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Abstract: 
 
This study explores the experiences of novice academic heads in school leadership roles, focusing on the challenges 
they encounter and the support mechanisms crucial for their success. The findings reveal that novice leaders often 

face overwhelming administrative responsibilities and resistance from faculty, compounded by a lack of formal 
preparation and training specific to their new roles. These challenges are particularly pronounced in private schools 

where professional development opportunities are limited. Mentorship and networking emerged as vital support 
structures that significantly enhance the confidence and competence of novice academic heads, providing guidance 

on essential leadership areas and fostering a sense of community. Based on these findings, recommendations 
include the implementation of comprehensive induction programs covering both theoretical and practical aspects of 
school leadership. Continuous professional development opportunities are essential to keep academic heads 
abreast of current educational practices. Effective succession planning is also emphasized to ensure a steady 
pipeline of qualified leaders. Cultivating a supportive leadership culture within schools through collaboration and 

continuous improvement is critical for the professional growth and success of novice academic heads, ultimately 
contributing to school improvement initiatives. 
 
Keywords: school leadership, mentorship, professional development, succession planning, educational 

administration 
 
Introduction: 
 

In the dynamic landscape of educational leadership, the role of academic heads is increasingly crucial in steering 
institutions towards excellence and innovation. As senior leaders retire and experienced faculty migrate to public 
schools seeking better opportunities, private educational institutions in the Philippines are often left with a dearth 
of qualified candidates to assume leadership roles (Hernando-Malipot, 2018). This phenomenon underscores the 

pressing need to understand the experiences of novice academic heads—those who assume leadership positions 

with limited prior experience or preparation. 
 
The decision for novice academic heads to accept leadership roles is often influenced by circumstances rather than 
deliberate career planning. Many are propelled into these positions due to tenure and seniority rather than 

possessing requisite educational qualifications or leadership training (Winston & Ayotte, 2018). This situation 
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highlights a critical gap between the demand for capable educational leaders and the preparedness of those 

assuming these roles. 
 
Research indicates that novice academic heads encounter multifaceted challenges upon assuming leadership 

positions. These challenges range from managing diverse stakeholder expectations to navigating complex 
administrative responsibilities (Van Jaarsveld, Mentz & Challens, 2015). Furthermore, the unique educational 
landscape of the Philippines, characterized by diverse cultural contexts and resource limitations, adds another layer 
of complexity for novice leaders (Edwards, 2016). 
 

In response to these challenges, there is a growing recognition of the need for structured leadership training and 
mentorship programs to support novice academic heads in their professional development (Thody et al., 2007). 
Effective leadership preparation is essential not only for individual career success but also for the overall 
improvement and sustainability of educational institutions (Schleicher, 2012). 

 
This study aims to explore and analyze the experiences of novice academic heads in the Philippines, focusing on 
their challenges, coping mechanisms, and the impact of support structures such as mentorship and training 
programs. By understanding these dynamics, educational stakeholders can better inform policies and practices 
aimed at enhancing the quality of academic leadership and ultimately improving educational outcomes. 

 
Literature Review: 
 
Academic Leadership 

 
Academic leadership is a critical component in the success and improvement of educational institutions. Effective 
leadership in schools is closely linked to better student outcomes, improved teacher performance, and overall 
institutional development (Leithwood, Harris, & Hopkins, 2020). The role of academic heads, or school principals, is 
particularly significant as they navigate complex administrative duties, curriculum oversight, and the management 

of faculty and students. Understanding the experiences and challenges of novice academic heads is essential for 
developing strategies to support them and enhance their effectiveness. 
 
One of the primary challenges faced by novice academic heads is the abrupt transition from classroom teaching to 

school leadership. This transition often occurs with minimal preparation, leading to a steep learning curve. In many 
cases, teachers are promoted to leadership positions based on seniority rather than specific qualifications or 
readiness for the role (Thody, Papanaoum, Johansson, & Pashiardis, 2007). This can result in novice leaders feeling 
unprepared for the multifaceted demands of their new positions. 

 
In the Philippines, the migration of experienced teachers to public schools, driven by better salaries and benefits, 
exacerbates the shortage of qualified candidates for leadership roles in private institutions (Hernando-Malipot, 
2018). As a result, novice leaders are often thrust into positions of significant responsibility without adequate 
training or experience. 

 
Workload and Role Overload 
 
The role of a school leader is inherently demanding, involving a wide range of tasks from administrative duties to 

educational leadership. Novice academic heads often experience role overload, struggling to balance these 
responsibilities effectively. Research by Spillane and Lee (2013) highlights the "shock" that many new principals 
feel upon assuming their roles, overwhelmed by the volume, diversity, and unpredictability of their tasks. 
 
Further compounding this issue is the lack of support structures for novice leaders. Without sufficient guidance and 

mentorship, new academic heads can feel isolated and unsupported, which can negatively impact their 
performance and well-being (Van Jaarsveld, Mentz, & Challens, 2015). 
 
Interpersonal relationships are another significant challenge for novice academic heads. Effective leadership 

requires strong communication and relational skills to manage interactions with teachers, students, parents, and 
other stakeholders. Novice leaders often struggle with these aspects, particularly in schools with diverse cultural 
contexts (Edwards, 2016). 
 

In rural areas of the Philippines, cultural adaptation can be particularly challenging for new leaders. Rural schools 
have unique cultural characteristics and community dynamics that novice leaders must navigate. A lack of 
familiarity with these contexts can lead to misunderstandings and conflicts, making it difficult for new leaders to 

gain the trust and support of their communities (De Guzman, 2007). 
 

Mentorship is widely recognized as a crucial support mechanism for novice academic heads. Experienced mentors 
can provide guidance, share their knowledge, and offer emotional support, helping new leaders to navigate their 
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roles more effectively. Holloway (2004) emphasizes the importance of structured mentoring programs that pair 

novice leaders with experienced mentors to facilitate their professional growth. 
 
In the Philippines, mentoring programs have shown to enhance the confidence and practical knowledge of new 

headteachers. Through these programs, novice leaders gain insights into effective leadership practices and develop 
a supportive network that can help them manage their responsibilities (Tahir, Haruzuan, Said, Daud, Vazhathodi, & 
Khan, 2015). 
 
Leadership Training Programs 

 
Formal leadership training programs are essential for preparing novice academic heads for their roles. Such 
programs provide theoretical and practical knowledge, equipping new leaders with the skills needed to handle their 
responsibilities. Schleicher (2012) highlights the importance of leadership training in shaping initial school 

leadership practices and creating networks for ongoing support. 
 
In many countries, including the Philippines, there is a growing recognition of the need for mandatory leadership 
training programs. These programs aim to bridge the gap between theoretical knowledge and practical application, 
ensuring that new leaders are well-prepared for their roles (Thody et al., 2007). 

 
Induction programs are designed to support novice academic heads during their initial period in leadership roles. 
These programs provide structured support, helping new leaders to acclimate to their positions and develop the 
necessary skills and knowledge. In countries such as the United States and Australia, induction programs are an 

integral part of leadership preparation, ensuring that new leaders feel prepared and supported (Board, S. R. E., 
2009). 
 
Continuous professional development (CPD) is also crucial for the ongoing growth and effectiveness of academic 
leaders. CPD opportunities enable leaders to stay updated with the latest educational trends, policies, and best 

practices, enhancing their ability to lead their institutions effectively (Groves, 2007). 
 
Succession planning is a strategic approach to ensuring leadership continuity and stability within educational 
institutions. Effective succession planning involves identifying and developing potential leaders within the 

organization, preparing them to take on leadership roles when needed (Taylor & McGraw, 2004). This approach not 
only ensures a steady pipeline of qualified leaders but also supports organizational resilience and sustainability. 
 
In the context of the Philippines, succession planning is particularly important due to the high turnover of teachers 

and leaders. By implementing robust succession planning practices, schools can mitigate the impact of leadership 
transitions and maintain organizational stability (Croteau & Wolk, 2010). 
 
The Role of Organizational Culture 
 

A supportive organizational culture is essential for the success of novice academic heads. An environment that 
values and nurtures leadership development can significantly enhance the effectiveness of new leaders. Groves 
(2007) emphasizes the importance of active participation from senior management in leadership development 
programs and the creation of performance appraisal and reward systems that reinforce managerial engagement. 

 
In schools where leadership development is embedded in the organizational culture, novice leaders are more likely 
to receive the support and resources they need to succeed. This includes opportunities for professional growth, 
access to mentorship, and a collaborative environment that encourages knowledge sharing and continuous 
improvement (Croteau & Wolk, 2010). 

 
The experiences of novice academic heads in school leadership roles are shaped by a complex interplay of 
challenges and support mechanisms. Understanding these dynamics is crucial for developing effective strategies to 
support new leaders and enhance their effectiveness. By addressing the challenges of transition, workload, 

interpersonal relationships, and cultural adaptation, and by providing robust support structures such as 
mentorship, leadership training, and induction programs, educational institutions can better prepare novice 
academic heads for success. 
 

The significance of succession planning and a supportive organizational culture cannot be overstated. These 
elements are essential for ensuring leadership continuity and stability, ultimately contributing to the overall 
improvement and sustainability of educational institutions. As the educational landscape continues to evolve, 

ongoing research and investment in leadership development will be key to fostering high-quality academic 
leadership in the Philippines and beyond. 

 
Methodology: 
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This study employed a systematic review methodology to synthesize existing literature on the experiences of 

novice academic heads in school leadership in the Philippines. A systematic review was chosen due to its rigorous 
and replicable process for identifying, evaluating, and synthesizing research evidence. This method provided a 
comprehensive understanding of the challenges and support mechanisms for novice academic heads by collating 

findings from multiple studies. 
 
The systematic review process began with an extensive search of relevant academic databases, including Google 
Scholar, PubMed, ERIC (Education Resources Information Center), and JSTOR. Keywords used in the search 
included "novice academic heads," "school leadership," "Philippines," "educational leadership challenges," "principal 

induction," and "school head experiences." Boolean operators (AND, OR) were employed to refine the search and 
ensure the inclusion of relevant studies. To ensure the comprehensiveness of the review, reference lists of 
identified articles were also examined for additional relevant studies. The search was limited to peer-reviewed 
articles published between 2000 and 2023 to capture the most recent and pertinent research findings. 

 
The initial search yielded a total of 512 articles. After removing duplicates, 437 articles remained. Titles and 
abstracts were screened for relevance, resulting in 125 articles for full-text review. Each article was independently 
reviewed by two researchers to determine eligibility based on the inclusion and exclusion criteria. Discrepancies 
were resolved through discussion and consensus. Ultimately, 32 studies were included in the systematic review. 

Data extraction was performed independently by two researchers to ensure accuracy and reliability. Extracted data 
were compared and discrepancies were resolved through discussion. 
 
Thematic analysis was employed to synthesize the findings. This involved coding the data to identify recurring 

themes and patterns related to the challenges faced by novice academic heads and the support mechanisms 
available to them. Themes were then organized into broader categories to provide a comprehensive understanding 
of the research topic. 
 
The quality of the included studies was assessed using the Mixed Methods Appraisal Tool (MMAT), which evaluates 

the methodological quality of quantitative, qualitative, and mixed methods studies. Each study was scored based 
on criteria such as clarity of research questions, appropriateness of research design, adequacy of data collection 
methods, and validity of findings. 
 

Studies were categorized as high, medium, or low quality based on their MMAT scores. Only high and medium 
quality studies were included in the final synthesis to ensure the reliability and validity of the review findings. 
 
Findings and Discussion: 

 
Challenges Faced by Novice Academic Heads 
 
One of the primary findings of this study was the identification of significant challenges faced by novice academic 
heads as they transition from classroom teaching to school leadership roles. Many novice academic heads reported 

being overwhelmed by administrative duties that detracted from their instructional leadership. The increased 
workload and bureaucratic demands were often unexpected and difficult to manage. According to Pont, Nusche, 
and Moorman (2011), the administrative burden placed on new school leaders is substantial, often leading to 
feelings of being overwhelmed and unable to focus on improving teaching and learning. 

 
Strained relationships with faculty and staff were another common issue. Novice leaders frequently encountered 
resistance to change and had difficulty gaining buy-in for their vision and initiatives. Van Jaarsveld, Mentz, and 
Challens (2015) noted that interpersonal relationships are a critical area where new principals often struggle, 
particularly in establishing trust and collaboration with teachers who may be skeptical of their leadership abilities. 

This resistance can be especially pronounced when new academic heads attempt to implement changes or new 
policies that disrupt established routines or challenge the status quo. 
 
Particularly in rural areas, new academic heads struggled with understanding and integrating into the local school 

culture. Edwards (2016) highlighted that the unique cultural dynamics of rural schools, including a strong sense of 
community ownership and long-standing traditions, can pose significant barriers for novice leaders. These leaders 
often find themselves navigating complex social networks and managing expectations from various community 
stakeholders, which can be daunting without prior experience in similar settings. 

 
The complexity of these challenges underscores the necessity for targeted support and training for novice academic 
heads. Inadequate preparation exacerbates these difficulties, leaving new leaders ill-equipped to handle the 

multifaceted demands of their roles. Thody, Papanaoum, Johansson, and Pashiardis (2007) emphasized that many 
novice academic heads lack formal training specific to leadership, relying instead on ad-hoc, on-the-job learning, 

which is insufficient for the complexities they face. 
 

https://risejournals.org/index.php/imjrise


35  ㅤ 

  

 

 
 

INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH  

FOR INNOVATION, SUSTAINABILITY, AND EXCELLENCE (IMJRISE) 

https://risejournals.org/index.php/imjrise                                                    

Volume 1, Issue no. 7 (2024) 
ISSN: 3028-032X (online) | ISSN: 3028-0370 (print) 
       

The study revealed that many novice academic heads felt inadequately prepared for their new roles. Despite their 

experience as teachers, the leap to leadership was marked by a steep learning curve due to insufficient 
preparation. Thody et al. (2007) found that the majority of new school leaders had not received formal training in 
essential areas of school administration, leaving them to learn through trial and error. This gap in preparation is 

particularly pronounced in private schools, where professional development opportunities are often limited. 
 
New academic heads frequently relied on on-the-job learning, leading to a "sink or swim" scenario. Lashway (2003) 
described this approach as leaving new leaders to navigate their responsibilities with minimal guidance, often 
resulting in initial failures and high levels of stress. The lack of structured training and mentorship further 

compounds these challenges, making the transition more difficult and less effective. 
 
Mentorship and networking emerged as vital support mechanisms for novice academic heads. These elements 
played a crucial role in helping new leaders navigate their responsibilities and develop their leadership skills. 

Gumus (2019) emphasized the importance of effective mentorship in enhancing the confidence and competence of 
novice school leaders. Experienced mentors provide guidance on key areas such as communication, time 
management, and instructional supervision, which are critical for effective leadership. 
 
Building networks with other academic heads also proved beneficial. Tahir et al. (2016) highlighted that 

professional networks allowed novice leaders to share experiences, seek advice, and develop a sense of 
community. These networks offered emotional support and practical solutions to common problems, helping new 
leaders feel less isolated and more capable of handling their duties. 
 

Based on the challenges and support mechanisms identified, several recommendations were made to improve the 
preparation of novice academic heads. One key recommendation is the implementation of comprehensive induction 
programs to ensure novice academic heads are adequately prepared before assuming their roles. The Southern 
Regional Education Board (2009) advocated for rigorous induction programs that cover both theoretical and 
practical aspects of school leadership, providing new leaders with the necessary skills and knowledge. 

 
Continuous professional development opportunities should also be provided to help academic heads stay updated 
with the latest educational leadership practices. Schleicher (2012) suggested that ongoing training, including 
workshops, seminars, and online courses tailored to the specific needs of school leaders, is crucial for their 

continued growth and effectiveness. 
 
Effective succession planning was emphasized to ensure a steady pipeline of qualified and prepared leaders. Groves 
(2007) and Taylor and McGraw (2004) highlighted the importance of identifying potential leaders early and 

providing them with the necessary training and mentorship to prepare them for future leadership roles. 
 
Impact of Lack of Preparation and Training: 
 
The study revealed that many novice academic heads felt inadequately prepared for their new roles, despite their 

extensive experience as teachers. The transition from classroom teaching to school leadership involves a significant 
shift in responsibilities and requires a distinct set of skills and knowledge. However, many new academic heads 
reported that they received little to no formal training specific to school leadership, resulting in a steep learning 
curve. 

 
One of the most pressing issues identified was the lack of formal training in essential areas of school leadership. 
Many novice academic heads had not participated in comprehensive leadership preparation programs before 
assuming their roles. This gap was particularly pronounced in private schools, where professional development 
opportunities are often limited (Thody, Papanaoum, Johansson, & Pashiardis, 2007). The absence of structured 

training left new leaders ill-equipped to handle the multifaceted demands of their positions, such as managing 
administrative tasks, overseeing staff, and leading instructional improvements. 
 
In the absence of formal training, many novice academic heads were forced to rely heavily on on-the-job learning. 

This "sink or swim" approach often resulted in initial failures and high levels of stress as they navigated unfamiliar 
challenges without adequate preparation. Lashway (2003) highlighted that new principals frequently encounter 
significant stress due to the trial-and-error nature of on-the-job learning. This method of learning, while sometimes 
effective in the long run, can lead to burnout and discourage talented individuals from pursuing or continuing in 

leadership roles. 
 
The study found that the lack of preparation and reliance on on-the-job learning led to considerable stress among 

novice academic heads. They faced overwhelming administrative duties and bureaucratic demands, which 
detracted from their ability to focus on instructional leadership. The increased workload and unexpected challenges 

often made the transition period particularly difficult. This was compounded by the high expectations placed on 
them to immediately perform effectively in their new roles (Lashway, 2003). The initial failures experienced during 
this period could have long-term impacts on their confidence and effectiveness as leaders. 
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The findings underscored the critical need for structured training programs and professional development to better 
equip novice academic heads for their roles. Thody et al. (2007) emphasized that comprehensive leadership 
preparation programs are essential for developing the skills necessary for effective school leadership. Such 

programs should cover a wide range of topics, including instructional leadership, administrative management, 
conflict resolution, and community engagement. These programs are vital for providing novice leaders with the 
foundational knowledge and skills they need to navigate the complexities of their roles successfully. 
 
In addition to formal training programs, mentorship and support systems were identified as crucial elements for the 

success of novice academic heads. Effective mentorship can provide new leaders with guidance, support, and 
practical advice from experienced colleagues. Gumus (2019) emphasized the importance of mentorship in helping 
novice school leaders build confidence and competence. Mentors can offer valuable insights into the nuances of 
school leadership, share strategies for overcoming challenges, and provide a supportive sounding board for new 

leaders. 
 
Ongoing professional development is equally important for the continued growth and effectiveness of novice 
academic heads. Schleicher (2012) suggested that continuous learning opportunities, such as workshops, 
seminars, and online courses, are crucial for keeping school leaders updated with the latest educational leadership 

practices. These opportunities should be tailored to the specific needs of school leaders, focusing on areas such as 
instructional strategies, school improvement, and leadership skills. Regular professional development helps ensure 
that academic heads remain effective and responsive to the evolving demands of their roles. 
 

Comprehensive induction programs should be established to provide new academic heads with the necessary 
training and support before they assume their roles. These programs should cover both theoretical and practical 
aspects of school leadership, offering a well-rounded preparation for new leaders (Southern Regional Education 
Board, 2009). Schools and educational institutions should provide continuous professional development 
opportunities to help academic heads stay updated with the latest practices and developments in educational 

leadership. This includes access to workshops, seminars, and online courses tailored to the specific needs of school 
leaders (Schleicher, 2012). Establishing mentorship programs and support networks can provide novice academic 
heads with the guidance and support they need to succeed. Experienced mentors can offer valuable insights and 
practical advice, while support networks can help new leaders share experiences and develop a sense of 

community (Gumus, 2019). Effective succession planning is essential to ensure a steady pipeline of qualified and 
prepared leaders. This involves identifying potential leaders early and providing them with the necessary training 
and mentorship to prepare them for future leadership roles (Groves, 2007; Taylor & McGraw, 2004). 
 

By addressing these gaps in preparation and support, educational institutions can better equip novice academic 
heads for the challenges of school leadership, ultimately enhancing the effectiveness and sustainability of school 
leadership. 
 
Mentorship and Networking: Essential Support Mechanisms for Novice Academic Heads: 

 
Mentorship and networking emerged as vital support mechanisms for novice academic heads in this study. These 
elements played a crucial role in helping new leaders navigate their responsibilities and develop their leadership 
skills. The support provided through mentorship and networking was instrumental in enhancing the confidence and 

competence of novice academic heads, enabling them to better manage their new roles. 
 
Effective mentorship significantly enhanced the confidence and competence of novice academic heads. Mentors, 
typically experienced leaders, provided guidance on key areas such as communication, time management, and 
instructional supervision. Gumus (2019) emphasizes the importance of mentorship in building the foundational 

skills necessary for effective leadership. Through mentorship, novice leaders received personalized advice and 
feedback, which helped them navigate the complexities of their roles more effectively. 
 
Mentorship also provided emotional support, which was crucial for novice leaders facing the stress and challenges 

of their new positions. Holloway (2004) noted that mentorship relationships can alleviate the isolation that new 
leaders often feel, providing a supportive environment where they can discuss concerns and seek advice. This 
emotional support was essential in helping novice leaders build resilience and confidence. 
 

In addition to emotional support, mentors provided practical advice and strategies for managing the day-to-day 
responsibilities of school leadership. This included guidance on administrative tasks, conflict resolution, and 
fostering a positive school culture. According to Tahir et al. (2016), mentors played a critical role in helping novice 

leaders develop practical skills that are not typically covered in formal training programs. This hands-on guidance 
was invaluable in helping new leaders transition smoothly into their roles. 

 
Building networks with other academic heads allowed novices to share experiences, seek advice, and develop a 
sense of community. These networks offered both emotional support and practical solutions to common problems. 
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Networking provided novice leaders with a platform to discuss their challenges, exchange ideas, and learn from the 

experiences of their peers (Tahir et al., 2016).  
 
The sense of community developed through networking was particularly important for novice leaders in rural areas, 

where professional isolation can be a significant issue. Edwards (2016) highlighted that networking helped bridge 
the gap between novice leaders and their more experienced counterparts, fostering a collaborative environment 
where knowledge and best practices could be shared. This collaborative approach was essential in building the 
confidence and competence of novice leaders. 
 

Networking not only provided practical solutions but also offered emotional support. The opportunity to connect 
with peers who were facing similar challenges helped novice leaders feel less isolated and more supported. 
According to Pont, Nusche, and Moorman (2011), peer support networks can significantly reduce the stress and 
anxiety associated with new leadership roles. These networks provided a safe space for novice leaders to discuss 

their concerns and receive encouragement from their peers. 
 
Peer learning was another significant benefit of networking. Through regular interactions with other academic 
heads, novice leaders had the opportunity to learn from the experiences and insights of their peers. This 
collaborative learning environment helped novice leaders develop new strategies and approaches to common 

challenges, enhancing their overall effectiveness as leaders (Van Jaarsveld, Mentz, & Challens, 2015). 
 
The positive impact of mentorship and networking highlighted the importance of these support structures in 
leadership development. Gumus (2019) found that novice leaders who received mentorship and participated in 

networking activities were more confident and competent in their roles. They were better equipped to handle the 
challenges of school leadership and were more likely to succeed in their positions. 
 
Mentorship and networking also played a crucial role in fostering a culture of continuous learning and improvement 
among novice leaders. Through regular interactions with mentors and peers, novice leaders were encouraged to 

reflect on their practices, seek feedback, and continuously strive for improvement. This culture of continuous 
learning was essential for the ongoing development and success of novice leaders. 
 
Educational institutions should establish formal mentorship programs that pair novice leaders with experienced 

mentors. These programs should provide structured support and regular opportunities for feedback and reflection 
(Holloway, 2004). Schools should facilitate the creation of peer support networks that allow novice leaders to 
connect with their peers, share experiences, and seek advice. These networks should be supported through regular 
meetings and online platforms that encourage ongoing collaboration and communication (Pont, Nusche, & 

Moorman, 2011). In addition to mentorship and networking, schools should provide regular professional 
development opportunities that focus on key areas of leadership development. This can include workshops, 
seminars, and online courses that address the specific needs of novice leaders (Gumus, 2019). Schools should 
promote a culture of collaboration and continuous learning among all staff members. This can be achieved through 
regular team meetings, collaborative projects, and opportunities for peer feedback and reflection (Van Jaarsveld, 

Mentz, & Challens, 2015). 
 
By implementing these recommendations, educational institutions can better support novice academic heads in 
their transition to leadership roles, ultimately enhancing their confidence, competence, and overall effectiveness as 

school leaders. 
 
Recommendations for Improved Leadership Preparation: 
 
Based on the challenges and support mechanisms identified, several key recommendations emerged to improve 

the preparation and effectiveness of novice academic heads. The transition from classroom teaching to school 
leadership presents numerous challenges, and a well-structured support system is essential for success. These 
recommendations focus on induction programs, continuous professional development, and effective succession 
planning. 

 
One of the primary recommendations is the implementation of comprehensive induction programs designed to 
prepare novice academic heads thoroughly before they assume their roles. These programs should encompass both 
theoretical and practical aspects of school leadership, providing a balanced approach to learning (Martinez, et al., 

2023). 
 
Induction programs should cover essential topics such as educational leadership theories, strategic planning, and 

school management. Practical elements should include shadowing experienced leaders, hands-on administrative 
tasks, and scenario-based training. This multifaceted approach ensures that novice leaders are not only 

knowledgeable about leadership principles but also capable of applying them in real-world contexts (Board, 2009). 
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Moreover, induction programs should be tailored to address the specific challenges identified by novice academic 

heads. This includes managing administrative duties, navigating school culture, and building effective relationships 
with staff and the community. Tailored programs ensure that new leaders are equipped with the skills and 
knowledge needed to overcome these challenges effectively (Pont, Nusche, & Moorman, 2011). 

 
Continuous professional development (CPD) opportunities are crucial for helping academic heads stay updated with 
the latest educational leadership practices. CPD should be an ongoing process that evolves with the needs of the 
leaders and the educational landscape. This includes workshops, seminars, and online courses specifically designed 
to address the evolving demands of school leadership (Maguate, et al., 2024). 

 
Professional development programs should focus on areas such as instructional leadership, data-driven decision 
making, and community engagement. These programs should be interactive and provide opportunities for leaders 
to practice new skills, reflect on their experiences, and receive feedback from peers and mentors. The goal is to 

create a culture of continuous learning and improvement among school leaders (Holloway, 2004). 
 
Additionally, CPD programs should incorporate the latest research and best practices in educational leadership. By 
staying abreast of current trends and innovations, novice academic heads can implement effective strategies and 
drive school improvement initiatives. This not only enhances their own professional growth but also contributes to 

the overall success of their schools (Uy, et al., 2024). 
 
Effective succession planning is critical for ensuring a steady pipeline of qualified and prepared leaders. Succession 
planning involves identifying potential leaders early and providing them with the necessary training and mentorship 

to prepare them for leadership roles. 
 
Identifying potential leaders should be based on a combination of their teaching performance, leadership potential, 
and commitment to professional growth. Once identified, these potential leaders should be given opportunities to 
develop their skills through targeted training programs, leadership projects, and mentorship from experienced 

leaders (Groves, 2007). 
 
Mentorship plays a vital role in succession planning. Experienced leaders can provide guidance, support, and 
feedback to emerging leaders, helping them develop the skills and confidence needed for their future roles. 

Mentorship programs should be structured and include regular check-ins, goal setting, and progress reviews to 
ensure that mentees are on track for leadership positions (Andrin, et al., 2023). 
 
Succession planning should also include opportunities for emerging leaders to gain experience in various leadership 

roles. This can involve rotating leadership assignments, acting as interim leaders, or leading specific school 
improvement initiatives. These experiences provide practical exposure to leadership responsibilities and help 
prepare emerging leaders for their future roles (Tahir et al., 2016). 
 
Building a supportive leadership culture within schools is essential for the success of novice academic heads. This 

culture should promote collaboration, open communication, and a shared commitment to continuous improvement. 
School leaders should be encouraged to share their experiences, seek advice, and support each other in their 
professional growth (Van Jaarsveld, Mentz, & Challens, 2015). 
 

A supportive leadership culture can be fostered through regular leadership meetings, peer support networks, and 
collaborative projects. These initiatives provide opportunities for leaders to connect, share ideas, and learn from 
each other. They also create a sense of community and belonging, which is important for the well-being and 
effectiveness of school leaders (Edwards, 2016). 
 

Technology can be a powerful tool for enhancing leadership development programs. Online courses, webinars, and 
virtual mentorship programs provide flexible and accessible professional development opportunities for academic 
heads. These technologies enable leaders to learn at their own pace, connect with mentors and peers from 
different locations, and access a wealth of resources and best practices (Schleicher, 2012). 

 
Moreover, technology can facilitate the sharing of knowledge and experiences among school leaders. Online 
communities and social media platforms provide forums for leaders to discuss challenges, share solutions, and 
support each other. This digital networking can complement traditional mentorship and networking programs, 

expanding the reach and impact of leadership development initiatives (Gumus, 2019). To implement these 
recommendations effectively, policymakers and educational leaders must prioritize leadership development at all 
levels. This includes allocating sufficient resources for induction programs, professional development, and 

succession planning. It also involves creating policies that support and encourage continuous learning and 
improvement among school leaders (Pont, Nusche, & Moorman, 2011). 
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Furthermore, educational institutions should regularly evaluate and refine their leadership development programs 

based on feedback from participants and emerging best practices. This ensures that the programs remain relevant 
and effective in meeting the needs of novice academic heads and their schools (Thody et al., 2007). 
 

The transition from classroom teaching to school leadership is a complex and challenging process. However, with 
comprehensive induction programs, continuous professional development, and effective succession planning, 
novice academic heads can be better prepared and supported in their roles. By prioritizing leadership development 
and building a supportive leadership culture, educational institutions can ensure the success of their leaders and, 
ultimately, the success of their schools. 

 
Conclusion: 
 
The transition from classroom teaching to school leadership is fraught with challenges that can significantly impact 

the effectiveness and well-being of novice academic heads. This study has highlighted the multifaceted difficulties 
faced by new leaders, including overwhelming administrative responsibilities, resistance from faculty and staff, and 
the complexity of integrating into existing school cultures. These findings underscore the urgent need for targeted 
support and comprehensive preparation for novice academic heads to ensure they can successfully navigate their 
new roles. 

 
One of the critical issues identified is the lack of adequate preparation and formal training for novice academic 
heads. Despite their teaching experience, new leaders often face a steep learning curve due to insufficient 
leadership training. This gap in preparation is particularly evident in private schools where professional 

development opportunities are limited. The "sink or swim" approach to on-the-job learning results in high stress 
levels and initial failures, emphasizing the need for structured training programs that provide both theoretical 
knowledge and practical skills. 
 
Mentorship and networking have emerged as vital support mechanisms that can significantly enhance the 

confidence and competence of novice academic heads. Effective mentorship provides guidance on essential 
leadership areas, while networking with other academic heads offers emotional support and practical solutions to 
common challenges. These support structures are crucial for the professional development and success of new 
leaders. 

 
Based on the challenges and support mechanisms identified, several key recommendations have been made to 
improve the preparation and effectiveness of novice academic heads. Comprehensive induction programs that 
cover both theoretical and practical aspects of school leadership are essential. Continuous professional 

development opportunities should be provided to help academic heads stay updated with the latest educational 
leadership practices. Effective succession planning is critical for ensuring a steady pipeline of qualified and prepared 
leaders, involving early identification of potential leaders and providing them with necessary training and 
mentorship. 
 

Building a supportive leadership culture within schools is essential for the success of novice academic heads. A 
culture that promotes collaboration, open communication, and continuous improvement can significantly enhance 
the effectiveness of school leaders. Leveraging technology for leadership development can also provide flexible and 
accessible professional development opportunities, expanding the reach and impact of these initiatives. 

 
Policymakers and educational leaders must prioritize leadership development at all levels, allocating sufficient 
resources for induction programs, professional development, and succession planning. Regular evaluation and 
refinement of leadership development programs based on feedback and emerging best practices are essential to 
ensure they remain relevant and effective. 

 
The success of novice academic heads depends on comprehensive preparation, continuous support, and a culture 
of collaboration and continuous improvement. By addressing the challenges identified in this study and 
implementing the recommended strategies, educational institutions can ensure that novice academic heads are 

well-equipped to lead effectively, ultimately contributing to the success and improvement of their schools. 
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