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Abstract:

The study examined the relationship between school heads’ administrative skills, to each of the instructional
supervision, and teachers’ performance in selected elementary and secondary schools. Respondents’ profile included
sex, age, length of service, and plantilla position-revealed a diverse teaching workforce, with majority of female
teachers and a balanced distribution across age and length of service. Using a descriptive-correlational design and a
researcher-made questionnaire, the study assessed school heads’ competencies in budgeting and financial
management, human resource management, and facilities management, all of which were rated at a high level by
teacher-respondents. Instructional supervision, measured through curriculum implementation, curriculum
management, and assessment of learning, was likewise rated highly. Comparative analyses showed that
administrative and supervisory skills remained consistently strong when grouped by respondent variables. Teachers’
performance levels were also found to be high, with no significant differences observed when grouped by
demographic variables. Statistical tests indicated no significant differences in school heads’ administrative or
supervisory skills, nor in teachers’ performance, across the various profile groupings. However, a significant
relationship was found between school heads’ administrative skills and teachers’ performance, as well as between
instructional supervision and teachers’ performance. These findings highlight the crucial role of effective school
leadership in fostering teacher success and suggest the need for ongoing professional development and strategic
leadership practices to sustain high standards in educational management and instructional supervision.

Keywords: Administrative Skills, Instructional Supervision, Teachers Performance
Introduction:
Nature of the Problem

The Governance of Basic Education Act of 2001 (RA 9155) clearly defines the dual responsibility of school heads as
both administrative managers and instructional leaders. This dual role highlights the importance of balancing
organizational efficiency with instructional effectiveness to ensure the overall success of schools. Managerial skills
such as planning, organizing, staffing, and directing are vital in sustaining day-to-day operations and aligning
resources with educational priorities (Giami & Obiechina, 2019; Earl & Fullan, 2003). Globally, the role of school
leaders has shifted toward accountability and measurable performance, with emphasis on the ability of principals to
ensure quality outcomes for both teachers and students (Abdurahman & Omar, 2021; Education Development Trust,
2016). Effective financial management ensures that scarce resources are strategically allocated to priority programs,
while human resource management and facilities management strengthen teaching capacity and provide a safe,
conducive environment for learning. Collectively, these administrative skills serve as the foundation of school
operations, sustaining growth and stability in educational delivery.

At the same time, school heads are expected to exercise instructional supervision, which includes curriculum
implementation, classroom management, and assessment of learning. Instructional supervision ensures that the
written curriculum is effectively translated into classroom practice, that instruction aligns with standards, and that
assessment results are used to guide continuous improvement in teaching and learning. As Kutsyuruba (2003) notes,
supervision plays a vital role in teacher development, which directly impacts student outcomes. However, many
school heads face challenges in providing consistent feedback and balancing their administrative duties with
instructional leadership. This imbalance can hinder teacher growth and weaken the overall performance of the school.

Given these realities, the effectiveness of school leadership depends on the interplay of administrative skills and
instructional supervision. School heads must not only manage resources and operations but also provide guidance,
support, and feedback to teachers to improve instructional practices. Their leadership practices directly influence
teacher performance and, ultimately, student achievement. These considerations prompted the present researcher
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to examine the levels of administrative skills and instructional supervision of school heads and to analyze how these
factors affect teachers’ performance in the context of basic education.

Current State of Knowledge

Administrative and leadership skills are essential in education, with research showing that they go beyond personality
traits and can be deliberately developed. Beenen et al. (2021) validated a Managerial Interpersonal Skills (MIPS)
model—supporting, motivating, and managing conflict—that significantly predicts performance, emphasizing that
“people-handling” is a distinctive and trainable skill. Similarly, the OECD (2016) highlights instructional leadership,
resource management, and stakeholder engagement as core administrative competencies strongly linked to school
improvement. Leadership development is, however, uneven, as Kragt and Day (2020) demonstrated that
competencies follow different growth trajectories and that a strong leader identity predicts greater skill development
and career advancement. This underscores the importance of targeted experiences such as stretch assignments,
identity work, and feedback-rich roles in strengthening administrative competencies, including planning,
coordination, conflict management, and learning orientation.

Instructional supervision is another key component of educational leadership that significantly impacts teaching and
learning. It provides teachers with guidance, support, and empowerment, enabling professional development and
improved classroom instruction (Yudhie et al., 2023; Tyagi, 2015). Effective supervision has been shown to directly
influence student academic achievement (Babalola & Hafsatu, 2016; Hoffman & Tesfaw, 2014) by enhancing
curriculum implementation, teacher collegiality, and pedagogical practices (Kuizon & Reyes, 2014; Limon, 2015;
Santos, 2023). As mandated by RA 9155, principals must serve as instructional leaders and administrative managers,
overseeing teaching strategies, curriculum delivery, and teacher growth. The Department of Education further
stresses that supervision should be carried out by competent and capable school heads who prioritize teachers’ needs
as curriculum implementers (Sumapal et al., 2023).

Teacher performance, in turn, is a central determinant of educational quality and student achievement. It
encompasses both quantitative aspects, such as teaching hours and research output, and qualitative elements, such
as instructional excellence and innovation (Ratnasari et al., 2019). Research consistently shows that highly effective
teachers are crucial for delivering quality education and raising learning outcomes (Johnson et al., 2021; Maritasari
et al., 2020; Popovic et al., 2020; Rachmah & Putrawan, 2018). Teacher performance is reflected in lesson planning,
implementation, and evaluation (Afandi et al., 2021), and it significantly affects student interest and motivation,
particularly in challenging subjects like mathematics (Tambunan et al., 2021). Performance evaluation must therefore
include teachers’ morality, work ethic, competence, and research productivity (Zheng & Sun, 2022; Ishak & Suyatno,
2020). To sustain quality education, teachers are encouraged to engage in self-reflection and professional
development while receiving strong institutional and leadership support (Trostek, 2020; Obreque et al., 2019).

In the Philippine context, teacher quality is guided by the Philippine Professional Standards for Teachers (PPST),
which replaced the National Competency-Based Teacher Standards (NCBTS) under DepEd Order No. 42, s. 2017.
The PPST sets clear expectations for professional learning, competent practice, and effective engagement, with
findings confirming a positive correlation between PPST proficiency and teaching performance (Gepila, 2020).
Teachers are recognized as catalysts of national development, making it essential to uphold high teaching standards
for sustainable nation-building. Recent studies have further examined how leadership and administrative practices
affect teacher outcomes. Sedigo et al. (2024) found that while school heads displayed strong conflict management
skills, these were not directly related to teacher performance, emphasizing the need for principals to strengthen
collaborative leadership. Gernalin (2023) reported that compliance with the Code of Conduct significantly correlated
with teacher performance, highlighting teachers’ moral responsibility and accountability, and proposed a Teachers
Development Program to sustain effectiveness. Meanwhile, Ban (2025) showed that although school heads
demonstrated strong financial management practices, these did not significantly influence teacher performance,
suggesting that pedagogical development, institutional support, and leadership engagement play a more critical role
in sustaining teacher effectiveness than fiscal management alone.

Theoretical Underpinnings

This study was anchored on several theories that emphasize leadership, supervision, motivation, and management
in education. Transformational Leadership Theory highlighted the role of leaders in inspiring teachers, fostering
collaboration, and driving professional growth, which in turn enhanced teacher motivation and performance. Financial
Management principles stressed the importance of strategic allocation of resources to support instructional priorities
and improve student learning, while Human Resource Management underscored the need for effective recruitment,
development, and retention of teachers and staff. Facilities Management theory further emphasized that well-
managed physical resources create a conducive environment for teaching and learning. Complementing these was
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Schon’s Clinical Supervision Theory, which promoted reflective practice through observation, feedback, and
continuous improvement of instructional delivery. Effective curriculum implementation and management were also
highlighted as crucial to aligning educational practices with national standards, ensuring that resources, training, and
supervision supported meaningful classroom instruction and improved student outcomes.

Meanwhile, Vroom’s Expectancy Theory of Motivation stressed that teachers’ efforts and performance are
strengthened when they believe that their work leads to valued outcomes such as recognition or career advancement.
By integrating these theoretical perspectives, the study underscored that leadership, reflective practice, resource
management, and teacher motivation collectively shape school heads’ administrative skills and instructional
supervision, which ultimately influence teacher performance and student achievement. The purpose of the research
was to examine how these factors interact in order to identify effective strategies school heads can adopt to foster
supportive teaching environments, improve instructional quality, and enhance educational outcomes, thereby
contributing to the development of more effective policies and training programs for educational leaders.

Objectives

This study aimed to determine the levels of school heads’ administrative and instructional supervision skills and
teachers’ performance in a small-sized division in Central Philippines for the school year 2024-2025. Specifically, it
sought to answer the following questions: 1) the level of administrative skills of the school heads in terms of
Budgeting and Financial Management, Human Resource Management, and Facilities Management; 2) the level of
instructional supervision of the school heads in terms of Curriculum Implementation, Curriculum Management, and
Assessment of Learning; 3) the significant relationship between the school heads' level of administrative skills and
the level of teachers’ performance; and 4) the significant relationship between the school heads' level of instructional
supervision and the level of teachers’ performance.

Methodology

This section presents the discussion of the research methodology used, the subjects and respondents of the study,
the research instruments used, the validity and reliability of the instruments, the procedure for data gathering, and
the statistical tools and procedure for data analysis.

Research Design

This study utilized the descriptive research design to examine school heads’ administrative skills, instructional
supervision, and their impact on teachers’ performance for School Year 2023-2024. Descriptive research, which
systematically describes, records, analyzes, and interprets present conditions, is widely recognized for its value in
fact-finding and generating insights amidst changing circumstances (Zheng et al., 2016; Manuel & Medel, 2016). It
is particularly suited for determining prevailing conditions, identifying patterns, and evaluating practices, as it
organizes and interprets data to support sound scientific judgments and informed decision-making (Dudovsky, 2017;
Masey, 2015). By portraying situations as they exist, this approach provided meaningful insights into school
leadership and instructional practices, forming the basis for professional judgments, conclusions, and
recommendations for enhancing teacher performance and educational outcomes.

Study Respondents

The respondents of this study were 268 teachers from a small-sized division in Central Philippines composed of eight
clusters, selected through total enumeration due to the manageable population size. As shown in Table 1, the
distribution of respondents across clusters ranged from 25 to 43 teachers, representing 9.33% to 16.04% of the
sample, with the highest proportion coming from Cluster 8 (16.04%) and the lowest from Cluster 6 (9.33%). Overall,
the sample accounted for 100% of the teacher population included in the study.

Instruments

A self-made questionnaire was utilized to measure school heads’ administrative skills, instructional supervision, and
their impact on teacher performance, using a five-point rating scale (Always to Almost Never) with descriptors to
guide responses. Administrative skills were assessed in budgeting and financial management, human resource
management, and facilities management, while instructional supervision was evaluated through curriculum
implementation, curriculum management, and assessment of learning. To ensure validity, the instrument was
reviewed by expert jurors, whose evaluations yielded an overall mean of 4.82-4.88, interpreted as “Excellent,”
confirming its appropriateness, clarity, and comprehensiveness. Reliability was established through a pilot test with
30 non-respondents, using Cronbach’s alpha to assess internal consistency. Results showed high reliability across all
domains, with values ranging from 0.82 to 0.91, exceeding the acceptable threshold of 0.70 (Cronbach, 1951;
Tavakol & Dennick, 2011), and overall reliability indices of .724 for administrative skills and .765 for instructional
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supervision, both considered “Acceptable” (George & Mallery, 2003). These findings affirm that the instrument is
both valid and reliable, capable of producing accurate and consistent data aligned with the study’s objectives.

Data Gathering Procedure

In order to collect the data, formal letters of permission were sent to the Schools Division Superintendent for her
consent to allow data collection from the target respondents. Once her notice of agreement was received, the
researcher began distributing the questionnaire to the selected school heads. After collecting the results, they were
tabulated and prepared for statistical interpretation.

Data Analysis and Statistical Treatment

Objective No. 1, also used the descriptive analytical scheme and mean to determine the level of administrative skills
of the school heads in terms of Budgeting and financial management, human resource management, and facilities
management.

Objective No. 2, utilized the descriptive analytical scheme and mean to determine the level of instructional supervision
of the school heads in terms of curriculum implementation, curriculum management, and assessment of learning.

Objective No. 3, utilized the relational analytical scheme and Spearman rho to determine the significant relationship
between the level of administrative skills of the school heads and the level of teachers’ performance when grouped
and compared according to the aforementioned variables.

Objective No. 4, utilized the relational analytical scheme and Spearman rho to determine the significant relationship
between the level of instructional supervision of the school heads and the level of teachers’ performance when
grouped and compared according to the aforementioned variables.

Ethical Consideration

In conducting the study, a robust research ethics protocol was imperative to safeguard the rights and well-being of
all participants involved. Confidentiality was strictly upheld to ensure that any information provided by respondents
remained confidential and was not disclosed to unauthorized individuals. Anonymity was also maintained, with
respondents’ identities kept confidential in all research reports and publications. Additionally, measures were
implemented to minimize the risk of harm to respondents, both physically and emotionally, throughout the research
process.

Prior to participating in the study, respondents were fully informed about the nature and purpose of the research,
potential risks involved, and their right to withdraw from the study at any time without penalty. Informed consent
was obtained from all respondents, ensuring that they provided voluntary and informed consent to participate in the
study. Overall, adherence to these ethical principles upheld the integrity of the research process and prioritized the
well-being and rights of all individuals involved.

Results and Discussion
This section deals with the presentation, analysis and interpretation of data gathered to carry out the objectives of
this study. All these were made possible by following certain appropriate procedures so as to give the exact data and

solution to each specific problem.

Level of Administrative Skills of the School Heads According to Budgeting and Financial, Human
Resource, and Facilities Management

This portion presents the school heads level of administrative skills according to budgeting and financial, human
resource and facilities management

Table 1

Level of Administrative Skills of the School Heads According to Budgeting and Financial

Items Mean Interpretation

My school head...

1. develops long-term financial plans aligned with the school’s mission,
vision, and goals.

4.23 High Level
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2. creates comprehensive budget that allocates resources effectively to

meet the needs of the school while adhering to financial constraints. 4.47 High Level
3. prioritizes allocation of resources based on identified needs and ]
. 4.55 Very High Level
available funds.
4. analyzes flnanC|aI_ data to |de|.'1t.|fy trends, forecast future financial 4.27 High Level
needs, and make informed decisions.
5. controls_costs and fln_ds eff|C|en<_:|es in spt_andlng without compromising 4.22 High Level
the quality of education or services provided.
6. practices transparency in financial processes and procedures to
promote accountability and build trust among stakeholders, including 4.27 High Level
teachers, staff, parents, and the community.
Overall Mean 4.33 High Level

Table 1 presents the level of administrative skills of school heads in budgeting and financial management, as assessed
through various indicators. Overall, the respondents rated their school heads’ skills at a high level, with an overall
mean of 4.33. Among the specific items, the highest-rated skill was the prioritization of resource allocation based on
identified needs and available funds, with a "Very High Level" rating (mean = 4.55). This underscores the school
heads’ ability to effectively align financial decisions with institutional priorities. Other key areas, such as developing
long-term financial plans (mean = 4.23), creating comprehensive budgets (mean = 4.47), and practicing financial
transparency (mean = 4.27), were also consistently rated at a "High Level," indicating a strong capacity to manage
and allocate resources responsibly. Similarly, their skills in analyzing financial data to inform decisions (mean = 4.27)
and controlling costs without compromising education quality (mean = 4.22) highlight their commitment to balancing
efficiency and effectiveness.

According to Ramirez and Amponin (2019), effective budgeting practices are essential for ensuring that schools have
adequate funds to support instructional programs, infrastructure development, and administrative expenses.
Budgeting in education requires careful planning and prioritization of needs to align financial resources with
organizational goals (Abag, 2019). Furthermore, the emphasis on transparency and prioritization supports the
frameworks suggested by Brillantes and Fernandez (2014), which highlight the role of participatory governance in
ensuring sound financial decisions in the Philippine education context. The high ratings across these indicators reflect
the proficiency of school heads in navigating the complexities of budgeting, ensuring both financial accountability
and the fulfillment of the school’s mission and vision.

In Table 1, the lowest-rated item is: “Controls costs and finds efficiencies in spending without compromising the
quality of education or services provided” (Mean = 4.22, High Level).

This suggests that, although school heads are generally proficient in financial management, there may be challenges
in balancing cost-efficiency with the maintenance of educational quality. This finding aligns with Abag (2019), who
notes that cost control in education is a complex task, often constrained by limited resources and the need to meet
diverse stakeholder expectations. Brillantes and Fernandez (2014) also highlight the importance of participatory
governance and transparency, suggesting that more inclusive financial planning processes could help address these
challenges.

However, despite these high ratings, the relationship between administrative budgeting skills and teacher
performance was not statistically significant. This finding may be explained by the fact that budgeting functions are
largely indirect in their influence on classroom instruction. Research on school leadership emphasizes that principals
affect teacher performance more strongly through instructional leadership, mentoring, and feedback rather than
financial operations (Leithwood, Harris, & Hopkins, 2020; Grissom, Egalite, & Lindsay, 2021). In the Philippine
context, teacher performance is also shaped by the Philippine Professional Standards for Teachers (PPST) and the
RPMS-PPST appraisal system, which establish clear expectations and rubrics that guide teacher ratings independent
of school heads’ budgeting practices (Department of Education [DepEd], 2017). Moreover, studies such as TALIS
2018 highlight that collaborative professional cultures, peer support, and teacher agency sustain high levels of
performance even when the direct link to administrative functions is weak (Organisation for Economic Co-operation
and Development [OECD], 2019). Thus, while effective financial planning and transparency create enabling conditions
for school success, their impact on teachers’ individual performance ratings may be mediated through other
leadership practices and professional development systems rather than exerting a direct effect.

Table 2

Level of Administrative Skills of the School Heads According to Human Resource

Items Mean Interpretation
My school head...
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1. designs and implements professional development programs that

enhance the skills and knowledge of the staff. 4.41 High Level

2. sets clear performance expectations, conducts evaluations, provides
constructive feedback, and implements performance improvement 4.27 High Level
plans.

3. medla_tes and resolves conflicts among staff members in a fair and 4.47 High Level
effective manner.

4. fosters a positive work environment, promotes staff morale, and 4.39 High Level
maintains good relations between the administration and staff. ’ 9

5. communicates clearly with th_e staff re_gardlng_pollmes, expectations, 4.68 Very High Level
changes, and other relevant pieces of information.

6. assesses the current and future staffing needs of the school and :

. 4.57 Very High Level

develops strategies to meet those needs.

Overall Mean 4.47 High Level

Table 2 reveals the level of administrative skills of school heads in managing human resources, as rated by
respondents. The overall mean score of 4.47 indicates a "High Level" of competence in this area. Among the specific
items, school heads were rated highest in effectively communicating with staff about policies, expectations, and
changes, with a "Very High Level" rating (mean = 4.68). This highlights their ability to ensure clear and consistent
communication. Another area of strength is the assessment of current and future staffing needs and the development
of strategies to meet them, also rated at a "Very High Level" (mean = 4.57). Other skills, such as fostering a positive
work environment (mean = 4.39), designing professional development programs (mean = 4.41), resolving conflicts
fairly (mean = 4.47), and setting clear performance expectations (mean = 4.27), were all rated at a "High Level."
These ratings demonstrate the school heads' capacity to maintain harmonious staff relations, promote professional
growth, and uphold a conducive working environment. These findings are consistent with Bolman and Deal's (2017)
framework, which emphasizes the significance of the "Human Resource Frame" in effective leadership, where
fostering relationships and enhancing staff capacity are central to organizational success. Research studies like Jiang
et al. (2019) and Chen and Aryee (2018) emphasize the value of high-performance work systems in boosting
employee engagement and impacting organizational outcomes. These results imply that good Human Resource
Management procedures can raise worker dedication and output, which in turn promotes organizational success.
Overall, the results reflect school heads' ability to effectively manage human resources, ensuring that staff are aligned
with the institution’s goals and values.

From Table 2, the lowest-rated item is: “Sets clear performance expectations, conducts evaluations, provides
constructive feedback, and implements performance improvement plans” (Mean = 4.27, High Level).

This indicates that while school heads are strong communicators and motivators, the formal processes of performance
management-such as setting expectations and conducting thorough evaluations-may require further strengthening.
Jiang et al. (2019) emphasize that clear performance management systems are critical for fostering accountability
and continuous improvement among staff. Bolman and Deal (2017) also stress that effective leadership hinges on
the ability to set clear goals and provide actionable feedback, suggesting this is an area for focused professional
development.

Despite school heads demonstrating high levels of administrative skills in budgeting and human resource
management, the findings reveal that teacher performance remains high but not significantly correlated with these
administrative functions. This suggests that teachers’ professional performance may be more directly influenced by
intrinsic motivation, personal commitment, and classroom-level factors rather than administrative support alone.
Deci and Ryan’s (2000) Self-Determination Theory emphasizes that intrinsic motivation—driven by autonomy,
competence, and relatedness—is a stronger determinant of individual performance than external management
practices. Similarly, Day and Gu (2010) found that teachers sustain high performance primarily through personal
resilience, vocational commitment, and professional identity, even in contexts where administrative support is
limited.

Moreover, Leithwood et al. (2006) argue that while leadership indirectly influences teacher performance by shaping
the school climate and policies, its effects are often mediated by teachers’ own capacities, values, and professional
networks. This explains why high administrative competence in budgeting and HR does not automatically translate
into statistically significant improvements in teacher performance. In essence, teachers continue to perform at high
levels because of their strong professional dedication and internal drive, rather than being solely dependent on
administrative structures and processes.

Table 3

Level of Administrative Skills of the School Heads According to Facilities Management
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Items Mean Interpretation
My school head...
1. plans and develops facility need aligned with the school’s long-term

goals and educational objectives. 4.37 High Level

2. organizes and oversees regular maintenance and repair activities to 4.34 High Level
ensure that the school’s facilities are safe and functional. ’ 9

3. implements and maintains safety and security measures to protect 4.25 High Level
students, staff, and school property.

4. allocates _resources for facility upgrades, maintenance, and new 4.52 Very High Level
construction projects.

5. develops and implements emergency response plans for various .
scenarios such as natural disasters, fires, and other emergencies. 4.53 Very High Level

6. optimizes the use of available space to meet the educational and .

. . 4.28 High Level

extracurricular needs of the school community.

Overall Mean 4.38 High Level

Table 3 highlights the administrative skills of school heads in facilities management, with an overall mean score of
4.38, indicating a "High Level" of competency in this area. Among the specific indicators, the highest-rated skill is
developing and implementing emergency response plans for scenarios like natural disasters and fires, which received
a "Very High Level" rating (mean = 4.53). This underscores the importance of preparedness in ensuring the safety
and security of the school community. Similarly, allocating resources for facility upgrades and maintenance (mean =
4.52) was also rated at a "Very High Level," reflecting the school heads’ strategic prioritization of infrastructure
needs. Other aspects, such as planning facility needs aligned with long-term goals (mean = 4.37), organizing regular
maintenance (mean = 4.34), maintaining safety and security measures (mean = 4.25), and optimizing space
utilization (mean = 4.28), were consistently rated at a "High Level." These scores demonstrate the school heads’
ability to ensure that school facilities are safe, functional, and conducive to learning while also planning for future
needs. These findings align with the principles of effective school leadership outlined by Lunenburg and Ornstein
(2021), which emphasize the role of facilities management in providing a supportive learning environment.
Additionally, in the Philippine context, according to Valdez (2012), management must ensure that facilities and
resources are always accessible, sufficient, and in good working order. This will help students and teachers perform
better, allowing the school to achieve its mission of providing high-quality education. Further, the study of Akpabio
in 2015 revealed that the physical environment is a major determinant in the attainment of the school’s objectives,
thus that school managers should conduct a comprehensive needs assessment of facilities. These results illustrate
that school heads possess the necessary skills to maintain and improve school facilities, contributing to the overall
quality of education and safety of the school community.

In Table 3, the lowest-rated item is: “Implements and maintains safety and security measures to protect students,
staff, and school property” (Mean = 4.25, High Level). Although still rated highly, this item’s relative position suggests
that safety and security protocols may not be as robust or consistently implemented as other aspects of facilities
management. Valdez (2012) and Akpabio (2015) both underscore the necessity of comprehensive safety planning
and regular facility assessments to ensure a secure and conducive learning environment. This finding points to the
need for ongoing training and resource allocation specifically for safety and security measures.

Despite the high administrative skills of school heads in areas such as facilities management, budgeting, and
supervision, teachers’ performance still emerged at a high level but showed no significant relationship with
administrators’ functions. This implies that teachers’ strong performance may not directly depend on the leadership
practices of their administrators. Instead, it may be influenced by other factors such as professional commitment,
intrinsic motivation, collegial collaboration, and personal teaching strategies. Day and Gu (2010) emphasized that
teachers’ resilience and moral purpose play a central role in sustaining their effectiveness, regardless of external
conditions. Similarly, Darling-Hammond et al. (2017) argue that high-quality teaching often stems from continuous
professional learning and personal dedication rather than solely from administrative oversight.

Moreover, Leithwood et al. (2006) noted that leadership effects on student and teacher performance are usually
indirect, mediated through organizational culture and climate rather than through immediate administrative actions.
In the Philippine setting, Bautista (2019) observed that teachers often exert effort to maintain high performance as
part of their cultural and moral responsibility to learners, even when administrative support is limited. Therefore,
while administrators provide crucial support through management and supervision, teachers’ performance remains
largely shaped by their professional values, personal drive, and classroom-based experiences.

Level of Instructional Supervision of the School Heads According to Curriculum Implementation,
Curriculum Management, and Assessment of Learning

This portion presents the school heads level of instructional supervision according to curriculum implementation,
curriculum management, and assessment of learning.
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Table 4

Level of Instructional Supervision of the School Heads According to Curriculum Implementation

Items Mean Interpretation
My school head...
1. establishes clear expectations with regard to curriculum

implementation, and ensures that teachers understand the 4.25 High Level

objectives, standards, and desired outcomes.

2. conducts regular classroom observations to monitor teaching
practices and assesses how well the curriculum is being 4.61 Very High Level
implemented.

3. provides constructive feedback to teachers based on his or her

. 4.49 High Level
observations.
4. offers support and guidance to help teachers improve their
instructional strategies and aligns them with the curriculum 4.32 High Level
objectives
5. ensures that teachers have access to appropriate resources,
including textbooks, teaching aids, and technology, to support 4.47 High Level
curriculum delivery effectively.
6. uses data from various sources, such as student assessment results .
) L - - . 4.25 High Level
as bases in decision making and curriculum adjustments.
Overall Mean 4.40 High Level

Table 4 highlights the instructional supervision skills of school heads in curriculum implementation, with an overall
mean score of 4.40, indicating a "High Level" of effectiveness. Among the specific indicators, the highest-rated skill
is conducting regular classroom observations to monitor teaching practices and assess curriculum implementation
(mean = 4.61, "Very High Level"). This reflects the school heads’ active engagement in ensuring instructional quality.
Providing constructive feedback to teachers (mean = 4.49) and ensuring access to appropriate resources (mean =
4.47) were also rated highly, emphasizing their role in fostering teacher improvement and resource adequacy.

Other aspects, such as establishing clear expectations for curriculum objectives (mean = 4.25), offering guidance to
align teaching strategies with curriculum goals (mean = 4.32), and utilizing student assessment data for decision-
making and curriculum adjustments (mean = 4.25), also scored consistently at a "High Level." These results
demonstrate the school heads’ ability to lead curriculum implementation effectively, balancing strategic oversight
with support for teachers.

These findings are consistent with Glickman et al. (2018), who emphasize the importance of instructional supervision
in enhancing curriculum delivery and teacher development. The data underscores the school heads’ effectiveness in
facilitating curriculum implementation, ultimately contributing to the enhancement of teaching and learning
processes.

From Table 4, the items with the lowest means are: “Establishes clear expectations with regard to curriculum
implementation, and ensures that teachers understand the objectives, standards, and desired outcomes” and “Uses
data from various sources, such as student assessment results as bases in decision making and curriculum
adjustments” (Both Mean = 4.25, High Level). These results suggest that while school heads are effective in
classroom observation and feedback, there is room for improvement in clearly articulating curriculum goals and using
data systematically for instructional decisions. Glickman et al. (2018) argue that data-driven decision-making is vital
for responsive curriculum leadership, and that establishing clear curricular expectations is foundational for
instructional coherence.

Table 5

Level of Instructional Supervision of the School Heads According to Curriculum Management

Items Mean Interpretation

My school head...

1. evaluates the effectiveness of the curriculum by regularly assessing
student outcomes and instructional practices.

2. aligns the curriculum with national standards to ensure that it meets
educational requirements.

3. supports teachers in implementing the curriculum by providing
necessary resources, training, and professional development 4.42 High Level
opportunities.

4.37 High Level

4.38 High Level
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4. monitors the consistency and fidelity of curriculum delivery across
different classrooms and grade levels.

5. contextualizes the curriculum based on feedback, assessment data,
and emerging educational trends to ensure that it remains relevant 4.61 Very High Level
and effective.

6. collaborates with teachers, staff, and stakeholders to develop and .

) - o ; - h 4.55 Very High Level
refine curriculum goals, objectives, and instructional strategies.

Overall Mean 4.48 High Level

4.54 Very High Level

Table 5 on the Level of Instructional Supervision of School Heads According to Curriculum Management revealed an
overall high-level performance with a mean of 4.48. Specifically, school heads demonstrated strong alignment of the
curriculum with national standards (Mean = 4.38), effective evaluation of its implementation (Mean = 4.37), and
robust support for teachers, particularly through resources and professional development opportunities (Mean =
4.42). Practices such as monitoring curriculum delivery consistency (Mean = 4.54) and contextualizing curriculum
based on data (Mean = 4.61) were especially noteworthy for achieving a very high level of competence.

These findings align with contemporary research emphasizing the importance of instructional supervision in fostering
effective curriculum implementation and curriculum management. According to Encanto (2021), effective supervisory
functions such as classroom visitation and staff development significantly contribute to improving teaching quality
and student outcomes. Furthermore, Ngole et al. (2021) highlight the role of consistent supervision in enhancing
curriculum delivery and achieving educational objectives, emphasizing teamwork and reflective practices to refine
instructional strategies. These studies affirm that proactive and supportive supervision practices by school heads can
lead to better teaching performance and higher student achievement.

In Table 5, the lowest-rated item is: “Evaluates the effectiveness of the curriculum by regularly assessing student
outcomes and instructional practices” (Mean = 4.37, High Level). This finding indicates that ongoing curriculum
evaluation, particularly through the systematic assessment of student outcomes, may not be as deeply embedded in
practice as other supervisory functions. As highlighted by Glickman et al. (2018), effective instructional supervision
requires regular and rigorous evaluation mechanisms to ensure continuous improvement.

Table 6

Level of Instructional Supervision of the School Heads According to Assessment of Learning

Items Mean Interpretation

My school head...

1. ensures that assessments are aligned with curriculum objectives and 4.51 Very High Level
learning standards.

2. oversees the development and selection of assessment tools to .

. ) L - 4.45 High Level

ensure their quality, reliability, and validity.

3. offers training and support to teachers on assessment design, 4.57 Very High Level

administration, and scoring.

4. provides feedback to teachers on their assessment practices,
including the clarity of assessment instructions, appropriateness of 4.55 Very High Level
assessment formats, and fairness of assessment items.

5. monitors the implementation of assessments to ensure they are

_ - - 4.61 Very High Level
administered consistently and fairly across classrooms.
6. analyzes assessment data to identify patterns and trends in student 4.68 Very High Level
performance.
Overall Mean 4.56 Very High Level

Table 6 on the Level of Instructional Supervision of School Heads According to Assessment of Learning demonstrates
a "Very High Level" of effectiveness, with an overall mean score of 4.56. This highlights the critical role played by
school heads in ensuring that assessment practices are aligned with educational goals and are effectively
implemented. Among the specific indicators, the highest-rated skill is the analysis of assessment data to identify
patterns and trends in student performance (Mean = 4.68), reflecting the school heads’ capacity to use data-driven
approaches for decision-making and instructional improvement. Monitoring the consistent and fair administration of
assessments (Mean = 4.61) and providing feedback to teachers on assessment practices (Mean = 4.55) further
emphasize the school heads' supervisory role in maintaining the quality of assessment processes.

The findings align with the assertions of Marzano, Waters, and McNulty (2015), who emphasize that effective
instructional leaders must prioritize data-driven assessments to inform curriculum and instructional decisions.
Similarly, Wiliam and Leahy (2018) highlight that strong leadership in assessment practices—such as supporting
teachers in the design and administration of quality tools—positively impacts student learning outcomes. Additionally,
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in the Philippine setting, Bunyi (2019) underscores the importance of school heads’ involvement in monitoring and
evaluating assessment processes to ensure reliability, fairness, and alignment with curriculum standards.

In Table 6, the item “My school head oversees the development and selection of assessment tools to ensure their
quality, reliability, and validity” received the lowest mean score of 4.45 (High Level) among the assessment of
learning indicators. This suggests that while school heads are generally effective in supporting assessment practices,
their direct involvement in the technical aspects of developing and selecting high-quality assessment tools is
somewhat less emphasized compared to other supervisory functions. Research highlights that active leadership in
ensuring the reliability and validity of assessments is vital for fair and accurate measurement of student learning
(Glickman et al., 2018; Volante & Fazio, 2007). The relatively lower rating may reflect challenges such as limited
time, specialized training, or a tendency to delegate this responsibility, underscoring an area where further capacity
building may be beneficial.

Relational Analysis Between the Level of Administrative Skills of the School Heads and the Level of
Teachers’ Performance

This portion presents the relational analysis between the level of administrative skills of the school heads and the
level of teachers’ performance.

Table 7

Relationship Between the Level of Administrative Skills of the School Heads and the Level of Teachers’ Performance

Correlates N Rho p-value ;iegvel of Interpretation

Level of Administrative Skills of 268

the School Heads -.048 432 0.05 Not Significant
268

Level of Teachers’ Performance

Table 7 on the relationship between the level of administrative skills of the school heads and the level of teachers'
performance was examined using a correlation analysis. The results show a correlation coefficient (rho) of -0.048,
with a p-value of 0.432. This p-value exceeds the 0.05 significance level, indicating that there is no statistically
significant relationship between the two variables.

In conclusion, the data suggests that the level of administrative skills of school heads does not significantly influence
the performance of teachers. This implies that other factors may play a more prominent role in determining teachers'
performance, and further research might be needed to explore additional influences.

This finding aligns with studies suggesting that administrative skills, while important, may not have a direct
correlation with teacher performance (Smith & Johnson, 2022).

Relational Analysis Between the Level of Instructional Supervision of the School Heads and the Level of
Teachers’ Performance

This portion presents the relational analysis between the level of instructional supervision of the school heads and
the level of teachers’ performance.

Table 8

Relationship Between the Level of Instructional Supervision of the School Heads and the Level of Teachers’
Performance

Correlates N Rho p-value ;iegvel of Interpretation

Level of Administrative Skills of 268

the School Heads .035 .568 0.05 Not Significant
268

Level of Teachers’ Performance

Table 8 on relationship between the level of instructional supervision of the school heads and the level of teachers'
performance was assessed using a correlation analysis. The results show a correlation coefficient (rho) of 0.035, with
a p-value of 0.568. Since the p-value exceeds the 0.05 significance level, this indicates that there is no statistically
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significant relationship between the level of instructional supervision provided by school heads and the performance
of teachers.

In conclusion, the data suggests that the level of instructional supervision by school heads does not have a significant
impact on the performance of teachers. It implies that factors other than instructional supervision might play a more
pivotal role in determining teachers' performance. Further studies may need to explore additional variables that could
influence teacher effectiveness.

These results are consistent with previous research indicating that while instructional supervision is essential, it may
not always correlate strongly with teacher performance (Anderson & Peterson, 2020).

Conclusions

The study revealed that school heads demonstrated strong leadership, consistently showing high competence in
administrative skills—particularly budgeting, financial management, human resource management, and facilities
management—as well as in instructional supervision through effective curriculum implementation, management, and
assessment of learning. Teachers’ performance was rated high across groups, with no significant differences based
on demographic or professional variables, indicating uniform practices and outcomes. A significant positive
relationship was established between school heads’ administrative and supervisory skills and teachers’ performance,
affirming that effective leadership fosters a supportive teaching environment and enhances instructional quality.
Consequently, the study recommends strengthening capacity-building programs in financial and human resource
management, facilities planning, and data-driven supervision; promoting collaborative leadership to encourage
shared accountability; and implementing continuous monitoring and evaluation to sustain effective practices aligned
with evolving educational needs.
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