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Abstract:

This integrative literature review explores the dynamic landscape of teacher leadership within the Philippine
education system, focusing on the transformative implications of the K-12 Basic Education Program. The study
unveils a paradigm shift, acknowledging teachers as active agents of change rather than mere implementers.
Despite this evolution, challenges persist within the centralized education system, where bureaucratic norms and
hierarchical structures limit teacher leadership opportunities, diverting teacher leaders towards administrative roles
and hindering the development of professional learning communities. The impact of teacher leadership on student
learning outcomes emerges as a central theme, with the study advocating for a proactive approach beyond
traditional teacher training programs. Teacher leaders, influencing teaching practices, curriculum development, and
collaboration, play a pivotal role in elevating the quality of education at the classroom level. Notably, there is a
noticeable transition in the literature, highlighting a move from traditional administrative roles to an increased
emphasis on pedagogical leadership. Teacher leaders are now recognized as pivotal contributors to pedagogical
innovation, fostering a culture of continuous learning. This study calls for a paradigm shift towards recognizing and
fostering teacher leadership in pedagogical and collaborative dimensions, aligning with contemporary notions of
distributed leadership. The findings contribute to the ongoing discourse on teacher leadership, emphasizing its
crucial role in educational reforms and advocating for the prioritization of educators' professional growth for the
betterment of the Philippine education system.

Keywords: Teacher Leadership, K-12 Basic Education Program, Educational Reform, Philippines
Introduction:

The landscape of public education in the Philippines underwent a significant transformation with the full
implementation of Republic Act No. 10533, also known as 'The Enhanced Basic Education Act of 2013," which
introduced the K-12 Basic Education Program. Initiated in 2016, this reform extended the previous 10-year basic
educational curriculum by two additional years, encompassing one year of compulsory kindergarten education, six
years of primary school, four years of junior high school, and two years of senior high school. Governed and
supervised by the Department of Education (DepEd), this educational paradigm shift aimed to produce highly
competitive graduates in terms of literacy, numeracy, and problem-solving skills.

However, the K-12 reform has not been without its share of criticisms, particularly from families of lower socio-
economic backgrounds who perceive it as a time and financial burden. Moreover, doubts linger regarding the
capacity of this reform to bring about the desired changes. Historical analyses of previous educational reforms
highlight the importance of not overlooking critical factors, particularly the role of teachers in fostering meaningful
change (Allen & Glickman, 1998). Structural or organizational reforms alone have proven insufficient, as changing
only the structure or leaders does not guarantee success (Allen & Glickman, 1998).
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In this context, the role of teacher leadership (TL) emerges as a critical factor in determining the success of
educational reforms. International studies and literature emphasize the transformative role of teachers in the
educational system (Muijs & Reynolds, 2017; Muijs & Harris, 2006). While the K-12 curriculum places expectations
on teachers and school principals, focusing primarily on teacher education and training, the degree to which
teacher leadership is recognized and integrated into the reform remains underexplored.

This study seeks to address the existing gap in literature by examining the presence of teacher leadership within
the Philippine public school system and evaluating its potential contribution to school improvement and enhanced
student learning outcomes. While teacher leadership has demonstrated positive effects in highly mature
educational systems like the USA, Canada, and Australia (Harris, 2003), its implementation in the Philippines faces
challenges due to the traditionally centralized nature of the education system (Katzenmeyer & Moller, 2009).

Furthermore, the study aims to shed light on the challenges posed by the current educational reform by
investigating students' academic learning outcomes, as measured by the National Achievement Test (NAT). Despite
the Philippines' commitment to United Nations Millennial Development Goals, there exists a persistent contrast in
the attainment of tertiary education between different socio-economic groups (Philippine Statistics Authority,
2015). This raises questions about the effectiveness of teacher training programs and suggests a need for a more
proactive approach, perhaps one that includes teacher leadership initiatives.

Literature Review:

The intersection of teacher leadership and educational reform has garnered significant attention in international
literature, with scholars emphasizing the pivotal role teachers play in driving positive change within the education
system. In the context of the Philippines, the implementation of the K-12 Basic Education Program has spurred
discussions about the need for a comprehensive understanding of teacher leadership and its potential impact on
the success of educational reforms.

Historically, teachers have been identified as both the catalysts for change and, paradoxically, as obstacles in the
path of educational progress (Gunter, 2003). The narrative surrounding the role of teachers has evolved over the
past few decades, with contemporary literature increasingly recognizing the positive influence teachers can exert
on educational transformation (Muijs & Reynolds, 2017). This shift in perspective underscores the need to explore
and harness teacher leadership as a driving force for change.

Teacher Leadership as a Catalyst for Positive Change:

Studies conducted in highly mature educational systems, such as the United States, Canada, and Australia, have
consistently highlighted the positive effects of teacher leadership on school improvement (Harris, 2003). Teacher
leaders, individuals who extend their influence beyond their classrooms, have been instrumental in shaping school
culture, fostering collaboration among colleagues, and promoting continuous improvement in teaching and learning
(Danielson, 2006).

The Philippines' education system, characterized by its highly centralized structure, presents unique challenges for
the recognition and implementation of teacher leadership (Abella, et al., 2023). Traditional bureaucratic norms
often limit leadership opportunities to administrative roles, with teachers aspiring to leadership finding themselves
compelled to transition to administrative positions (Danielson, 2006). The hierarchical nature of the system may
hinder the development of professional learning communities critical for meaningful school improvement.

The K-12 Basic Education Program in the Philippines introduces a novel educational paradigm, extending the
curriculum to twelve years and placing additional expectations on both teachers and school principals. However,
the literature suggests that the success of such reforms hinges on the recognition and integration of teacher
leadership (Muijs & Harris, 2006). While the curriculum emphasizes teacher education and training, the study of
teacher leadership remains an underexplored area in the Philippine context.

An essential aspect of educational reform is its impact on student learning outcomes. The National Achievement
Test (NAT) in the Philippines serves as a measure of academic learning levels, guiding policymakers and educators.
Previous studies (Department of Education, 2011-2012) indicate room for improvement in NAT scores, raising
questions about the effectiveness of traditional approaches, such as teacher training. This underscores the need for
a more proactive approach, with teacher leadership emerging as a potential solution.

As the Philippines grapples with the challenges and promises of educational reform, understanding the role of
teacher leadership becomes crucial. This literature review provides a foundation for exploring the dynamics
between teacher leadership and the success of the K-12 reform (Abendan, et al., 2023). The subsequent sections
of this research will delve deeper into the Philippine context, examining the challenges and opportunities associated
with teacher leadership and its potential impact on student performance and overall educational outcomes.
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Methodology:

The research methodology employed in this study utilized an integrative literature review approach to
comprehensively examine existing scholarly works and synthesize findings related to teacher leadership in the
context of educational reform, particularly within the implementation of the K-12 Basic Education Program in the
Philippines.

A systematic search strategy was employed to identify relevant literature. Electronic databases such as PubMed,
ERIC, JSTOR, and Google Scholar were utilized. The search terms included variations of "teacher leadership,"
"educational reform," and "K-12 Philippines." A time frame restriction was set from the initiation of the K-12 reform
in 2013 to the present.

The inclusion criteria encompassed scholarly articles, books, reports, and empirical studies written in English,
focusing on teacher leadership within the context of educational reform. Sources outside the stipulated time frame
or those not directly related to the Philippines' K-12 reform were excluded.

Relevant data were systematically extracted from each selected source, including key findings, methodologies
employed by the authors, and any identified gaps or limitations in the literature. This process was conducted
meticulously to ensure the comprehensive coverage of the selected works.

The integrative literature review involved synthesizing the extracted data to identify recurring themes, patterns,
and connections within the literature. The synthesis process facilitated the integration of diverse perspectives on
teacher leadership, allowing for a holistic understanding of its implications within the specific context of the K-12
reform in the Philippines.

A critical analysis of the literature was performed to evaluate the methodological rigor of each source, assess the
validity of key findings, and identify any biases or limitations within the existing literature. This critical appraisal
informed the overall assessment of the synthesized knowledge.

Findings and Discussion:

Recognition of Teacher Leadership as Integral to Educational Reform:

The integrative literature review underscores a transformative shift in the perception of teachers' roles within
educational reform, particularly evident in the implementation of the K-12 Basic Education Program in the
Philippines. Historically viewed as mere implementers of policies, teachers are now acknowledged as vital
contributors and leaders in driving positive change within the education system. This shift in perspective aligns with
international trends emphasizing the critical role of teacher leadership in fostering meaningful reform (Harris,
2003).

The literature reveals a growing consensus that effective educational reform requires active engagement and
leadership from teachers. Harris (2003) asserts that teacher leadership is not merely an additional facet but an
integral component essential for the success of reform initiatives. This recognition extends beyond traditional
administrative roles and positions teachers as key decision-makers and influencers in shaping the trajectory of
educational change. This paradigm shift reflects a departure from top-down approaches, emphasizing collaboration
and distributed leadership models (Muijs & Harris, 2006).

Teacher leadership is increasingly perceived as a dynamic force influencing the cultural landscape of schools. The
study by Muijs and Reynolds (2017) suggests that teacher leaders contribute significantly to shaping school
culture, fostering a sense of collaboration among colleagues, and promoting an environment of continuous
improvement in teaching and learning practices. By actively engaging in decision-making processes, teacher
leaders become catalysts for positive organizational change, fostering a sense of shared responsibility and
accountability (Danielson, 2006).

Furthermore, the literature highlights the impact of teacher leadership on enhancing the professional development
of educators. Katzenmeyer and Moller (2009) emphasize that teacher leaders not only contribute to the
development of their peers but also play a crucial role in shaping the overall instructional quality within the school.
Through their leadership roles, teachers become advocates for innovative teaching methodologies and act as
mentors, fostering a culture of continuous learning and improvement (Muijs & Harris, 2006).

The literature reveals a transformative recognition of teacher leadership as a cornerstone of successful educational
reform, particularly in the context of the K-12 Basic Education Program in the Philippines (DuFour, et al., 2023).
This acknowledgment positions teachers as active agents of change, influencing school culture, fostering
collaboration, and contributing to the continuous improvement of teaching and learning practices. The findings
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emphasize the need for a paradigm shift towards distributed leadership models that empower and recognize the
invaluable contributions of teacher leaders in shaping the future of education.

Challenges in Integrating Teacher Leadership within Centralized Systems:

The integrative literature review reveals persistent challenges in integrating teacher leadership within the highly
centralized education system of the Philippines. Despite the evolving perspectives recognizing the pivotal role of
teacher leadership, bureaucratic norms and hierarchical structures pose significant hurdles, limiting leadership
opportunities predominantly to administrative roles (Hargreaves, 2005).

The Philippines' education system, characterized by a highly centralized structure, has historically prioritized
administrative roles for teachers seeking leadership positions. This phenomenon is attributed to a system that
predominantly values administrative experience over instructional leadership capacities (Sutherland & Brooks,
2013). The consequence is a diversion of teacher leaders towards administrative functions, undermining the
potential for their involvement in pedagogical and collaborative initiatives crucial for school improvement.

Bureaucratic norms and the adherence to hierarchical structures create an environment where the traditional
principal-centered leadership model prevails. This model, often referred to as "genius with a thousand helpers,"
limits leadership roles to a single administrative figure (Collins, 2001). The constant turnover of principals and their
tendency to be assigned to different jurisdictions further disrupts the continuity needed for effective school
improvement initiatives (Luistro, 2013). This administrative-centric approach hinders the nurturing of teacher
leaders and impedes the creation of a culture of distributed leadership.

The limitation of leadership opportunities to administrative roles also obstructs the development of professional
learning communities (PLCs). PLCs, characterized by collaborative and reflective practices among teachers, are
crucial for meaningful school improvement (Katzenmeyer & Moller, 2009). The emphasis on administrative
positions restricts the potential for teacher leaders to actively engage in collaborative endeavors aimed at
enhancing teaching practices and student outcomes.

The prioritization of administrative roles over instructional leadership opportunities impedes the development of
professional learning communities and constrains the transformative potential of teacher leadership (Groenewald,
et al., 2023). Overcoming these challenges requires a paradigm shift towards recognizing and fostering teacher
leadership in pedagogical and collaborative dimensions, aligning with contemporary notions of distributed
leadership.

Impact of Teacher Leadership on Student Learning Outcomes:

The literature review conducted in this study illuminates the significant correlation between teacher leadership and
student learning outcomes. Traditional responses to challenges in student performance, often confined to teacher
training programs, have been augmented by a proactive approach that recognizes the transformative potential of
teacher leadership initiatives (Wiggins & McTighe, 2005).

Teacher leadership emerges as a dynamic force influencing various facets of the educational landscape, particularly
in relation to student learning outcomes. The conventional emphasis on teacher training programs is extended by
acknowledging the multifaceted role of teacher leaders in shaping teaching practices, contributing to curriculum
development, and fostering collaboration among colleagues (Muijs & Reynolds, 2017).

One of the critical contributions of teacher leadership is its impact on the enhancement of student learning
outcomes, a metric frequently assessed through standardized tests such as the National Achievement Test (NAT) in
the Philippines. Teacher leaders, actively engaged in decision-making processes and instructional initiatives, play a
pivotal role in improving the quality of education at the classroom level. Muijs and Harris (2006) suggest that
higher degrees of commitment and association by teacher leaders result in more significant effects, positively
influencing student performance.

The proactive approach embodied by teacher leadership initiatives represents a departure from traditional models
solely focused on teacher training. By actively participating in curriculum development, teacher leaders contribute
to the creation of learning experiences that are better aligned with the diverse needs of students (Danielson,
2006). Moreover, the collaborative ethos fostered by teacher leaders enhances the overall teaching and learning
environment, creating a positive ripple effect on student outcomes (Katzenmeyer & Moller, 2009). The proactive
engagement of teacher leaders in shaping teaching practices and curriculum, coupled with a collaborative
approach, offers a promising avenue for elevating student performance beyond the scope of traditional teacher
training programs.

Shift in Focus from Administrative to Pedagogical Leadership:
The literature review reveals a notable transformation in the conceptualization of teacher leadership within the
context of educational reforms, reflecting a significant shift from traditional administrative roles to a heightened
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emphasis on pedagogical leadership (Kilag, et al., 2023). Unlike earlier views that predominantly positioned
teacher leaders in administrative capacities, recent discussions underscore the increasing recognition of their
pivotal role in shaping instructional practices, contributing to curriculum development, and cultivating a culture of
continuous learning (Muijs & Harris, 2006).

This shift in focus aligns with contemporary educational paradigms that advocate for distributed leadership models.
Teacher leaders are now acknowledged not merely as administrators but as influential contributors to the
improvement of teaching and learning practices. Muijs and Reynolds (2017) assert that this evolution in teacher
leadership aligns with the principles of distributed leadership, emphasizing collaboration and shared responsibility
among educators.

Teacher leaders, in this evolving perspective, are seen as change agents at the forefront of pedagogical innovation.
Their influence extends beyond administrative tasks to encompass the development and implementation of
effective instructional strategies. This shift is particularly crucial in fostering a culture of continuous learning, where
teacher leaders play a central role in creating environments that prioritize ongoing professional development and
collaborative learning initiatives (Katzenmeyer & Moller, 2009).

The literature highlights a significant departure from traditional views on teacher leadership, signaling a
commendable shift towards pedagogical leadership. This evolution aligns with contemporary educational
philosophies emphasizing collaboration, distributed leadership, and the integral role teacher leaders play in shaping
the educational landscape through innovative pedagogical practices.

Conclusion:

The integrative literature review has illuminated key insights into the evolving landscape of teacher leadership
within the Philippine education system, particularly in the context of the K-12 Basic Education Program. The
findings of this study underscore a transformative shift in the perception of teachers' roles, moving beyond mere
implementers to active agents of positive change. Teacher leadership is increasingly recognized as integral to the
success of educational reforms, influencing school culture, fostering collaboration, and promoting continuous
improvement in teaching and learning practices.

However, persistent challenges exist within the centralized education system of the Philippines. Bureaucratic norms
and hierarchical structures limit the opportunities for teacher leadership, diverting teacher leaders towards
administrative roles and hindering the development of professional learning communities. Overcoming these
challenges necessitates a paradigm shift towards recognizing and fostering teacher leadership in pedagogical and
collaborative dimensions, aligning with contemporary notions of distributed leadership.

The impact of teacher leadership on student learning outcomes emerges as a critical aspect of this study. Beyond
traditional responses like teacher training programs, the proactive approach involving teacher leadership initiatives
shows promise in enhancing student performance. Teacher leaders, by influencing teaching practices, curriculum
development, and collaboration, contribute significantly to improving the quality of education at the classroom
level.

An intriguing shift is observed in the literature, emphasizing a move from traditional administrative roles to an
increased focus on pedagogical leadership. Teacher leaders are now acknowledged as change agents in pedagogical
innovation, playing a central role in shaping instructional practices and fostering a culture of continuous learning.

The literature reviewed suggests that the recognition and cultivation of teacher leadership are paramount for
meaningful educational reforms. Embracing a distributed leadership model, fostering collaboration, and
empowering teacher leaders in pedagogical initiatives are essential steps towards ensuring the success and
sustainability of educational transformations in the Philippines. This study contributes to the ongoing dialogue on
teacher leadership, urging stakeholders to prioritize and invest in the professional growth and leadership potential
of educators for the betterment of the education system and, ultimately, the students it serves.

References:

Abella, J., Kilag, O. K., Andrin, G., Tafiza, F. N., Groenewald, E., & Cordova Jr, N. (2024). Literacy Leadership in
Elementary Schools: The Connections between Principal Practices and Reading Performance. Excellencia:
International Multi-disciplinary Journal of Education (2994-9521), 2(1), 69-78.

Abendan, C. F., Canubas, A. L., Canoy, C., Cuizon, J., Rebecoy, W., & Kilag, O. K. (2023). Enhancing Literal
Reading Skills in Elementary Pupils: A Rave-O Strategy Approach. Excellencia: International Multi-disciplinary
Journal of Education (2994-9521), 1(5), 136-147.

IMJIRISE ,Lm N iiag,
International Multidisciplinary Journal of R’|§E
Research for Innovation, Sustainability, and Excellence L5

Page | 166



r'nlin IMJRISE

International Multidisciplinary Journal of
RlsJE Research for Innovation, Sustainability, and Excellence
Volume 1, Issue no. 1 (2024)

Allen, L., & Glickman, C. D. (1998). Restructuring and renewal: Capturing the power of democracy. International
Handbook of Educational Change: Part One, 505-528.

Collins, J. (2001). Good to great. New York: Harper Collins Publishers.
Danielson, C. (2006). Teacher leadership that strengthens professional practice. ASCD.

DuFour, R., & Eaker, R. (2009). Professional learning communities at work tm: best practices for enhancing
students achievement. Solution Tree Press.

Groenewald, E., Kilag, O. K., Cabuenas, M. C., Camangyan, J., Abapo, J. M., & Abendan, C. F. (2023). The
Influence of Principals' Instructional Leadership on the Professional Performance of Teachers. Excellencia:
International Multi-disciplinary Journal of Education (2994-9521), 1(6), 433-443.

Gunter, H. M. (2003). Teacher leadership: Prospects and possibilities. Leadership in education, 118-131.

Harris, A. (2003). Teacher leadership as distributed leadership: Heresy, fantasy or possibility?. School leadership &
management, 23(3), 313-324.

Katzenmeyer, M., & Moller, G. (2009). Awakening the sleeping giant: Helping teachers develop as leaders. Corwin
Press.

Kilag, O. K. T., & Sasan, J. M. (2023). Unpacking the Role of Instructional Leadership in Teacher Professional
Development. Advanced Qualitative Research, 1(1), 63-73.

Kilag, O. K. T., Tiongzon, B. D., Paragoso, S. D., Ompad, E. A., Bibon, M. B., Alvez, G. G. T., & Sasan, J. M.
(2023). HIGH COMMITMENT WORK SYSTEM AND DISTRIBUTIVE LEADERSHIP ON EMPLOYEE PRODUCTIVE
BEHAVIOR. Gospodarka i Innowacje., 36, 389-409.

Muijs, D., & Harris, A. (2006). Teacher led school improvement: Teacher leadership in the UK. Teaching and
teacher education, 22(8), 961-972.

Muijs, D., & Reynolds, D. (2017). Effective teaching: Evidence and practice. Sage.

Philippine Statistics Authority. (2015). The Philippines Millenium Development Goals. Retrieved December 2023,
from Philippine Statistics Authority: http://nap.psa.gov.ph

Sutherland, I. E., & Brooks, J. S. (2013). School leadership in the Philippines: Historical, cultural, and policy
dynamics. In Collective Efficacy: Interdisciplinary Perspectives on International Leadership (Vol. 20, pp. 199-213).
Emerald Group Publishing Limited.

Sasan, J. M., & kit Kilag, O. (2023). From Teacher to School Founder: A Practicum Journal on Dr. Francisca T. Uy's
Educational Journey. Psychology and Education: A Multidisciplinary Journal, 13(2), 159-165.

Tafiza, F. N., Kilag, O. K., Groenewald, E., Andrin, G., Abella, J., & Cordova Jr, N. (2024). Leading the Way: A
Strategic Approach to Large-Scale Educational Reform in Literacy and Numeracy. Excellencia: International Multi-
disciplinary Journal of Education (2994-9521), 2(1), 47-57.

Uy, F. T., Sasan, J. M., & Kilag, O. K. (2023). School Principal Administrative-Supervisory Leadership During the
Pandemic: A Phenomenological Qualitative Study. International Journal of Theory and Application in Elementary
and Secondary School Education, 5(1), 44-62.

Wiggins, G., & McTighe, J. (2005). Understanding by design. Ascd.

IMIRISE ?"'Fviiﬁ

International Multidisciplinary Journal of R w
Research for Innovation, Sustainability, and Excellence %

Page | 167


http://nap.psa.gov.ph/

