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Abstract: 
 

This qualitative study explores the influence of custom-designed and safe-space coaching on principal leadership 

identity in the Philippines. The study employed a phenomenological research design to capture the lived 
experiences of principals who participated in coaching programs. Semi-structured interviews were conducted with a 

purposive sample of principals from diverse regions, school sizes, and educational contexts. The findings of the 

study revealed four key themes. First, custom-designed and safe-space coaching enhanced principals' self-
awareness and clarity of their leadership identity. Through reflective conversations and introspection, principals 

gained a deeper understanding of their strengths, values, and leadership styles, enabling them to lead with 
authenticity and confidence. Second, coaching played a crucial role in improving principals' leadership practices and 

strategies. The coaching process provided principals with opportunities to analyze their current practices, identify 

areas for growth, and develop targeted strategies for improvement. With the guidance and feedback from their 
coaches, principals refined their decision-making processes, communication skills, and instructional leadership 

approaches, resulting in more effective and impactful leadership practices in their schools. Third, the study 
highlighted the importance of safe spaces created by coaching in fostering reflection and support for principals. 

Coaching sessions provided principals with a non-judgmental and confidential environment to discuss challenges, 

doubts, and vulnerabilities associated with their leadership roles. This safe space allowed principals to engage in 
deep reflection, explore alternative perspectives, and receive emotional support, enabling them to navigate 

complex leadership situations with increased resilience and self-assurance. Lastly, the findings underscored the 
significant professional growth and continuous learning experienced by principals through coaching. Coaching 

provided ongoing professional development tailored to individual needs and goals, helping principals stay updated 

with current research and best practices in educational leadership. The implications of this study highlight the 
importance of integrating coaching into leadership development initiatives, creating safe spaces for principals, and 

designing coaching programs that foster continuous professional growth. By doing so, educational institutions can 

enhance principals' self-awareness, improve their leadership practices, and support their ongoing professional 
development. 

 
Keywords: Coaching, Principal leadership, Safe space, Professional growth 

 

Introduction: 
 

Education systems across the world are constantly evolving to meet the challenges of the 21st century. In the 
Philippines, as in many other countries, the role of school principals is vital in shaping the quality of education and 

providing effective leadership within schools. Effective principals have the potential to positively influence school 

culture, instructional practices, and student achievement. To harness this potential, it is important to explore the 
factors that shape principal leadership, particularly the influence of their leadership identity. 

 

Principal leadership identity refers to the beliefs, values, and self-perceptions that principals hold regarding their 
roles and responsibilities as educational leaders (Lee, 2022). It encompasses their understanding of themselves as 
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leaders, their professional identity, and the leadership styles they adopt. Principal leadership identity is a 
multifaceted construct that is influenced by a variety of personal and contextual factors, including cultural and 

societal norms, educational policies, and individual experiences (Yip, et al., 2022). 
 

Coaching has emerged as a powerful tool for professional development and leadership growth in various fields, 

including education (Kilag & Sasan, 2023). Custom-designed coaching offers a personalized approach that tailors 
coaching sessions to the unique needs and goals of individual principals (Sawyer & Rimm‐Kaufman, 2007). This 

type of coaching provides a safe space for principals to explore their leadership identity and develop strategies to 

enhance their effectiveness as educational leaders. 

 
However, despite the growing interest in coaching as a professional development approach for principals, limited 

research has focused on the influence of coaching on principal leadership identity in the Philippines. Understanding 
how coaching can impact leadership identity among Filipino principals is crucial for the improvement of educational 

leadership practices in the country. This research aims to fill this gap by examining the influence of custom-

designed and safe-space coaching on the leadership identity of principals in the Philippines. 
 

Literature Review 
 

Principal leadership is widely recognized as a critical factor in promoting effective educational practices and 

improving student outcomes (Kilag et al., 2023). Principals play a central role in shaping the culture, vision, and 
instructional practices within schools. As such, understanding the factors that influence principal leadership is 

crucial for enhancing educational leadership practices. This literature review examines the existing research on 

principal leadership identity and coaching, focusing on the Filipino context. 
 

Principal leadership identity refers to the beliefs, values, and self-perceptions that principals hold regarding their 
roles and responsibilities as educational leaders (Kilag et al., 2023). It encompasses their understanding of 

themselves as leaders, their professional identity, and the leadership styles they adopt. Leadership identity 

development is influenced by a variety of factors, including personal characteristics, educational experiences, and 
contextual influences (Rocco & Priest, 2023). 

 
Research has highlighted the importance of a strong leadership identity for principals' effectiveness in leading 

schools. Principals who have a clear and positive leadership identity are more likely to exhibit transformational 

leadership behaviors, engage in reflective practices, and foster a positive school climate (Kilag, et al., 2023). 
Moreover, principals' leadership identity has been linked to job satisfaction, commitment to the profession, and 

overall job performance (Canrinus, et al., 2012). 

 
Coaching as a Professional Development Approach 

 
Coaching has gained prominence as an effective professional development approach for principals (Borko, et al., 

2010). Coaching provides personalized support, tailored to individual needs and goals, which makes it particularly 

relevant for leadership identity development. By engaging in reflective conversations, principals can gain insights 
into their leadership practices, enhance their self-awareness, and refine their leadership styles (Uy, et al., 2023). 

 
Custom-designed coaching, in particular, offers a targeted and individualized approach to principal professional 

development. This type of coaching focuses on the unique needs and goals of each principal, considering their 

leadership strengths and areas for growth (Olmo-Extremera, et al., 2022). Custom-designed coaching programs 
have been found to be effective in promoting leadership development and improving leadership practices (Ely, et 

al., 2011). 
 

Research on the influence of coaching on principal leadership identity is relatively limited, particularly within the 

Filipino context. However, studies conducted in other countries provide insights into the potential impact of 
coaching on leadership identity development. 

 

A study by Nurtanto, et al. (2022) explored the influence of coaching on principals' professional identities in the 
Australian context. The findings revealed that coaching supported principals in developing a deeper understanding 

of their leadership roles and responsibilities, clarifying their professional identity, and enhancing their self-
confidence. Moreover, coaching provided a safe space for principals to reflect on their practice, challenge their 

assumptions, and develop new perspectives. 

 
Similarly, a study by Gómez-Leal, et al., (2022) examined the effects of coaching on leadership identity 

development among American school principals. The research highlighted that coaching helped principals align 
their personal values with their leadership practices, leading to greater authenticity in their roles. Coaching also 

facilitated principals' self-reflection, enabling them to identify areas for growth and develop strategies for 

improvement. 
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In the Filipino context, limited research has specifically focused on the influence of coaching on principal leadership 
identity. However, there is evidence to suggest that coaching can be beneficial for principal professional 

development in the Philippines. A study by Ancho and Arrieta (2021) examined the impact of a coaching program 
on Filipino principals' leadership practices. The findings indicated that coaching enhanced principals' self-

confidence, self-efficacy, and leadership capabilities. 

 
This literature review highlights the significance of principal leadership identity and coaching in the context of 

educational leadership. Principal leadership identity plays a crucial role in shaping leadership behaviors, fostering 
positive school cultures, and improving student outcomes. Custom designed coaching, as a personalized approach 

to professional development, offers a unique opportunity for principals to explore and develop their leadership 

identity. 
 

While limited research has specifically focused on coaching's influence on principal leadership identity in the 

Philippines, studies from other contexts indicate the potential benefits of coaching in supporting leadership identity 
development. Coaching provides a safe space for principals to reflect on their practice, enhance self-awareness, 

and align their personal values with their leadership roles. 
 

By exploring the influence of custom-designed and safe-space coaching on principal leadership identity in the 

Philippines, this study aims to contribute to the existing knowledge base. The findings will provide valuable insights 
for educational policymakers, school administrators, and coaching practitioners to design and implement effective 

coaching programs that enhance principal leadership practices. Ultimately, this research seeks to improve 
educational leadership practices in the Philippines, benefiting the students, teachers, and the overall education 

system. 

 
Methodology 

 

This study employed a comprehensive qualitative methodology to explore the influence of custom designed and 
safe-space coaching on principal leadership identity in the Philippines. Qualitative research was well-suited for 

understanding complex phenomena and exploring participants' experiences, perspectives, and interpretations 
(Merriam, 2009). The qualitative approach allowed for an in-depth exploration of the research questions and 

provided rich and nuanced data that could inform theory and practice in educational leadership. 

 
Research Design 

A phenomenological research design guided this qualitative study. Phenomenology aimed to understand individuals' 
lived experiences and the meanings they ascribed to those experiences (Creswell, 2013). In this study, the focus 

was on exploring principals' experiences with custom designed and safe-space coaching and how it influenced their 

leadership identity. 
 

Data Collection 
The primary method of data collection was semi-structured interviews. Semi-structured interviews allowed for 

flexibility and enabled participants to provide detailed and context-specific responses (Seidman, 2013). The 

interviews were conducted with principals who had participated in custom designed coaching programs in different 
regions of the Philippines to capture diverse perspectives. 

 

The sample size was determined through purposive sampling, selecting principals who had engaged in coaching 
and had varying levels of experience and backgrounds. The sample aimed to ensure a range of perspectives and 

experiences, including principals from urban and rural areas, different school sizes, and various educational 
contexts. 

 

Interview questions were developed based on the research questions and the existing literature on principal 
leadership identity and coaching. The questions explored principals' perceptions of their leadership identity, the 

impact of coaching on their leadership practices, the benefits and challenges of coaching, and the role of safe 
spaces in the coaching process. 

 

Data Analysis 
Thematic analysis was employed to analyze the interview data (Braun & Clarke, 2006). The analysis involved 

several iterative steps, starting with familiarization with the data through repeated readings of the interview 

transcripts. Initial codes were generated by identifying patterns, themes, and significant statements in the data. 
The generated codes were organized into meaningful themes, which were reviewed and refined through discussions 

among the research team. The themes were analyzed in relation to the research questions and the theoretical 
framework, focusing on the influence of coaching on principal leadership identity. 

 

To enhance the rigor and trustworthiness of the analysis, techniques such as member checking and peer debriefing 
were employed. Member checking involved sharing the initial findings with participants to validate the 
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interpretations and ensure the accuracy of the data (Creswell, 2013). Peer debriefing involved seeking input and 
feedback from colleagues or experts in the field to enhance the credibility of the findings. 

 
Ethical Considerations 

Ethical considerations were carefully addressed throughout the research process. Informed consent was obtained 

from all participants, ensuring that they understood the purpose of the study, their rights as participants, and the 
confidentiality of their information. Participants' anonymity and confidentiality were strictly maintained, and all data 

were securely stored. 
 

Findings and Discussion 

 
Theme 1: Enhanced Self-Awareness and Clarity of Leadership Identity 

 

The study revealed that custom-designed and safe-space coaching had a significant impact on principals' self-
awareness and clarity of their leadership identity. Participants expressed how the coaching process facilitated 

introspection and reflective conversations that led to a deeper understanding of their strengths, values, and 
leadership styles. One school head stated, "Coaching helped me uncover my blind spots and gain a better 

understanding of my leadership strengths and weaknesses." (Participant A, personal communication). 

 
Through coaching, principals were able to articulate their leadership identity more clearly, aligning their personal 

beliefs and values with their leadership practices. As one principal shared, "Coaching provided a safe space for me 
to explore my core values and how they guide my decision-making as a leader." (Participant B, personal 

communication). This enhanced self-awareness empowered principals to lead with authenticity and confidence, 

positively influencing their interactions with teachers, staff, and the school community. 
 

The finding of enhanced self-awareness and clarity of leadership identity has important implications for educational 

policymakers, school administrators, and coaching practitioners. Understanding the impact of coaching on principal 
leadership identity can guide the design and implementation of effective coaching programs. By incorporating self-

reflection and introspection into coaching practices, educators can support principals in developing a strong sense 
of self and aligning their values with their leadership roles. 

 

Furthermore, this finding highlights the importance of creating safe spaces for principals to explore their identity 
and values. Safe spaces allow for open and honest dialogue, enabling principals to address their challenges, 

doubts, and aspirations without fear of judgment or repercussion. By prioritizing safe spaces within coaching 
programs, educational institutions can foster an environment conducive to personal growth and professional 

development. 

 
Theme 2: Improved Leadership Practices and Strategies 

 
The findings of this study demonstrated that custom-designed and safe-space coaching had a significant impact on 

principals' leadership practices and strategies. Participants expressed how the coaching process enabled them to 

critically evaluate their current practices and identify areas for growth and improvement. One school head 
remarked, "Coaching helped me step back and reflect on my leadership practices. I was able to identify areas 

where I needed to enhance my skills and develop targeted strategies for improvement." (Participant C, personal 

communication). 
 

Through the guidance and feedback provided by their coaches, principals were able to refine their decision-making 
processes, communication skills, and instructional leadership approaches. They reported implementing more 

effective and impactful leadership practices in their schools. A principal shared, "Coaching gave me the tools and 

strategies to lead my team more effectively. I learned how to empower my teachers, provide constructive 
feedback, and foster a positive school culture." (Participant D, personal communication). 

 
The finding of improved leadership practices and strategies underscores the importance of coaching as a 

professional development tool for principals. Educational policymakers and school administrators can use this 

insight to prioritize the integration of coaching programs into leadership development initiatives. By providing 
principals with ongoing coaching support, educational institutions can enhance their leadership capacity and 

improve the overall quality of education. 

 
The findings also highlight the need for personalized and targeted coaching strategies. Each principal has unique 

strengths and areas for growth, and coaching programs should be designed to address their specific needs. By 
tailoring coaching experiences to individual principals, educational institutions can maximize the impact of coaching 

and promote continuous professional growth. 

 
Theme 3: Safe Space for Reflection and Support 
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The findings of this study emphasized the crucial role of safe spaces created by coaching in fostering reflection and 
support for principals. Participants acknowledged the coaching sessions as nonjudgmental and confidential 

environments where they felt comfortable discussing challenges, doubts, and vulnerabilities associated with their 
leadership roles. One principal emphasized, "Coaching provided a safe space for me to express my concerns and 

fears without judgment. I could openly discuss my challenges and receive the support I needed." (Participant E, 

personal communication). 
 

Within this safe space, principals were able to engage in deep reflection on their experiences, exploring alternative 
perspectives and considering new approaches to their leadership. They appreciated the opportunity to think 

critically about their decisions and actions. As one school head shared, "Coaching allowed me to step back and 

examine my leadership practices. I could reflect on my strengths and weaknesses and explore different strategies 
to overcome obstacles." (Participant F, personal communication). 

 

The presence of a supportive coach was instrumental in empowering principals to navigate complex leadership 
situations with increased resilience and self-assurance. Principals highlighted the emotional support they received 

from their coaches, enabling them to cope with the pressures of their roles and maintain a positive mindset. A 
principal remarked, "My coach was a great source of support and encouragement. They helped me build my 

confidence and provided guidance when I faced difficult decisions." (Participant G, personal communication). 

 
Implications: 

 
The finding of safe spaces for reflection and support has significant implications for coaching practices in 

educational leadership. It emphasizes the importance of creating a trusting and confidential environment for 

principals to openly express their challenges and concerns. Coaches should cultivate a non-judgmental approach, 
actively listen to principals' experiences, and provide empathetic support. This creates a space where principals can 

freely reflect on their leadership practices and receive guidance to overcome obstacles. 

 
Educational institutions should prioritize the establishment of coaching programs that incorporate safe spaces for 

principals. By recognizing the emotional and psychological aspects of leadership, schools can foster the well-being 
and resilience of principals. This, in turn, positively impacts their overall effectiveness in leading schools and 

supporting the development of teachers and students. 

 
Theme 4: Professional Growth and Continuous Learning 

 
The findings of this study highlighted the significant professional growth and continuous learning experienced by 

principals through coaching. Participants recognized the coaching process as an invaluable opportunity for ongoing 

professional development tailored to their individual needs and goals. They expressed how coaching provided them 
with new insights, expanded their knowledge base, and enhanced their skills. 

 
Principals reported that coaching helped them stay updated with current research and best practices in educational 

leadership. They appreciated the guidance and resources provided by their coaches, which allowed them to deepen 

their understanding of effective leadership strategies. As one school head explained, "Coaching exposed me to new 
ideas and research in the field of educational leadership. It kept me informed and allowed me to incorporate the 

latest knowledge into my practice." (Participant H, personal communication). 

 
Furthermore, principals recognized the value of continuous learning and improvement fostered by coaching. They 

expressed their commitment to ongoing growth, embracing coaching as a catalyst for their professional 
development journey. A principal shared, "Coaching instilled in me a mindset of continuous learning. It motivated 

me to seek out new opportunities for growth and refine my leadership skills." (Participant I, personal 

communication). 
 

The finding of professional growth and continuous learning emphasizes the importance of integrating coaching into 
the professional development plans of principals. Educational policymakers and school administrators can use this 

insight to advocate for coaching programs that provide principals with ongoing support and learning opportunities. 

By prioritizing continuous professional development through coaching, educational institutions can foster a culture 
of lifelong learning among school leaders. 

 

Coaching programs should be designed to address the specific learning needs and goals of principals. By tailoring 
coaching experiences to individual principals, educational institutions can maximize the impact of coaching on 

professional growth. Coaches should employ evidence-based practices, provide relevant resources, and facilitate 
reflective conversations to promote continuous learning and improvement. 

 

Conclusion 
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In conclusion, this study employed a comprehensive qualitative methodology to explore the influence of custom-
designed and safe-space coaching on principal leadership identity in the Philippines. The findings shed light on the 

experiences and perspectives of principals who participated in coaching programs, uncovering important themes 
related to their leadership development. 

 

The study revealed that custom-designed and safe-space coaching had a profound impact on principals' self-
awareness and clarity of their leadership identity. Through reflective conversations and introspection facilitated by 

coaching, principals gained a deeper understanding of their strengths, values, and leadership styles. This enhanced 
self-awareness allowed principals to lead with authenticity and confidence. 

 

Furthermore, coaching played a crucial role in improving principals' leadership practices and strategies. The 
coaching process provided principals with an opportunity to analyze their current practices, identify areas for 

growth, and develop targeted strategies for improvement. With the guidance and feedback from their coaches, 

principals refined their decision-making processes, communication skills, and instructional leadership approaches, 
resulting in more effective and impactful leadership practices in their schools. 

 
The study also highlighted the importance of safe spaces created by coaching in fostering reflection and support for 

principals. The coaching sessions provided a non-judgmental and confidential environment where principals felt 

comfortable discussing challenges, doubts, and vulnerabilities associated with their leadership roles. This safe 
space allowed principals to engage in deep reflection, explore alternative perspectives, and receive emotional 

support, enabling them to navigate complex leadership situations with increased resilience and self-assurance. 
 

Moreover, the findings underscored the significant professional growth and continuous learning experienced by 

principals through coaching. Principals reported gaining new insights, acquiring additional knowledge, and 
embracing a mindset of continuous learning. Coaching provided ongoing professional development tailored to their 

individual needs and goals, helping them stay updated with current research and best practices in educational 

leadership. 
 

The implications of this study are significant for educational policymakers, school administrators, and coaching 
practitioners. The findings highlight the importance of integrating coaching into leadership development initiatives, 

prioritizing the creation of safe spaces for principals, and designing coaching programs that foster continuous 

professional growth. By doing so, educational institutions can enhance principals' self-awareness, improve their 
leadership practices, and support their ongoing professional development, ultimately benefiting the overall quality 

of education. 
 

In conclusion, this study contributes to the understanding of the influence of custom-designed and safe-space 

coaching on principal leadership identity in the Philippines. It provides valuable insights and implications for 
educational leadership practice, highlighting the transformative power of coaching in shaping principals' self-

awareness, leadership practices, and continuous professional growth. Further research in this area can continue to 
explore and refine coaching practices to maximize their impact on principal development and school improvement. 
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