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Abstract:

This descriptive research aims to determine the level of innovation management and school-based practices of school
heads in relation to the teachers’ performance. The data were collected from 127 public school teachers from one of
the districts in Central Visayas, Philippines using a self-made questionnaire that have undergone validity and
reliability test. The results show a very high level of innovation management of school heads in the areas of strategic
innovation (m=4.57), behavioral innovation (4.59), and computational innovation (m=4.51). They have very high
level of school-based practices in classroom management (m=4.69) and assessment and evaluation (m=4.54), while
high level in curriculum and instruction (m=4.47). Teachers also demonstrated a very satisfactory performance
during the school year 2022-2023 regardless of profile. Further, there is a significant difference in strategic innovation
of school heads in terms of age (p=0.040), behavioral innovation in terms of length of service (p=0.041) and
Computational Innovation in terms of age (p=0.037) and length of service (p=0.017). There is also significant
difference in their school-based practices in classroom management in terms of length of service (p=0.022) and
Assessment and Evaluation in terms of age (p=0.039). While no significant difference is observed in teachers’
performance, and there is no significant relationship in the level of innovation management and the school-based
practices of school heads and the level of teachers’ performance (p=0.275,0.239). The findings assert school heads
to develop innovation management and school-based practices that will improve the teaching and schools’
performance.
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Introduction:

School heads had essential functions in order to bring success to the educational institutions (Divinagracia, 2022).
In the Philippines, they are the key leaders who provide appropriate actions to achieve the mission, vision, core
values, and objectives of the Department of Education. Under Republic Act 9155 or the Governance Basic Education
Act of 2001 the school heads are given authority, responsibility, and full accountability to run all affairs of the school.
Hence, the attainment of learning outcomes as well as improved teaching performance depend on their innovative
management and school-based practices.

According to Nonye et al. (2019) innovation management and school-based practices are essential to achieve success
in terms of goal attainment and quality teaching. They asserted that these two functions are essential so that teachers
could understand fully their duties and roles. Innovation management is significant in keeping schools adaptive to
current trends and technology applications. It also helps schools improve teaching and learning through innovative
strategies, behavioral changes, and computer advancement. Likely, school-based practices set the direction of the
system. This gives the school heads the full autonomy to make decisions that are significant to the goals, policies,
and objectives, as well as the to the areas of curriculum and instruction, classroom management, and assessment
and evaluation.

In a recent directive of one of the districts in Central Visayas, Philippines, school heads were reminded of their major
tasks as agents of innovation and management in school. In addition to this is to improve their school-based practices
to ensure that each school can achieve to the intermediate outcomes and educational targets. However, during the
conduct of the needs assessment to school heads as part of the district’s learning and development strategic plan, it
was confirmed that 87% of them lack the skills in innovation management, and that they need to be trained to
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develop competence on these areas. Also, in the current school updates, 80 percent of the schools’ level in the
school-based management (SBM) falls under beginning and developing levels.

While these gaps could technically affect the schools’ performance, there is a little literature and studies which could
confirm that the aforementioned variables can affect teachers’ performance as well. Being a district supervisor, the
researcher would like to assess whether the innovation management and the school-based practices of school heads
had influence on how teachers performed during the School Year 2022-2023. The result of the study will be beneficial
in proposing a learning and development design (LDD) in order to improve the school heads competence and
teachers’ performance.

Current State of Knowledge

Sitthisomjin et al. (2020) cited that innovation management factors consist of transformational leadership, resource
management, organizational learning, and school innovation can affect the school performance. They stressed the
innovation management in high performing schools and their transformational leadership can contribute to the
school’s general academic outcomes. It was also emphasized that resource management conducted by school leaders
helped increase learning and innovation. Thus, innovation management is strongly influenced by school heads
leadership practices.

Sarafranka and Sikyr (2028) also agree of the fundamental relationship between innovation management and
organizational performance, that is also applicable the primary and secondary school. They stressed that the general
conclusion on the vital relationship innovation management and the organizational output is vital to the society.
Hence, school managers who want to achieve excellent performance of their schools, must pay attention to
management of all employees. This includes teaching and non-teaching staff because their abilities, motivation and
performance determine the success of the schools.

Additionally, the school head must take charge being with the responsibility of strategically managing schools and
material resources available to achieve the organizational goals. As the person at the helm of affairs in the school,
school heads occupy a unique position where they exercise influence on the innovation of education, interpret polices,
execute instructional programs, see staff development, and ensure adequate and proper management of the school
(Francis & Oluwatoyin).

In the same manner, strategic innovation management can also bring abundance of advantages to the organization
(Vikaraman, et al., 2017). Building and investing on human resources in terms of their skills, education, health, and
training are significant needs to bring long term success to the organization. It is a two way process because when
employees develop and upskill, the organization will also grow along. Some organizational practices of strategic
management include knowledge sharing, professional learning community, mentoring and coaching, in-house
trainings or workshops, peer reviews, lesson studies, on job observations, and action research.

Furthermore, Fuad et al. (2022) mentioned that most of the education system in the 21st century have put emphasis
on innovation management as a tool to bring change to the traditional educational system. The desire for quality
curriculum and to produce learners with 21st-century competency skills have made innovation the core of the
educational context. Because of these, a culture that supports innovation must be developed and encouraged. There
should exist sociocultural norms and innovation culture of individual personality, interaction, collaboration and
teamwork, support, as well as leadership.

School-Based Practices. According to Riyadi, et al. (2023) one of the most frequently used strategies in school
management is the school-based management (SBM) practices. For some, the school-based practices manifested by
school heads help schools promote better and sufficient education to learners. With the implementation of school
practices, opportunities become realistic, and school heads, teachers, and the learners become active agents of
change and innovations. It can also bring improvement to schools, answer to issues of curriculum, managerial
learning which later grow into a series of activities in order to raise the standard and instruction of the educational
institutions.

A similar idea from Ela, et al. (2023) which mentioned that school-based management practices can carry out
effective and efficient curriculum management and learning process. These practices match existing resources at
school by encouraging active stakeholders’ participation. It can also provide broad opportunities for the
decentralization of education. The effectiveness of schoolObased practices lies in the system consisting of input-
output process. It can be assessed through close monitoring and evaluation of its implementation.

Meanwhile, Hardiansyah (2022) mentioned that the main objective of school-based practices is to attain efficiency,
quality, and equity in education. Efficiency can be increased through flexible management of existing resources,
community participation, and simplification of the bureaucracy. Notheless, quality can be achieved through parents’
involvement, flexibility in management, and increased teacher professionalism. Moreover, equitable education is
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reflected in the growth of the community participation for those who are able and caring, while those less fortunate
will be taken care of by the government.

On the other hand, school heads become effective when they have clear expectations and proper timelines in
accomplishing their task. It was already revealed that when they demonstrate readiness as instructional leaders, the
quality of instructional practices in the classroom increases. Certainly, they need clear expectations to meet the
requirements of their role as mentors and measurement tools to evaluate their progress. Thus, provide them with
concrete feedback to be used for next steps (Hulbos et al.,2016).

Theoretical Framework

This study is anchored on three (3) theories: the Political Theory of Educational Management by Stephen J. Ball
(1987), the Practice Theory by Bourdieu (1972) and the Theory of Performance (ToP) by Elger (2007).

Political Theory of Educational Management assumes that educational policies and decisions in the institutions stem
from a complicated process of bargaining and negotiation over the goals of subunits and specific policy objectives
are pursued by interest groups through formation of alliances (Bush, 2014). In addition, conflict is a natural
phenomenon based on this model and power accrues to coalitions with higher level of dominance instead of being
the preserve of the formal leader in the organization.

This theory is largely applicable to this study as it talks of forged alliances among school leaders and teachers, as
well as transferring significant decision-making authority from state and district offices to individual schools. This
theory is chosen because it provides a concrete support that school heads’ innovation management and school-based
practices are important to the performance of teachers.

Practice Theory seeks to understand and explain the social and cultural world by analyzing the repetitive practices in
daily life. Practice Theory is generally recognized as a way to account for social life through the synthesis of societal
structures and a person'’s individual dispositions. Bourdieu’s basic outline for a theory of practice involves three major
conceptual categories—habitus, field, and capital —as well as concepts of struggle and strategy, which evoke
intentionality on the part of individuals, families, and social groups as they seek to manipulate their position in various
social fields.

As linked in the present study, Practice Theory explains how innovations and practices in school are implemented by
repetitive actions to produce a more realistic goal that will contribute to achieving the final intended impact. A Practice
Theory can be used for strategic planning in school projects to identify the current situation (in terms of needs and
opportunities of the teachers) to achieve quality results. This can help to establish a common understanding of the
strategies to be used to achieve the goals of the organization.

Corollary to the two (2) theories, is the Theory of Performance developed by Elger in 2007. The theory emphasizes
fundamental concepts to form a framework that can be used to explain performance as well as performance
improvements: context, level of knowledge, level of skills, level of identity, personal factors and fixed factors (Ikpi
et al., 2014). In order for a teacher to improve his performance, he must be equipped by all these concepts.

Teacher’s performance is measured using numerical data based on the ratings on key result areas. Improving one’s
performance is empowering oneself to learn and grow; thus, creating results that make a difference. Any individual
is capable of extraordinary accomplishments which are produced from high-level performance. As a teacher advances
his levels of performance, he is able to produce deeper levels of learning, improved levels of skill development, and
more connection with the discipline for larger classes while spending less time doing this.

Objectives of the Study

This study aimed to determine the levels of innovation management and school-based practices of school heads in
relation to teachers’ performance in one of the districts of a large-sized schools division in Central Philippines for the
school year 2022-2023.

Methodology:

This section presents the discussion of the different methodologies used in the study. It includes the research design,
environment, respondents, instruments used, validity and reliability processes, the data gathering procedures, as
well as the analytical schemes and the statistical tools.

Research Design

This study used the descriptive research design to assess the levels of innovation management skills and school-
based practices of school heads in relation to teachers’ performance. This design engages in fact-finding procedures,
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particularly in conditions and relationships that exist, practices that prevail, beliefs that are held, processes that are
going on, effects that are being felt, or developing trends.

McCombes (2019) explained that descriptive research is best to use when the goal is to describe a population,
situation, or phenomenon accurately and systematically. It can answer what, when, where, who and how questions,
but not the questions on the why. It is appropriate for studies which aims to know the present situation and determine
the prevailing issues and to make an adequate and accurate interpretation of the data.

This design is fit for use considering that this study aims to assess the levels of innovation management and school-
based practices of school heads in relation to teachers' performance. The study requires an in-depth investigation of
the variables based on the present situation, so that an accurate and systematic result and answers to the specific
problems can be determined. From these conditions, the researcher considers the descriptive research design the
most appropriate tool.

Respondents of the Study

The study's respondents are the sample of 127 teachers from a total population of 188. The sample was determined
using the Cochran formula. The Cochran formula is used to calculate an ideal sample size to obtain the desired level
of precision and confidence, and the desired proportion of the attributes present in the population. According to
Briggs (2020), this test is appropriate in a situation with large populations.

The sample of 188 teachers was further determined using stratified random sampling. Stratified random sampling
is one of four probability sampling techniques where the total population is divided into homogenous groups (strata)
to complete the sampling process (Kaplan, 2014). Using the proportion ratio of the population the number of teachers
per stratum/section was determined and were finally selected through simple random sampling using the lottery
method.

Finally, the researcher randomly selected the respondents from each level using the lottery technique. Table 1 shows
the distribution of respondents.

Table 1
Distribution of the Respondents
Schools (P:l;)ulatlon (S:)mple (Poe;;)centage
A 28 19 14.96
B 5 3 2.36
C 7 5 3.94
D 7 5 3.94
E 8 5 3.94
F 8 5 3.94
G 24 16 12.59
H 7 5 3.95
I 8 5 3.94
] 8 5 3.94
K 6 4 3.14
L 7 5 3.94
M 7 5 3.94
N 58 40 31.49
Total 188 127 100.00

Data Gathering Instrument

A researcher-made survey questionnaire was used in gathering the data to determine the level of innovation
management skills and the school-based practices of school heads. The questionnaire is divided into three parts,
wherein part I contains the profile of respondents in terms of age, highest educational attainment, and length of
service.

Part II of the instrument are items for innovation management of school heads in the areas of strategic
innovation, behavioral innovation, and computational innovation. On the other hand, part III is for school-based
practices in the areas of curriculum and instruction, classroom management, and assessment and evaluation. Each
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area has seven (7) statements where respondents will score using the 5-poiny Likert scale with the following
descriptions: 5-Very High Level, 4-High Level, 3-Moderate Level, 2-Low Level and 1-Very Low Level.

To obtain the data on teachers’ performance, the IPCRF ratings for School Year 2022-2023 will be used. It will be
interpreted using the Department of Education's standard point system where: outstanding (4.50-5.00), very
satisfactory (3.50-4.49), satisfactory (2.50-3.49), unsatisfactory (1.50-2.49), and poor (<1.49).

Validity

Validity is defined as the extent to which a concept is accurately measured in a quantitative study. Research validity
in surveys relates to how the survey measures the right elements that need to be measured. In simple terms, validity
refers to how well an instrument measures what it is intended to measure (Heale & Twycross, 2015). The research
instrument was subjected to face validation where five experts will be asked whether the instrument measures the
concept intended. Validator 1 is a District Supervisor who holds a Doctor of Education in Administration and
Supervision degree who is an expert in school-based management and operations as she is conducting school
validations in different districts. Validator 2 is a school head who holds a Doctor of Philosophy in Educational
Management degree who developed expertise in leadership and personnel management from attending various
leadership trainings, seminars, and workshops. Validator 3 is a Public School District Supervisor with a Doctor in
Developmental Education degree who has been commended with exemplary performance in the field of school-based
management. Validator 4 is a school principal who graduated Master of Arts in Education major in Administration
and Supervision who is a member of the district evaluation team and a pilot school head in school-based practices
implementation. Validator 5 is an educator who graduated Doctor of Philosophy in Educational Management who is
an advocate of personnel management and school-based practices and was a recipient of an outstanding award in
her former district.

As to the appropriateness of the items in the questionnaire, each validator was requested to rate the instrument
using the criteria set forth by Carter V. Good and Douglas E. Scates. The validation result of the instrument was 4.69
or Excellent Validity.

Reliability

According to Bueno (2016), reliability refers to the consistency of the scores or answers from one administration of
an instrument to another and one set of items to another.

The researcher used Cronbach's alpha to test the reliability of the questionnaire. In addition, Cronbach's alpha
indicates the average correlation among all the items that make up the scale (Abad et al., 2015). It is a measure of
internal consistency, or how closely related a set of items are as a group and is considered a measure of scale
reliability (Glen, 2014). A "high" value for alpha does not imply a unidimensional measure. The reliability coefficient
of 0.70-1.0 is considered acceptable in most research situations.

The reliability test was administered to 30 teachers in another district of the same municipality where the study will
be conducted. The reliability index of the questionnaire is 0.965 and 0.975 interpreted as Excellent Reliability.

Data Gathering Procedure

A letter of intent stating the purpose of the study was sent for approval by the office of the School's Division
Superintendent. After it was approved, the research established the validity and reliability of the research instrument,
then proceeded to distribute the questionnaires to the research respondents. The researcher assured that the data
gathered were treated with utmost confidentiality and anonymity and followed ethical research standards.

Research Ethics Protocol

The research procedure is in accordance with R.A. 10173 otherwise known as Data Privacy Act of 2012 which ensures
that all private and confidential information provided by the respondents will be protected. This will be conducted in
accordance with ethical principles of health and anonymity, confidentiality, informed consent and risk of harm. The
respondents were not asked to write their names to protect their identity and establish anonymity. The data collected
were kept private until the completion of the study for which it will be deleted to avoid unauthorized access.

Analytical Schemes

Following the objective of the study and the statement of the problem, the data that the researcher gathered will be
subjected to tabulation, statistical analysis, and interpretation. Furthermore, the data obtained will be analyzed using
descriptive, comparative, and relational analytical schemes.

Objective No. 1 used the descriptive analytical scheme to determine the profile of the respondents in terms
of age, highest educational attainment, and length of service.

Objective No. 2 employed descriptive analytical scheme to measure the level of innovation management of
school heads in the areas of strategic innovation, behavioral innovation, and computational innovation management.
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Objective No. 3 still employed descriptive analytical scheme to identify the level of the school-based
practices of school heads in terms of curriculum and instruction, classroom management, and assessment and
evaluation.

Objective No. 4 likewise used descriptive analytical scheme to determine the level of personnel management
skills of school heads as perceived by teachers when they grouped and compared according to the aforementioned
variables.

Objective No. 5 also employed descriptive analytical scheme to seek the level of school-based practices of
school heads as perceived by teachers when they are grouped and compared according to the aforementioned
variables.

Objective No. 6 similarly utilized descriptive analytical to discover the level of teachers' performance.

Objective No. 7 employed comparative analytical scheme to examine the significant difference in the level
of innovation management of school heads as perceived by teachers when they are grouped according to the
aforementioned variables.

Objective No. 8 also used a comparative analytical scheme find the significant difference in the level of
school-based practices school heads as perceived by teachers when they are grouped according to the
aforementioned variables.

Objective No. 9 likely utilized comparative analytical scheme to determine the significant difference in the
level of teachers' work performance.

Objective No. 10 employed relational analytical scheme to uncover the significant relationship between the
level of innovation management of school heads and the level of teachers' performance.

Objective No. 11 likewise used a relational analytical scheme to identify the significant relationship between
the level of school-based practices of school heads and the level of teachers' performance.

Results and Discussion:

This section deals with the presentation, analysis, and interpretation of data. It provides an in-depth discussion of
the statistical results and uncover implications of significant findings in relation to the objectives of the study.

Profile of the Respondents in Terms of Variables Age, Highest Educational Attainment, and Length of
Service

The profile of respondents brings comparison on the variables which are significant in determining the innovation
management and school-based practices of school heads. The variables qualified for interpretation are age, highest
educational attainment, and length of service.

Table 2
Profile of the Respondents
Variables Categories Frequency Percentage
Younger (below 42 years old) 61 48.00
Age
Older 66 52.00

(42 years old and above)

Lower (Bachelor’s Degree) 94 74.00
Highest Educational Attainment

Higher (Master’'s/Doctoral Degree) 33 26.00

Shorter (below 13 years) 64 50.40
Length of Service

Longer (13 years and above) 63 49.60
Total 127 100.00

The table shows that there is no huge difference in the number of younger and older teachers in the district.
It reflects that 61 or 48 percent are below 42 years old while 66 or 52 percent are above the median age. It implies
that there is a balance of older and younger teachers in the field. It also infers that the district has a good mixture
of personnel who can give support to each other. Older teachers can be good mentors while younger teachers can
provide the technical support. This confirms the study of Argoncillo (2022) who also find out there is no huge disparity
in the number of younger and older teachers. According to her, a balance of younger and older teachers is
advantageous because both categories have skills beneficial for each other.
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In addition, the table reflects that there is a huge difference in the frequency of teachers according to highest
educational attainment. As observed, 94 or 74 percent are still holding bachelor's degree while only 33 or 26 percent
have masters’ or doctorate degree. This implies that majority of the teachers have lower educational qualifications
which could hinder them to seek for immediate promotion. This result affirms the findings of Butalid (2020) who
revealed that many teachers in the field are still holding bachelor’s degree. He asserted that teachers should enroll
for further studies because teaching position and educational qualification are somehow interrelated.

Furthermore, it can be seen that there is no huge disparity in the number of teachers in terms of length of
service. As shown, 64 or 50.40 have below 13 years of experience while 63 or 49.60 percent have more than 13
years. This implies that there is a mixture of new and experienced teacher within the district. It could further connote
a balance in the instructional competence because teachers who have been teaching longer have already developed
their art of teaching while those who have been new in the field can be mentored by their longer counterparts. This
result confirms the study of Divinagracia (2022) who also found out that there is not much disparity in the number
of teachers in one of the districts in a large division of Central Visayas. In his study he however mentioned that
teachers do manifest improvement within a period of 4 to 5 years. Nonetheless, there is a possibility that the less
experienced teachers can improve faster than their experienced counterparts.

Level of Innovation Management of School Heads According to Strategic Innovation Management, Behavioral
Innovation Management, and Computational Innovation Management

The succeeding tables below presents the level of innovation management of school heads in terms of strategic
innovation management, behavioral innovation management, and computational innovation management.

Table 3
Level of Innovation Management of School Heads According to Strategic Innovation Management
Items Mean Interpretation

The school heads...
design projects and programs to achieve school’s mission and vision in the

4.47 High Level
School Improvement Plan.
display good leadership practices which creates positive impact to the school 4.61 Very High Level
culture, teachers, and learners.
make professmnal _devel_opment pl_ans for teachers’ advancement and 4.46 High Level
professional growth including promotion.
create win-win solutions to the schools’ concerns, issues, gaps and problems 4.43 High Level
(CIGPs) through creative and innovative thinking strategies. ’ 9
adopt_ modern_management practices such as ICT based instructions to the 4.70 Very High Level
teaching-learning process.
establish strong partnership with internal and external stakeholders. 4.66 Very High Level
create income generating projects to boost school’s financial resources. 4.65 Very High Level
Overall Mean 4.57 Very High Level

Table 3 depicts a very high level of innovation management of school heads in terms of strategic innovation
with an overall mean of 4.57. This infers that the school heads demonstrate a positive behavior in terms of creating
changes within the school and the organization.

Moreover, it can be seen that item 5 that is “adopt modern management practices such as ICT based
instructions to the teaching-learning process” gained the highest mean of 4.70 or very high level. It implies that
most of the school heads have practiced integrating ICT instructions to the teaching-learning process. This result
somehow contradicts the findings of Butalid (2020) who revealed that ICT integration in the classroom is the lowest
to be given priorities in school. he mentioned that teachers were not given support and relevant training in the
application of ICT in the classroom setting. Meanwhile item 4 that is “create win-win solutions to the schools’
concerns, issues, gaps and problems (CIGP’s) through creative and innovative thinking strategies” had the lowest
mean of 4.43 or high level. It implies the school heads weakest practices in innovation is their ability to respond to
various concerns, issues, gaps, and problems of the school. Though they have demonstrated a good decision-making
skills, they still need to be more creative and innovative so that they can arrive to a win-win solution.

Table 4
Level of Innovation Management of School Heads According to Behavioral Innovation Management
Items Mean Interpretation

The school heads...
improve teachers’ professional competencies by employing a range of

- 4.52 Very High Level
development strategies.
set good example and demonstrate positive work behavior. 4.67 Very High Level
promote a creative climate and inspire co-workers to develop original ideas 4.58 Very High Level

and solutions.
display emotional maturity and enthusiasm during challenging situations. 4.59 Very High Level
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practice ethical and professional behavior and take responsibility of his/her

- . 4.58 Very High Level
actions and decisions.
demonstrate good time management practices. 4.54 Very High Level
establlsh_healthy relationship among teachers, learners, the parents, and the 4.54 Very High Level
community.
Overall Mean 4.59 Very High Level

Table 4 depicts a very high level of innovation management among school heads in terms of behavioral
innovation with an overall mean of 4.59. This means that the school heads display professional behavior and work
ethics in the performance of their roles and responsibilities.

In addition, it can be seen that item 2 which is “set good example and demonstrate positive work behavior”
obtained the highest mean of 4.67. It can imply that the school heads are good role models in the school. It also
depicts that they are leading by example among their teachers in terms of professionalism and positive work
behavior. According to the study of Divinagracia (2022) school heads have been a good example in their respective
schools. He even revealed that most of the school heads can work beyond what is expected from them.

Furthermore, item 1 which is “improve teachers’ professional competencies by employing a range of
development strategies” got the lowest mean of 4.52 or very high level. This means that while school heads display
the desire to help the teachers improve professionally, they have the need to provide a variety of options for the
teachers to grow and improve.

Table 5
Level of Innovation Management of School Heads According to Computational Innovation Management
Items Mean Interpretation

The school heads...
encourage the use of technology-based instructions in the teaching-learning

4.71 Very High Level
process.
display a wide range of computer knowledge and the application of technology .
in work and related fields 4.50 Very High Level
initiate school-based training on the application of technology in classroom 4.42 High Level

management and teaching strategies.
implements modern school management practices. 4.46 High Level
use online platforms to communicate and update teachers including the 4.45 Hi

. . igh Level
conduct of meetings and conferences.
provide classrooms with technology equipment (TV, projectors, printers, etc.) 4.43 High Level
display ent_hu5|asm in learning computer skills and in the application of 4.43 High Level
technology in the workplace.
Overall Mean 4.51 Very High Level

Table 5 shows that the school heads had a very high level of innovation management in terms of
computational innovation with an overall mean of 4.51. This suggests that the school heads had high regard to
technology and its application to improve the school system.

As shown in the table, item 1 “encourage the use of technology-based instructions to the teaching-learning
process” received the highest mean of 4.71 or very high level. This implies that school heads really give priority to
the application of technology in the teaching and learning process. It could mean that most of them have a positive
perception of the impact of technology in the modern day teaching. In the study of Wangchuk (2023) it was
emphasized that the integration of technology in the teaching-learning process is very much evident in most schools.
Her findings also revealed that the application of technology in the classrooms had enhanced learners’ engagement
and test scores.

However, item 3 “initiate school-based training on the application of technology in classroom management
and teaching strategies” had the lowest mean of 4.42 or high level. This implies that the school heads were not giving
much priority on training teachers in the application of technology to teaching. This means that while they are good
in providing the resources for ICT integration, they were not able to give teachers the technical assistance like training
and workshop to how this technology become more effective.

Level of School-Based Practices of School Heads According to Curriculum and Instruction, Classroom Management,
and Assessment and Evaluation

The succeeding portion will provide information on the level of school-based practices demonstrated by school heads
in the areas of Curriculum and Instruction, Classroom Management, and Assessment and Evaluation.

Table 6
Level of School-Based Practices of School Heads According to Curriculum and Instruction
Items Mean Interpretation

The school heads...
create instructional and supervisory plan to ensure quality teaching and

learning. 4.54 Very High Level
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conduct LAC sessions to address the different teaching-learning gaps. 4.38 High Level
provide mentoring and coaching to teachers. 4.38 High Level
supervise the implementation of curriculum and check lesson plans 4.51 Very High Level
frequently.

identify challenges in curriculum and instruction and create solutions to

. - . 4.54 Very High Level
improve the teaching-learning process.
make review of curriculum content to ensure relevance and promote .

- 4.52 Very High Level
contextualization.
give technical assistance and support to teachers 4.52 Very High Level
Overall Mean 4.47 High Level

Table 6 presents a high level of school-based practices of school heads in the area of Curriculum and Instruction with
an overall mean of 4.47. This infers that school heads’ effort to improve teaching and learning is evident in schools.

Moreover, it is shown that item 1 “create instructional and supervisory plan to ensure quality teaching and
learning” and item 5 “identify challenges in curriculum and instruction and create solutions to improve teaching-
learning process” and item 5 “identify challenges in curriculum and instruction and create solutions to improve the
teaching-learning process” scored highest with means of 4.54 or very high level. This implies that school heads
common practice in ensuring the quality teaching and learning is the use of instructional supervisory plan where
teachers the details and schedule of mentoring and coaching is reflected. It further implies that they are active in
providing solutions to the problems of teachers in the teaching and learning process.

Nonetheless, the table also shows that item 2 “conduct LAC sessions to address the different teaching-
learning gaps” and item 3 “provide mentoring and coaching to teachers” obtained the lowest means of 4.38 or high
level. This implies that majority of the school heads could not conduct LAC sessions in their respective schools. It
also means that they less give time on mentoring and coaching. These results show that the schools heads could not
perform some of the tasks at school. This confirms the study of Agravante, Digo, and Janer (2023) which suggests
that one of the areas of improvement among school leaders is mentoring and coaching. They found out that this area
is one of the weakest point of school heads which contribute to their poor leadership development.

Table 7

Level of School-Based Practices of School Heads According to Classroom Management
Items Mean Interpretation
The school heads...
conduct _ classroom observation regularly using standard classroom 4.57 Very High Level
observation tools
ensure that classrooms are safe and hazard-free. 4.75 Very High Level
promote child-friendly classroom environment. 4.79 Very High Level
monitor teachers’ and learners’ attendance regularly. 4.72 Very High Level
promote the use of differentiated developmentally appropriate learning
experiences to address learners’ gender, needs, strengths, interests, and 4.59 Very High Level
experiences inside the classroom.
provide budget for classroom repairs in the annual procurement plan 4.59 Very High Level
design classroom schedules which are flexible during calamities, disasters, .

4.59 Very High Level

and health emergencies.

Overall Mean 4.69 Very High Level
Table 7 draws a high level of school-based practices among school heads in terms of Classroom Management with
an overall mean of 4.69. This means that the school can heads give much effort in classroom management tasks and
these effort are evident to teachers.
Likewise, item 3 “promote child-friendly classroom environment” obtained the highest mean of 4.79 or very high
level. This implies that learners’ safety and well-being is the top priority of school heads in their respective schools.
This result confirms the study of Magat (2021) which suggest that the schools in one the provinces in the country
were compliance to the child-friendly school practices. She found out that the schools ensure that all their programs
and projects are in compliance to the child-friendly system and in response to the sustainable development goals.
Even so, it can also be observed that item 1 “conduct classroom observations regularly using standard classroom
observation tools” had the lowest mean score of 4.57 or very high level. This could imply that the school heads were
observing classes, yet there were aspects which they need to improve.

Table 8
Level of School-Based Practices of School Heads According to Assessment and Evaluation
Items Mean Interpretation

consolidate Quarterly Assessment Results (QAR) and monitor learners
progress and failures

evaluate and analyze the result of quarterly assessment and provide
remediations and recommending actions.

conduct numeracy and literacy assessments to learners. 4.48 High Level

4.65 Very High Level

4.50 Very High Level
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communicate promptly and clearly the results of learners’ assessment

including needs and progress to key stakeholders, including 4.51 Very High Level
parents/guardians.

ensure that assessment and evaluation tools are consistent with curriculum

4.55 Very High Level
standards.
conduct teacher’s evaluation and assessment as basis for professional 4.54 Very High Level
development plans.
_make use o_f assessment and evaluation data for project and program 4.54 Very High Level
implementation.
Overall Mean 4.54 Very High Level

Table 8 still depicts a very level of school-based practices of school heads in the area of Assessment and Evaluation
with an overall mean of 4.54. This suggests that the school headers are performing tasks relevant to this
aforementioned area.

Additionally, it is reflected that item 1 “consolidate quarterly assessment result (QAR) and monitor progress and
failures” received the highest mean score of 4.65 or very high level. This implies that reporting and tracking of
learners’ progress and failure is the most concern of the school heads in every end of the quarter. This also means
that the school heads are monitoring learners’ performance through the quarterly assessment result (QAR)
consolidation report.

Moreover, item 3 “conduct numeracy and literacy assessment to learners” had the lowest mean score of 4. 48 or
high level. This implies that school heads could not conduct frequent reading and numeracy assessment to the
learners. The results confirm the study of Aureada (2021) which revealed that monitoring learners progress is one
of the functions that were carried out by school heads. However, the conduct of monitoring of teachers and
assessment of learners were not evident.

Level of Innovation Management of School Heads According to Strategic Innovation Management, Behavioral
Innovation Management, and Computational Innovation Management When Grouped According to Age, Highest
Educational Attainment and Length of Service

Table 9
Level of Innovation Management of School Heads According to Strategic Innovation Management When Grouped
According to Age

Items Younger Older

Mean Interpretation Mean Interpretation
The school heads...
design projects and programs to achieve school’s . .
miss%onpangj vision in fhegSchooI Improvement Plan. 4.54 very High Level 4.41 High Level
display good leadership practices which creates
positive impact to the school culture, teachers, and 4.69 Very High Level 4.53 Very High Level
learners.
make professional development plans for teachers’
advancement and professional growth including 4.57 Very High Level 4.36 High Level
promotion.
create win-win solutions to the schools’ concerns,
issues, gaps and problems (CIGPs) through creative 4.54 Very High Level 4.33 High Level
and innovative thinking strategies.
adopt modern management practices such as ICT . .
based instructions to the teaching-learning process. 475 Very High Level 4.65 Very High Level
establish strong partnership with internal and 4.74 Very High Level 4.59 Very High Level
external stakeholders.
;:_reate_ income generating projects to boost school’s 4.69 Very High Level 4.61 Very High Level
inancial resources.
Overall Mean 4.65 Very High Level 4.50 Very High Level

Table 9 reflects both a very high level of school heads innovation management in terms of strategic innovation when
grouped according to age with overall means of 4.65 and 4.50 respectively. This infers that older and younger
teachers share the same perceptions to how school heads work towards innovation of the schools.

Even more, there is a notable difference in the mean scores observed in item 3 “make professional development
plans for teachers’ advancement and professional growth including promotion” and item 4 “create win-win solutions
to schools’ concerns, issues, gaps, and problems (CIGP’s) through innovative thinking strategies”. It is reflected that
younger had a mean scores of 4.57 and 4.54 or very high level, while older obtained scores of 4.36 and 4.33 or high
level. This implies that older teachers observed little areas for improvement of how school heads help them with their
professional growth like in getting promotion. It also connotes that those in the older category are not so satisfied
with how the school heads respond to the school challenges and CIGP’s of the school.

This somehow confirms the study of Divinagracia (2022) which revealed that older and younger teachers have
different perceptions to how school heads fix problems and challenges of the school.
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Table 10
Level of Innovation Management of School Heads According to Behavioral Innovation Management When Grouped
According to Age

Items Younger Older

Mean Interpretation Mean Interpretation
The school heads...
improve teachers’ professional competepues by 4.56 Very High Level 4.48 High Level
employing a range of development strategies.
Ezi‘s\zg(r:l example and demonstrate positive work 4.79 Very High Level 4.56 Very High Level
promote a cr_ez?tlve_ climate and inspire co-workers 4.64 Very High Level 4.53 Very High Level
to develop original ideas and solutions.
display gmotllonall maturity and enthusiasm during 4.72 Very High Level 4.47 High Level
challenging situations.
practice ethical and professional behavior and take . .
responsibility of his/her actions and decisions. .69 Very High Level 4.48 High Level
demonstrate good time management practices. 4.66 Very High Level 4.42 High Level
establish healthy relationship among teachers, 4.67 Very High Level 4.42 High Level
learners, the parents, and the community.
Overall Mean 4.68 Very High Level 4.51 Very High Level

Table 10 shows that both younger and older teachers gave a very high level of innovation management to
school heads according to innovation management with overall means of 4.68 and 4.51 respectively. This means
that regardless of age, teachers had observed positive work behavior from their school heads.

However, there is a margin of difference recorded in the mean scores of item 4 “display emotional maturity and
enthusiasm during challenging situations” where younger had 4.72 or very high level, while older scored 4.47 or high
level. This implies that older teachers don’t see enough enthusiasm displayed by the school heads compared to their
younger counterparts. It also connotes that the teachers from the older category have observed on few occasions,
that the school heads were not able to handle properly some of the problems or challenges of the school. This result
somehow is different from the study of Trongco and Benolirao (2023) who found out there is not much difference in
the level of enthusiasm displayed by the school leaders. Their findings show that regardless of age, school heads
show the same level of enthusiasm and passion.

Moreover, there is also a similar disparity in the mean scores of item 7 “establish healthy relationship among teachers,
learners, the parents, and the community” where younger scored 4.67 or very high level, while older had 4.42 or
high level. This implies that younger and older teachers have different observations on how school heads maintain
their relationship with the stakeholders. Younger teachers could have seen a strong relationship between school
heads and the stakeholders, while older teachers may have observed a small gap within it.

Table 11
Level of Innovation Management of School Heads According to Computational Innovation Management When Grouped
According to Age

Items Younger Older

Mean Interpretation Mean Interpretation
The school heads...
encourage t_he use of_ technology-based instructions 4.77 Very High Level 4.65 Very High Level
in the teaching-learning process.
display a wide range of computer knowledge and the . .
application of technology in work and related fields 4.51 Very High Level 4.48 High Level
initiate school-based training on the application of
technology in classroom management and teaching 4.48 High Level 4.36 High Level
strategies.
implements modern school management practices.  4.52 Very High Level 4.39 High Level
use online platforms to communicate and update
teachers including the conduct of meetings and 4.64 Very High Level 4.27 High Level
conferences.
proylde classr.ooms with technology equipment (TV, 4.62 Very High Level 4.26 High Level
projectors, printers, etc.)
display enthusiasm in learning computer skills and . .
in the application of technology in the workplace. 4.61 Very High Level 4.27 High Level
Overall Mean 4.58 Very High Level 4.43 High Level

Table 11 shows a different level of innovation management of school heads in terms of computational
innovation management according to age. It is shown that younger teachers obtained an overall mean of 4.58 or
very high level, while older teachers scored 4. 43 or high level. This infers that younger and older teachers have
different perceptions towards their school heads computer knowledge and attitude.
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Furthermore, it implies that older teachers observed that the school heads don’t have enough knowledge regarding
computer application in the workplace. This can be supported by the huge margin of scores in item 5 which is “use
online platforms to communicate and update teachers including the conduct of meetings and conferences” where the
older scored only 4.27 or high level, while younger scored 4.64 or very high level. This strongly implies that the
school heads are not expert yet in using computer and other online innovations in the workplace. It also strongly
suggests that older teachers have high regard to online platforms as means of communication and for conducting
meetings and conferences which they want to be adopted by their school heads. This perception from older teachers
conforms the findings of Lambot and Yango (2023) which revealed that school heads had low level of technological
knowledge in terms of professional practice. It means that there is a need for the school heads to be equipped with
technological skills and be updated on how various media formats to communicate, interact, and collaborate with
peers, teachers, and other stakeholders.

Conclusion:

From the findings of the study, the following conclusions are drawn.

The teachers’ profile suggests that most of them need to enroll in graduate studies for professional development and
career advancement. The school heads were observed to be weaker in computational innovation management,
especially in training teachers on the application of technology in teaching.

Nonetheless, they foster a climate where technology-based instruction could be utilized by teachers.

Curriculum and instruction practices of school heads are less likely to be observed by teachers such as those related
to LAC sessions and mentoring and coaching. Teachers have different observations on their school heads’ innovation
management in schools.

The school-based practices of school heads were appreciated better by teachers who are younger, with bachelor’s
degree, and shorter years of experience. The teachers had demonstrated good performance in the school year 2022-
2023. Teachers’ age and length of service can be significant to the way they observe their school heads innovation
management. Teachers’ perceptions of the classroom management practices of school heads are influenced by their
age and length of service. Teachers’ performances were not affected by their demographic profile.

Teachers’ observation to school heads’ innovation management has no impact to their teaching performance.

The observed school-based practices of school heads do not affect teachers’ performance.
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