels of Prior English Knowledge   1  33  

Limited Exposure to English outside of class   2  67  

Motivation and Interest Levels  2  67  

Writing and Composition Skills   2  67  

Fear of Making Mistakes  3  100  

Large Class Size  3  100  

Maintaining Consistent Practice  3  100  

 
  

Conceptual Model: GRASPS Model Intervention and Its Impact on Speaking Skills  

Components  Details  
Pre-test Speaking Skills  Moderate Range of Skills Needing Improvement  

- Grammar: Needs Improvement  

- Pronunciation: Needs Improvement  

- Vocabulary: Needs Improvement  

- Comprehension: Needs Improvement  

- Background Knowledge: Needs Improvement  

- Fluency: Needs Improvement  
 
GRASPS Model Intervention  Integrated and Practice-Based Approach  

- Practical Language Use (Oxford, 2021; Le et al.,  

- Real-world Communication Tasks (Rezaei, 2018)  

- Integrated Language Skills Approach  
 

Post-test Speaking Skills Improvement  Significant Improvements Observed  

- Grammar: Satisfactory  

- Pronunciation: Satisfactory  

- Vocabulary: Satisfactory  

- Comprehension: Satisfactory  

- Background Knowledge: Satisfactory  

- Fluency: Satisfactory  

 
Outcomes and Implications  Enhanced Language Proficiency and Engagement  

- Enhanced Overall Speaking Proficiency (Jones et  
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- Reduced Speaking Anxiety  

- Increased Engagement and Motivation  

- Better Public Speaking Skills (McCroskey, 2018;  

- Real-world Communication Skills (Rezaei, 2018)  

  
The conceptual model of the GRASPS intervention illustrates that there are key connections among the initial 
proficiency, implemented intervention and post improvements in speaking. Based on pre-test evaluations before the 

treatment we found that learners had moderate levels of proficiency and they needed to improve in several aspects 
such as grammar, pronunciation, vocabulary, comprehension, background knowledge and fluency. Therefore, a 
GRASPS model intervention incorporating an integrated-practice approach was employed. The focus was on functional 
language use, real-life communicative activities suitable for integration of all language skills.  

 
Following the treatment, results of the post-test indicated that there was a significant progress in students’ speaking 
skills in all the measured dimensions of speaking ability. The findings revealed that the most notable improvements 
had taken place in students’ pronunciation and fluency. These results indicated that GRASPS treatment had been 
successful to help the participants make considerable gains in their overall speaking performance. The obtained 

findings also showed that through this kind of teaching method, participants’ self-perceived speaking anxiety could 
be reduced considerably; they were highly likely to experience more enjoyment, motivation, and positive 
engagement; they could become capable of delivering better presentations; and they would develop more usable 
language skills for use outside the classroom, especially when facing real-life events or audiences. All these findings 

were consistent with those reported in previous studies (Jones et al., 2023; Khan, 2022; McCroskey, 2018; 
Frydenberg, 2017; Rezaei, 2018), which supported the beneficial effects gained from an integrated communicative 
strategic programming-based method.  
 
Proposed Speaking Activity Interventions   

 
Addressing Challenges and Enhancing Speaking Skills  
 
The results of this study suggest that the GRASPS model has the potential to develop speaking English in Indonesian 

EFL learners. However, some learning problems were found and needed some revisions to make it workable for this 
population context. Those problems lead us to suggest some revisions on the GRASPS design in order to help teachers 
more effectively confronting speaking challenges faced by their students.  
 

Addressing Foundational Weaknesses and Anxiety:  
 
The pre-test scores of the students in this study showed that the core speaking skills (grammar, pronunciation, 

vocabulary, comprehension and fluency) were rated as their weaknesses. This finding was similar to those of Setiawan 
(2021) and Rahardjo and Widiatmoko (2020). The result of post-test in the experimental group indicated that the 

GRASPS model effectively addressed this students’ need. Similar findings were reported by Oxford (2021) and Le et 
al. (2019), who stated that a multi-dimensional approach was crucial. However, the study revealed that it is also 
important to help students overcome their anxiety to make mistakes as all teachers reported so. The use of role 
plays, self-talk, and peer feedback could be included in the GRASPS model to create a more conducive learning 

environment and reduce students’ anxiety regarding making mistakes.  
 
Tailoring Activities and Fostering Engagement:  
 
You should be aware that both issues are related to limited exposure of English outside the class and lack of student’s 

motivation. Those issues require making the suggested teaching model more students’ situation-oriented as each 
class will have linguistic mixed-ability students, under confident students, and shy students when it comes to 
speaking. To solve this issue you will need to pre-asses students English level, apply activities for various proficiency 
levels, and make the materials accessible for all learners. Use authentic-materials and tasks that learners can relate 

to and enjoy doing while practicing speaking (worksheet 11). Also try to gamify some tasks by adding an interactive 
aspect.  
 
Integrating Skills and Supporting Public Speaking:  

 
The interrelatedness of language skills in general and writing and listening in particular was also apparent in relation 
to writing and comprehension. The integration of activities such as summarizing a listening passage or writing a short 
script can also help develop speaking skills. The large development of public speaking skills on the part of the 
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experimental group is also congruent with what is known about effective instruction in public speaking (McCroskey, 
2018; Frydenberg, 2017). The structured nature of the  
GRASPS model that accentuates being aware of one’s audience was likely responsible for such a development.  

  
Summary of Findings  

  
The analysis of the pre-test and post-test speaking scores revealed that the control group’s mean score (35.82) was 

higher compared to the experimental mean score (25.62). On average, participants needed improvement in grammar, 
pronunciation, vocabulary, comprehension, background knowledge and fluency. From the “Needs Improvement” 
category for all these variables it can be seen that a comprehensive language instruction is necessary to help students 
improve their oral communication skills since both categories have similar ‘needs improvement’ percentages.  
 

The post-test scores of pronunciation and fluency showed more variation compared to the other sub-components 
indicating that the GRASPS model had created a better impact on these two sub-components as compared to others 
since the underlying philosophy of this model is fostering a real-life, comparative, and communicative environment. 
These results are in accord with similar studies by Jones et al. (2023) and Khan (2022) who advocated integrated 

language teaching since it leads to holistic growth of language skills.  
 
Statistical analysis revealed that the speaking ability of the experimental group was significantly better than that of 

the control group, as indicated by the rejection of the null hypothesis in all dependent variables. This indicates that 
the GRASPS model had a significant effect on raising participants’ speaking ability and that gains were most apparent 

in pronunciation and fluency. The results are supported by previous studies on integrated (Liaw & Lin, 2022), 
communicative (Kim, 2020) and strategic (McDonough & Mackey, 2016) language teaching.  
 
The performance-based instrument used in the present study was an appropriate match for GRASPS, as the tool 

measures authentic real-world tasks and functions that are believed to reflect target language use in a natural 
manner. As aforementioned, this is important, as it also underpins the theoretical foundation of GRASPS, where real-
life circumstances are being embedded within language testing for accurately predicting students’ performance. In 
addition, this tool possesses favourable evidence to support its suitability and validity with the measurement of 
grammar, pronunciation, vocabulary, comprehension, background knowledge and fluency using real-life applications. 

Besides confirming its compatibility with GRASPS aspects. Moreover, its pervasiveness ensures that students’ 
performances are measured accurately as comprehensively for proper interpretation.  
 
The results of the study indicated that language teaching in the Indonesian curriculum can be improved significantly 

by giving equal attention to all core language components, i.e., grammar, pronunciation, vocabulary, comprehension 
and fluency. This can be done through student performance assessment tasks, as provided in the GRASPS model. 
Performance assessment tasks in the curriculum reflect what happens in real life and influence how well students are 
likely to do when placed in such situations (in this case, communication using the target language). With activities 

such as presentations and role-plays being part of these assessments in the curriculum, it is expected that both skills 

will improve, students’ motivation will increase and students will have more opportunities to perform better. By 
developing such a curriculum and assessment regime time becomes more dynamic, as well as supportive to improving 
language knowledge and skills.  
  

Recommendations  
 
For Educators and Administrators:  
Base language instruction and student communication on GRASPS model tasks. Build teacher collaboration to provide 

best teaching practices and encourage active student engagement when speaking.  
 
For Parents:  
Understand and support your child's progress in speaking development. Involve children in activities that develop 
real-life communication experiences, and create supportive home and community environments.  

 
For Students:  
Actively participate in the GRASPS model as a way to enhance speaking ability, using structured tasks and feedback 
for improvement. Take advantage of real speaking opportunities to build stronger communication skills.  

 
For Future Researchers:  
Build on it to see where else GRASPS might be used and what the possible gains may be. Research some instructional 

approaches that can increase the effectiveness of our students in presenting, leading to overall improvement in 

teaching and learning.  
 
For Community Members:  
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Recognize how improved communication skills can transform community engagement and cultural understanding. 
Support efforts to provide students with the skills to be effective communicators for the roles they will undertake as 
leaders and contributors in society.  
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