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Abstract:

This study investigates the challenges encountered in English language instruction at the tertiary level in the Philippines through a systematic
review of existing literature. Findings reveal persistent discrepancies between expected and actual English proficiency levels among graduates,
highlighting the need for comprehensive curriculum revisions and pedagogical reforms. Pedagogical shortcomings, including a reliance on
traditional teaching methods and teacher-centered approaches, hinder students' communicative competence and engagement with the language.
Additionally, motivational factors and anxiety play crucial roles in shaping language learning outcomes, emphasizing the importance of fostering
intrinsic motivation and creating supportive learning environments. Inadequate resources and infrastructure further compound these challenges,
necessitating investments in educational facilities and teacher training initiatives. Addressing these barriers requires systemic reforms that
prioritize student-centered approaches, innovative teaching methodologies, and the cultivation of a culture of continuous improvement. By
addressing these challenges, tertiary institutions can better equip students with the language skills necessary for success in an increasingly
globalized world.
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Introduction:

In the ever-evolving landscape of global commerce and communication, proficiency in the English language stands as a fundamental requirement
for individuals seeking to navigate the interconnected world of the 21st century. As emphasized by Shaaban (2016), education serves as a catalyst
for economic growth, with the acquisition of 21st-century skills, including effective oral and written communication, being imperative for driving
innovation and productivity (Shaaban, 2016). Indeed, in the words of Indrayani and Dewi, (2015), English remains the lingua franca of
international business and diplomacy, underscoring the crucial role of language proficiency in fostering success in the global marketplace
(Indrayani and Dewi, 2015).

The Philippines, deeply influenced by its historical ties to the United States, has long recognized the importance of English language education.
Introduced during the American colonial period, English became entrenched as the medium of instruction in the Philippine education system
(Wolff, 2003). Despite gaining independence, the Philippines has continued to prioritize English language education, recognizing its significance
in fostering economic competitiveness and global integration. However, recent studies suggest a concerning trend of declining English language
proficiency among tertiary graduates in the Philippines (Cabangcala, et al. 2021; Meniado, 2019; Tividad, 2024).

Against this backdrop, the challenges faced by educators in teaching English as a second language at the tertiary level in the Philippines warrant
critical examination. While existing research has shed light on issues in English language education at lower levels of schooling, there remains a
gap in understanding the specific challenges encountered in tertiary education settings. This study seeks to address this gap by investigating the
difficulties faced by English language educators at Visayas State University in effectively teaching English to young adult learners. Drawing
upon pedagogical theories and international comparative analyses, this research aims to provide insights into the unique constraints and barriers
encountered in ESL instruction at the tertiary level in the Philippines.

Literature Review:

English language proficiency stands as a cornerstone of global communication and economic advancement in the 21st century. As noted by
Shaaban (2016), proficiency in English is considered a vital 21st-century skill, essential for fostering innovation, collaboration, and economic
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growth (Shaaban, 2016). This sentiment is echoed by Indrayani and Dew (2015), who emphasizes the pivotal role of English as the lingua franca
of international business and diplomacy (Indrayani & Dewi, 2015). In light of these assertions, the importance of English language education
cannot be overstated, particularly in countries like the Philippines, where English proficiency is viewed as a key determinant of competitiveness
in the global marketplace.

Historical Context of English Language Education in the Philippines

The historical trajectory of English language education in the Philippines is deeply intertwined with the country's colonial past. Following
American colonization in the early 20th century, English was introduced as the medium of instruction in Philippine schools, establishing a legacy
that persists to this day (Wolff, 2003). Despite gaining independence, the Philippines continued to prioritize English language education,
recognizing its significance in fostering economic development and global integration. However, the historical emphasis on English education
has not been without its challenges, as evidenced by the persistent issues faced in teaching and learning the language.

Recent studies have shed light on the challenges encountered in teaching English at the tertiary level in the Philippines. Cabangcala, et al. (2021)
highlights the discrepancy between the expected English language proficiency of university graduates and the actual proficiency levels observed
in the workplace (Cabangcala, et al. 2021). Similarly, Meniad (2019) underscores the importance of English language proficiency for senior high
school graduates entering the workforce, pointing to the need for curriculum enhancements to address this gap (Meniado, 2019). Tividad (2024)
further explores the English language proficiency of engineering students, revealing potential shortcomings in language education programs at the
tertiary level (Tividad, 2024).

Pedagogical Approaches to Teaching English as a Second Language

In response to the challenges faced in English language education, educators have employed various pedagogical approaches to enhance language
proficiency among learners. Traditional methods such as the Grammar Translation Method (GTM) and the Direct Method have long been
employed in language education but have faced criticism for their limitations in fostering communicative competence (Richards & Rodgers,
2014). The Audio-Lingual Method emerged as a response to the perceived shortcomings of traditional approaches, emphasizing repetitive
practice and the use of structural drills to develop language proficiency (Richards & Rodgers, 2014). However, the Communicative Approach has
gained prominence in recent years, prioritizing meaningful interaction and real-world communication to develop language skills (Richards &
Rodgers, 2014).

Motivation and anxiety play crucial roles in language learning and proficiency development. Krashen (1985) introduced the concept of the
"affective filter," suggesting that motivation and anxiety levels impact language acquisition (Krashen, 1985). High levels of intrinsic motivation
and low anxiety are associated with more successful language learning outcomes, while low motivation and high anxiety can impede progress
(Krashen, 1985). Creating a supportive and conducive learning environment is essential for mitigating anxiety and fostering motivation among
language learners (Dornyei, 2005).

Comparative Analysis with International Context

The challenges encountered in English language education in the Philippines are not unique to the country but are shared by educators and
learners worldwide. Studies conducted in neighboring countries such as Malaysia, Indonesia, India, Turkey, and Poland reveal similar issues
regarding English language proficiency and pedagogical challenges (Yusob, 2017; Songbatumis, 2017; Anjaneyulu, 2015; Michalak & Bavli,
2018). Common themes include student motivation, teacher training, classroom resources, and curriculum design, highlighting the need for
context-specific interventions to address these challenges effectively.

In response to the challenges faced in English language education, the Philippine government has implemented various initiatives aimed at
enhancing education quality and accessibility. The adoption of the K-12 Curriculum and the Universal Access to Quality Tertiary Education Act
represents significant steps towards improving education outcomes and addressing language proficiency gaps (Fernando, 2019). However, the
effectiveness of these initiatives in addressing specific challenges in English language education at the tertiary level remains to be fully evaluated.

The literature reviewed provides valuable insights into the challenges encountered in teaching English as a second language at the tertiary level in
the Philippines. While historical legacies and government initiatives shape the landscape of English language education, persistent challenges
remain, including discrepancies in proficiency levels, pedagogical shortcomings, and issues related to motivation and anxiety. By drawing upon
international comparisons and pedagogical theories, this study seeks to contribute to the ongoing discourse on English language education in the
Philippines and inform policy and practice aimed at enhancing language proficiency and educational outcomes.

Methodology:

This study employed a systematic review methodology to examine the challenges faced by English language educators in teaching English as a
second language at the tertiary level in the Philippines. The systematic review followed a structured approach to identify, select, and critically
appraise relevant literature, allowing for a comprehensive synthesis of existing research findings.

The initial step involved conducting a systematic search of academic databases, including Google Scholar and ERIC, using relevant keywords
such as "English language education," "tertiary level," "Philippines," and “challenges." The search was conducted within a specified timeframe,
covering scholarly articles published between 2000 and 2023. Articles were screened based on predefined inclusion and exclusion criteria.
Inclusion criteria included studies conducted in the Philippines, focusing on English language education at the tertiary level. Exclusion criteria
encompassed studies conducted outside the specified timeframe or those not relevant to the research objectives. The screening process was
carried out independently by two reviewers to ensure reliability.

Data extraction involved systematically extracting relevant information from selected articles, including study objectives, methodology, key
findings, and implications. The extracted data were synthesized to identify common themes, patterns, and discrepancies across studies. Any
disagreements between reviewers were resolved through discussion and consensus.
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The quality of included studies was assessed using established criteria appropriate for systematic reviews. Key considerations included the clarity
of research objectives, appropriateness of methodology, rigor of data analysis, and relevance of findings to the research topic. Studies were rated
based on their methodological rigor and contribution to the synthesis of evidence. The synthesized data were subjected to thematic analysis to
identify overarching themes and subthemes related to the challenges faced by English language educators at the tertiary level in the Philippines.
Themes were analyzed in relation to existing literature, allowing for a deeper understanding of the research topic and the formulation of
meaningful conclusions.

Findings and Discussion:

Discrepancy Between Expected and Actual English Proficiency Levels

The study unearthed a significant dissonance between the anticipated English language proficiency levels of tertiary graduates and their practical
proficiency levels discerned within professional contexts. Despite the pronounced emphasis on English language education within the
Philippines, particularly at the tertiary echelon, graduates frequently exhibit deficient language competencies, impeding their efficacy in
professional domains (Cabangcala, et al. 2021).

Chen (2020) research highlights this disjunction, underscoring the prevailing gap between the expected and actual English proficiency levels
among tertiary graduates. Despite the comprehensive English language curriculum implemented in tertiary education, graduates often fall short in
meeting the linguistic demands of the workplace. This discrepancy poses considerable challenges for graduates as they navigate professional
settings, where effective communication in English is paramount for success.

The cited study by Okunade, et al. (2023) underscores the imperative of addressing this incongruity to ensure the alignment of educational
objectives with the evolving demands of the workforce. By bridging the gap between expected and actual English proficiency levels, educational
institutions can better equip graduates with the requisite language skills to thrive in the globalized economy.

Pedagogical Shortcomings in Language Instruction:

The study uncovered substantial pedagogical deficiencies in English language instruction at the tertiary level, characterized by a persistent
reliance on traditional teaching methodologies that prioritize grammar instruction over communicative competence. This entrenched reliance on
outdated pedagogical approaches presents significant challenges in adequately fostering students' language proficiency and fails to align with the
evolving demands of the contemporary workforce (Richards & Rodgers, 2014).

Richards and Rodgers (2014) expound upon the limitations of traditional pedagogical methods in their seminal work on language teaching
approaches. They argue that approaches such as the Grammar Translation Method (GTM) and the Direct Method, which prioritize rote
memorization and translation, are ill-suited for developing students' communicative abilities. Despite the evolution of language teaching
methodologies, many tertiary institutions in the Philippines continue to adhere to these antiquated approaches, thereby hindering students'
linguistic development.

Additionally, the prevalence of teacher-centered instruction further exacerbates the pedagogical shortcomings in English language education. In
many tertiary classrooms, instructors maintain a didactic approach, focusing predominantly on grammar drills and rote memorization, while
neglecting opportunities for authentic communication (Songbatumis, 2017). This teacher-centric approach stifles students' engagement and limits
their exposure to real-world language use, impeding their ability to communicate effectively in professional settings.

Furthermore, the discrepancy between pedagogical approaches and the communicative demands of the workforce underscores the urgency for
educational reform. As highlighted by Yusob (2017), the mismatch between educational objectives and workplace requirements necessitates a
paradigm shift in language instruction. Tertiary institutions must prioritize the development of students' communicative competence through
immersive and interactive teaching methods that simulate real-world language use (Yusob, 2017).

Addressing the pedagogical shortcomings in English language instruction requires a multifaceted approach that encompasses teacher training,
curriculum development, and instructional design. Educators must undergo professional development programs to familiarize themselves with
innovative teaching methodologies such as the Communicative Approach and Task-Based Learning (Richards & Rodgers, 2014). Additionally,
curriculum designers must revise existing language curricula to incorporate more opportunities for student-centered learning and authentic
communication (Songbatumis, 2017).

The identification of pedagogical shortcomings in English language instruction at the tertiary level underscores the need for comprehensive
educational reform. By embracing innovative teaching methodologies and aligning instructional practices with the communicative demands of
the workforce, tertiary institutions can better equip students with the language skills necessary for success in the globalized economy.

Motivational Factors and Anxiety in Language Learning:

The study delved into the complex interplay of motivational factors and anxiety in shaping language learning outcomes among tertiary students.
It underscored the pivotal role of intrinsic motivation in facilitating favorable language acquisition outcomes, while highlighting the detrimental
effects of anxiety and low motivation on students' progress (Dérnyei, 2005).

Ddornyei (2005) provides extensive insights into the motivational dynamics of language learning in his seminal work on the subject. He posits that
intrinsic motivation, characterized by a genuine interest and enjoyment in the learning process, is a potent driver of language acquisition success.
Conversely, extrinsic motivators such as grades or external rewards often yield limited efficacy in sustaining long-term engagement and
proficiency development. By fostering a sense of autonomy, competence, and relatedness, educators can cultivate students' intrinsic motivation
and enhance their language learning outcomes.

Furthermore, the study highlighted the pervasive impact of anxiety on language learning, particularly among tertiary students grappling with the

demands of higher education. Anxiety, stemming from fear of failure, social evaluation, or linguistic apprehension, can impede students' ability to
engage actively in the learning process and inhibit their linguistic development (Krashen, 1985).
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Krashen's (1985) seminal work on the affective filter hypothesis elucidates the role of anxiety in language acquisition. He posits that high levels
of anxiety create a cognitive barrier that hinders the processing and internalization of language input, thereby impeding learning outcomes. To
mitigate anxiety and optimize learning environments, educators must cultivate a supportive and conducive atmosphere that fosters students'
confidence, resilience, and risk-taking propensity.

Moreover, the study underscored the significance of creating a supportive and inclusive learning environment as a critical determinant of students'
motivation and anxiety levels. By establishing a classroom culture characterized by mutual respect, collaboration, and psychological safety,
educators can alleviate students' anxiety and cultivate a sense of belonging and investment in the learning process (Dérnyei, 2001).

Dérnyei (2001) elucidates the importance of classroom dynamics and teacher-student interactions in shaping students' motivational orientations
and affective states. He emphasizes the need for educators to adopt a person-centered approach that acknowledges students' individual needs,
preferences, and socio-emotional concerns. Through empathy, encouragement, and personalized support, educators can create an environment
conducive to optimal language learning outcomes (Abrenilla, et al., 2023).

The study underscores the intricate interplay of motivational factors and anxiety in shaping language learning outcomes among tertiary students
(Abella, et al., 2023). By fostering intrinsic motivation, mitigating anxiety, and cultivating a supportive learning environment, educators can
empower students to navigate the challenges of language acquisition and achieve proficiency in their target language.

Inadequate Resources and Infrastructure:

The study elucidated the pervasive inadequacy of resources and infrastructure for English language instruction at the tertiary level, underscoring
the challenges posed by limited access to essential educational resources. Insufficient access to language laboratories, outdated teaching
materials, and inadequate teacher training emerged as key contributors to the overarching deficiencies in language education (Yusob, 2017;
Songbatumis, 2017).

Yusob (2017) conducted an in-depth analysis of the challenges faced by tertiary institutions in Malaysia, shedding light on the resource-related
barriers impeding effective language instruction. Limited access to language laboratories, coupled with outdated teaching materials, hampered
students' opportunities for immersive language practice and authentic communication. Similarly, Songbatumis (2017) highlighted the resource-
related challenges encountered by English teachers in Indonesia, emphasizing the detrimental impact of inadequate resources on instructional
quality and student learning outcomes.

Moreover, the study underscored the critical role of teacher training in addressing resource-related barriers and enhancing the quality of English
language instruction. Insufficient teacher training exacerbates the challenges posed by limited resources, as educators may lack the pedagogical
skills and proficiency necessary to effectively leverage available resources and optimize student learning experiences (Yusob, 2017).

Yusob's (2017) research underscores the imperative of investing in comprehensive teacher training programs to equip educators with the requisite
skills and knowledge for delivering high-quality language instruction. By providing educators with opportunities for professional development
and ongoing support, institutions can enhance instructional quality and empower teachers to navigate resource-related challenges effectively (Uy,
et al., 2023).

Furthermore, the study emphasized the need for strategic allocation of resources and investment in infrastructure to address the deficiencies in
language education. Institutions must prioritize the procurement of modern teaching materials, technological resources, and instructional facilities
to create an optimal learning environment conducive to language acquisition (Songbatumis, 2017).

Songbatumis's (2017) research offers valuable insights into the transformative potential of strategic resource allocation and infrastructure
investment in enhancing language education quality. By prioritizing resource allocation and infrastructure development, institutions can mitigate
the challenges posed by inadequate resources and foster a supportive learning environment that facilitates language acquisition and proficiency
development.

The study underscores the pressing need for addressing resource-related barriers in English language instruction at the tertiary level. By investing
in teacher training, strategic resource allocation, and infrastructure development, institutions can enhance instructional quality, optimize student
learning experiences, and improve English language proficiency levels among tertiary students.

Conclusion:

This study sheds light on the multifaceted challenges encountered in English language instruction at the tertiary level in the Philippines. Through
a systematic review of existing literature, several key findings have emerged, highlighting critical areas requiring attention and reform within the
education system.

Firstly, the study underscores the persistent discrepancy between the expected and actual English proficiency levels among tertiary graduates.
Despite the emphasis on English language education, graduates often demonstrate subpar language skills, impeding their effectiveness in
professional settings. This calls for a comprehensive review of existing language curricula and teaching methodologies to ensure alignment with
the demands of the modern workforce.

Secondly, pedagogical shortcomings in language instruction have been identified as a significant barrier to effective language learning. The
reliance on traditional teaching methods that prioritize grammar instruction over communicative competence limits students' ability to engage
authentically with the language. Educators must embrace innovative teaching methodologies and student-centered approaches to foster a more
interactive and immersive learning environment.
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Moreover, motivational factors and anxiety play a pivotal role in shaping language learning outcomes among tertiary students. High levels of
intrinsic motivation are associated with more favorable language acquisition outcomes, while anxiety and low motivation hinder progress.
Cultivating a supportive and conducive learning environment is imperative in mitigating anxiety and fostering motivation among language
learners.

Furthermore, inadequate resources and infrastructure pose significant challenges to English language instruction at the tertiary level. Limited
access to language laboratories, outdated teaching materials, and insufficient teacher training contribute to deficiencies in language education.
Addressing these resource-related barriers is paramount for enhancing the quality of English language instruction and improving proficiency
levels among tertiary students.

In light of these findings, it is evident that systemic reforms are necessary to address the myriad challenges facing English language instruction at
the tertiary level in the Philippines. This necessitates a holistic approach encompassing curriculum redesign, teacher training initiatives,
investment in educational resources, and the cultivation of a supportive learning environment (Lumando, et al., 2023).

By addressing these challenges and implementing evidence-based interventions, tertiary institutions can better equip students with the language
skills necessary for success in the globalized economy. Moreover, fostering a culture of lifelong learning and continuous improvement is essential
in ensuring that English language instruction remains responsive to the evolving needs of students and the demands of the workforce (Canes, et
al., 2023).

While the challenges are formidable, they are not insurmountable. With concerted efforts from policymakers, educators, and stakeholders,
English language instruction at the tertiary level in the Philippines can be transformed to better meet the needs of students and prepare them for
success in an increasingly interconnected world.

This study serves as a catalyst for further research and action, inspiring ongoing dialogue and collaboration aimed at enhancing English language
education and fostering linguistic proficiency among tertiary students in the Philippines and beyond.
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