s 3gs INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH

Ea

FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

Online ISSN: 3028-032X | Print ISSN: 3028-0370
Melill PUBLISHED BY: RISEJOURNALS.ORG Volume 2, Issue no. 4 | 306

Culturally Responsive Pedagogy: Transforming Teacher Practices
and Improving Student Performance in Multicultural Classrooms

DOI: 10.5281/zenodo0.15257387

Dainalyn T. Baliscao
Alcott Elementary School, Michigan, USA

Abstract:

This exploratory qualitative systematic review investigates the effectiveness of culturally responsive teaching (CRT)
in enhancing student engagement and academic performance within the United States educational system. As
classrooms become increasingly diverse and sociopolitical challenges persist, this study synthesizes key research to
explore how incorporating students' cultural identities, history, and traditions into curriculum and pedagogy can help
close achievement gaps and foster inclusive educational spaces. Using qualitative content analysis, the review
identifies central themes such as teacher cultural competency, culturally inclusive curriculum design, student
empowerment, and social justice-oriented pedagogy. The findings reveal that CRT practices lead to improved student
engagement, higher academic performance, and better preparation for students to critically navigate their
sociocultural realities. The study emphasizes the importance of integrating students' cultural backgrounds into
teaching practices to create equitable learning environments that respect diversity and promote academic success.
By supporting teachers' cultural awareness and fostering inclusive teaching strategies, CRT emerges as a powerful
tool in promoting educational equity and enhancing learning outcomes in multicultural classrooms. This review
underscores the need for continued research and professional development in CRT to ensure all students can thrive
in a diverse and dynamic educational landscape.
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Introduction:

In recent years, the educational landscape of the United States has increasingly reflected the nation’s cultural,
linguistic, and ethnic diversity. As classrooms become more representative of various racial and cultural identities,
educators are called upon to address the needs of students from historically marginalized communities.

Culturally Responsive Teaching (CRT) has emerged as a promising pedagogical framework that acknowledges and
integrates students’ cultural backgrounds into classroom practices to foster equity and inclusion (Gay, 2010; Ladson-
Billings, 1995, 2001). This approach views culture not as an obstacle but as an asset to learning, recognizing that
academic success is closely linked to cultural affirmation and relevance in the curriculum (Banks, 2011; Gollnick &
Chinn, 2002; Villegas & Lucas, 2007).

The foundational theories of CRT emphasize the need for instruction that is not only inclusive of diverse histories and
perspectives but also responsive to the social and cultural contexts of learners (Gay, 2002; Howard, 2010). When
students see their culture, language, and lived experiences reflected in their education, they are more likely to engage
meaningfully with the material (Ladson-Billings, 2009; Rajgopal, 2011).

Research supports that such practices promote a positive identity, increase motivation, and foster deeper academic
understanding (Sleeter & Grant, 1991; Au, 2009; Gay, 2013). Nevertheless, the gap between theory and classroom
practice remains a concern, particularly in under-resourced schools where teachers often lack adequate training or
support to implement CRT effectively (Darling-Hammond, 2010; Davis, 2008; McKenzie, 2001).

Many educators struggle with navigating deeply rooted deficit mindsets, standardized curriculum demands, and
limited exposure to multicultural education frameworks (Monroe, 2005; Weinstein et al., 2004). Studies indicate that
without intentional professional development and institutional backing, teachers may default to traditional,
monocultural instructional methods that marginalize students of color (Ullucci & Howard, 2015; Kumashiro, 2000).
Additionally, pre-service teacher programs have been critiqued for insufficient preparation around culturally relevant
pedagogy and anti-bias education (Sleeter & Grant, 1991; Kroeger & Bauer, 2006). These structural challenges
underscore the necessity of rethinking teacher education and ongoing training to meet the realities of diverse
classrooms (McKoy et al., 2017; Teel & Obidah, 2008).

This study aims to explore how culturally responsive teaching strategies—specifically the integration of students’
culture, history, and traditions—impact engagement and academic performance.

Drawing from qualitative content analysis methods (Elo & Kyngds, 2008; Cavanagh, 1997) and guided by an
extensive review of literature, this research seeks to examine the theoretical underpinnings, practical applications,
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and measurable outcomes of CRT in U.S. educational contexts. Key questions include: How do culturally grounded
instructional practices influence student motivation and achievement? What barriers do educators face in
implementing CRT, and how can these be addressed?

Literature Review:

Culturally Responsive Teaching (CRT) is an educational framework that emphasizes the importance of recognizing
and validating the cultural backgrounds and identities of students within the classroom. By integrating students'
cultural experiences into teaching, CRT aims to foster academic success, increase student engagement, and promote
equity in education. As classrooms become more diverse, the need for inclusive pedagogies such as CRT has grown.
This literature review explores key studies in the field, examining the impact of CRT on student performance, teacher
preparation, and the transformation of pedagogical practices.

Theoretical Foundations of Culturally Responsive Teaching

Culturally Responsive Teaching emerged from the work of scholars such as Geneva Gay, Gloria Ladson-Billings, and
Carol Lee, who argued that traditional pedagogies often fail to recognize the cultural identities of students, particularly
those from marginalized groups (Gay, 2002; Ladson-Billings, 1995).

According to Gay (2002), CRT is built on the premise that learning is most effective when students see their own
cultural experiences reflected in the curriculum. Ladson-Billings (1995) proposed that CRT involves three main
components: academic success, cultural competence, and critical consciousness. These components emphasize not
only intellectual growth but also the development of students' ability to critically examine the societal structures that
impact their lives.

Research has shown that CRT is rooted in a constructivist understanding of learning, where knowledge is actively
constructed through interactions with the environment, peers, and cultural practices (Vygotsky, 1978). Students
bring their cultural knowledge into the classroom, and teachers can use this knowledge to enrich the learning
experience. Furthermore, CRT draws on the notion of "funds of knowledge" (Moll et al., 1992), which refers to the
wealth of cultural and experiential knowledge that students from diverse backgrounds bring to school, and which can
be leveraged to create meaningful learning experiences.

One of the key areas for implementing CRT effectively is teacher preparation. Research consistently points out that
pre-service teachers often enter the classroom with limited exposure to diverse cultural experiences and a lack of
training in culturally responsive pedagogies (Davis, 2008; Gay, 2010).

As a result, teacher education programs must equip educators with the necessary tools to recognize and address the
needs of students from different cultural backgrounds. Gay (2010) emphasizes that developing cultural competence
among teachers is critical, and this includes fostering self-awareness, empathy, and an understanding of how
students' cultural backgrounds influence their learning.

Several studies have examined the impact of professional development programs focused on CRT. For instance,
McKoy et al. (2017) found that even short-term professional development workshops could positively influence
teachers' attitudes toward CRT. These workshops, however, need to be grounded in practical, reflective activities
that allow teachers to see the direct relevance of CRT in their practice. Additionally, Rychly and Graves (2012) argue
that effective CRT training must focus not only on theoretical knowledge but also on the practical application of
culturally responsive strategies in the classroom. This requires a shift in how teacher education programs prepare
future educators, integrating cultural awareness into both curriculum design and teaching strategies.

Impact of Culturally Responsive Teaching on Student Engagement

The integration of students' cultural identities into the classroom is particularly effective in enhancing student
engagement. According to Ladson-Billings (1995), CRT empowers students intellectually, socially, and emotionally
by using cultural referents to impart knowledge and skills. When students see their identities reflected in the
curriculum, they are more likely to engage with the material, participate in class discussions, and take ownership of
their learning (Gay, 2010). Moreover, CRT helps bridge the gap between students’ lived experiences and the academic
content being taught, making learning more relevant and meaningful.

Research by Au (2009) further emphasizes that culturally responsive instruction is not only effective teaching but an
essential component of good pedagogy. In classrooms where teachers acknowledge and affirm students’ cultural
backgrounds, students are more likely to participate in class activities, contribute to discussions, and display positive
attitudes toward learning.
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Studies have shown that students who feel understood and respected by their teachers are more motivated and have
higher academic achievement (Rajgopal, 2011; Kafele, 2013). This sense of belonging is crucial for fostering a
positive learning environment and encouraging active student engagement.

Another critical aspect of CRT is its potential to close achievement gaps, particularly for marginalized students.
Historically, students from minority and low-income backgrounds have faced disparities in educational outcomes.
According to Darling-Hammond (2010), CRT is a crucial tool for addressing these inequities. By creating a learning
environment that values students’ cultural backgrounds, CRT helps to dismantle the deficit models that often define
marginalized students as less capable or academically proficient.

Numerous studies support the assertion that CRT improves academic outcomes for diverse learners. Ladson-Billings
(2009) found that when teachers implemented CRT strategies, they were able to engage students more effectively,
resulting in higher academic achievement. Additionally, research by Gay (2002) demonstrated that culturally
responsive instruction had a positive impact on students’ grades, test scores, and overall academic performance.
These findings suggest that CRT can be an effective strategy for closing the achievement gap, particularly for students
of color, English language learners, and students from economically disadvantaged backgrounds.

Curriculum Inclusivity and Representation

A key element of CRT is the revision of the curriculum to include the histories, contributions, and experiences of
diverse cultural groups. Banks (2011) and Sleeter and Grant (1991) emphasized the importance of integrating
multicultural content into the curriculum to challenge dominant cultural narratives.

Textbooks and teaching materials often reflect Eurocentric biases, which can alienate students from marginalized
groups and perpetuate stereotypes (Giarrizzo, 2013). By making the curriculum more inclusive, educators ensure
that students see their cultural backgrounds reflected in the materials they are learning, which can boost self-esteem
and academic engagement.

Furthermore, Gay (2013) argues that cultural knowledge should be integrated into every aspect of teaching, not
merely as a celebration of holidays or cultural artifacts but through meaningful, everyday instruction. This requires
teachers to move beyond superficial applications of CRT and to incorporate diverse perspectives into core subjects
such as history, literature, and science. Kumashiro (2000) supports this view by promoting anti-oppressive education
that challenges traditional power structures and norms embedded in the curriculum. The inclusion of culturally
relevant texts, historical perspectives, and community-based knowledge allows students to see their identities as
valuable and important.

Implementing CRT requires a transformation in pedagogical practices. Teachers must adopt flexible instructional
strategies, collaborative learning structures, and relationship-centered classroom management. Cooperative learning
is one such strategy that has been shown to promote inclusivity and social cohesion among diverse learners (Gillies,
2014; Slavin, 2014).

Teachers must also be sensitive to cultural nuances and adopt communication styles that are effective for students
from different backgrounds (Powell & Caseau, 2004). Moreover, Gollnick and Chinn (2002) emphasize the need for
teachers to serve as cultural brokers who mediate between the school culture and students’ home cultures. This
requires teachers to rethink not only what they teach but also how they teach, creating a classroom environment
that values diversity and promotes mutual respect. Darling-Hammond (2010) further argues that CRT is essential in
closing achievement gaps and creating equitable learning opportunities in diverse classrooms. However, Sleeter and
Grant (1991) caution against superficial applications of CRT, such as token multicultural celebrations, which fail to
bring about meaningful pedagogical change.

The literature on Culturally Responsive Teaching demonstrates its significant impact on enhancing student
engagement, academic performance, and closing achievement gaps, particularly among marginalized learners.
Through effective teacher preparation, curriculum inclusivity, and pedagogical transformation, CRT offers a
comprehensive framework for addressing the needs of diverse students.

As classrooms become more culturally diverse, integrating CRT into teacher education programs and educational
policies is essential for fostering an equitable and inclusive learning environment. Future research should continue to
explore the long-term effects of CRT on student outcomes and the challenges that educators face in implementing
these practices.

Methodology:

This study employed an exploratory qualitative systematic review design to investigate how culturally responsive
teaching (CRT) practices—particularly the integration of students’ culture, history, and traditions—affect student
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engagement and academic performance in U.S. classrooms. A qualitative content analysis approach, guided by the
methodology of Elo and Kyngas (2008), was used to collect, analyze, and synthesize relevant scholarly literature.

This approach was chosen for its strength in uncovering patterns, themes, and insights from a wide array of textual
data, thereby allowing for an in-depth understanding of the phenomenon within its educational context.

The literature was sourced from a range of academic databases, including ERIC, JSTOR, ProQuest, and Google
Scholar. A combination of keywords such as “culturally responsive teaching,” “student engagement,” “academic
achievement,” “inclusive pedagogy,” and “diverse learners” was used to locate relevant studies. Boolean operators

(e.g., AND, OR) and filters were applied to refine the search and ensure the inclusion of high-quality sources.

The selection criteria were clearly defined to maintain the rigor and relevance of the review. Included studies met
the following conditions: (1) peer-reviewed empirical or theoretical research; (2) focused on K-12 educational
settings within the United States; (3) emphasized the incorporation of students’ cultural backgrounds—such as
language, traditions, or historical perspectives—into classroom instruction; and (4) published in English between the
years 2000 and 2023. Studies that did not meet these criteria, such as those conducted outside the U.S. or not
addressing CRT explicitly, were excluded.

A total of 35 sources were selected for in-depth analysis. The chosen studies were then categorized based on
emergent themes, which informed the findings and discussion section of this paper. This method ensured a systematic
and comprehensive examination of the literature surrounding CRT and its educational impacts.

Findings and Discussion:

Thematic coding was applied to the selected literature using qualitative content analysis to identify recurring patterns
and concepts relevant to the implementation of Culturally Responsive Teaching (CRT) in U.S. classrooms. Following
the framework of Elo and Kyngds (2008) and supported by Cavanagh’s (1997) method of content analysis, four
major themes emerged: (1) Cultural Competence in Teacher Preparation, (2) Curriculum Inclusivity and
Representation, (3) Student Empowerment through Identity Affirmation, and (4) Pedagogical Transformation through
CRT Practices. Each theme reflects a significant dimension of CRT and highlights the interplay between teachers’
preparedness, instructional content, and student outcomes.

1. Cultural Competence in Teacher Preparation

The successful implementation of Culturally Responsive Teaching (CRT) begins with a critical first step: equipping
teachers with the awareness and tools to recognize and reflect on their own cultural identities, values, and implicit
biases. Numerous studies assert that teacher preparation programs often fall short in this regard, leaving many pre-
service teachers ill-prepared to address the increasingly diverse student populations in today’s classrooms (Gay,
2002, 2010; Howard, 2010).

Without this foundational awareness, educators may unintentionally perpetuate stereotypes or overlook the unique
strengths students from different cultural backgrounds bring to the classroom. Gay (2010) emphasized that teacher
education must include intentional and sustained training in cultural competence, which she defines as the ability to
engage effectively and respectfully with students from diverse cultural groups.

Pre-service teachers frequently enter the profession with minimal cross-cultural experiences and limited
understanding of how culture shapes student learning (Davis, 2008; Ladson-Billings, 2000). These gaps in experience
and knowledge often lead to discomfort or avoidance when it comes to discussing race, ethnicity, and inequity in the
classroom.

Developing cultural competence requires more than attending a single workshop—it involves an ongoing process of
cultivating critical consciousness, empathy, and reflective teaching (Gay, 2010). This includes recognizing systemic
inequalities in education and actively working to dismantle them through inclusive practices. Davis (2008) noted that
African American children, in particular, are often misunderstood due to teachers’ lack of cultural awareness, further
highlighting the need for deeply rooted preparation.

In exploring what makes an effective CRT practitioner, Rychly and Graves (2012) identified several core traits:
flexibility, open-mindedness, self-awareness, and a commitment to continual growth. These attributes allow
educators to better respond to the unique needs of their students while avoiding rigid, one-size-fits-all teaching
methods. Teachers who display these characteristics are more likely to create inclusive and affirming learning
environments.

Gollnick and Chinn (2002) emphasized that teachers must see cultural diversity as an asset rather than a challenge,
a mindset that shifts instructional planning toward strengths-based approaches. The development of these personal
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and professional traits must be purposefully cultivated through coursework, mentoring, and reflective activities within
teacher education programs.

The beliefs that teachers hold about students from diverse backgrounds significantly influence their expectations and
instructional choices. Ladson-Billings (2009) argued that deeply held beliefs rooted in deficit thinking can result in
low expectations, discipline disparities, and disengagement among students of color. To counteract these effects,
teacher preparation programs must challenge preservice teachers to examine their own assumptions and confront
the ways in which societal narratives influence classroom dynamics. Villegas and Lucas (2007) proposed that
culturally responsive educators develop a sociocultural consciousness—an understanding of how culture, power, and
privilege intersect in education—and a belief in their ability to make a meaningful impact on all learners.

Although developing cultural competence is a long-term journey, studies show that even short-term interventions
can have a positive impact when thoughtfully implemented. McKoy et al. (2017) found that in-service workshops
focused on CRT principles, combined with reflective exercises, led to measurable shifts in teacher attitudes and
increased awareness of inclusive practices.

These findings underscore the importance of embedding practical, hands-on activities into teacher training. Educators
benefit from opportunities to apply CRT strategies in real classroom scenarios, analyze their experiences, and receive
feedback that promotes growth. Gay (2018) reinforced the idea that theory must be paired with practice, arguing
that culturally responsive teaching requires educators to modify content, instructional methods, and assessments to
reflect students' cultural contexts.

To truly prepare teachers for the diverse realities of the modern classroom, CRT must be integrated into every layer
of teacher education—from foundational coursework to clinical experiences. As Kafele (2013) asserted, teachers must
not only acknowledge cultural differences but actively affirm and celebrate them within their classrooms.

This involves creating a curriculum that is inclusive of multiple perspectives, adopting pedagogies that reflect
students’ lived experiences, and fostering environments where all students feel seen, valued, and capable of success.
By embedding CRT into the fabric of teacher preparation, educators can move beyond superficial inclusion toward
truly transformative teaching practices that empower all learners.

2. Curriculum Inclusivity and Representation

An inclusive and representative curriculum is essential for fostering a sense of belonging and engagement among
students from diverse cultural backgrounds. Scholars have long emphasized that traditional curricula often exclude
or marginalize the histories and experiences of non-dominant groups.

Banks (2011) and Banks & McGee Banks (2011) contended that equity pedagogy requires a reimagining of the
curriculum to challenge dominant cultural narratives and affirm the identities of all learners. Without such revisions,
education continues to reinforce systemic inequities and cultural hierarchies, leaving many students feeling invisible
within the classroom.

Textbooks and instructional materials often perpetuate Eurocentric viewpoints, contributing to the
underrepresentation of minority contributions in educational content. Sleeter and Grant (1991) highlighted the
persistence of these biases, noting that many widely used texts downplay or ignore the roles of marginalized
communities in shaping society. Giarrizzo (2013) reinforced this observation by revealing that minority representation
in U.S. history curricula remains minimal. This absence not only distorts historical understanding but also contributes
to student disengagement and feelings of cultural alienation, particularly among students of color.

To address this gap, culturally responsive teaching advocates for a curriculum that incorporates diverse voices and
experiences in a meaningful way. Gay (2013) argued that true inclusion goes beyond surface-level celebrations of
culture—such as food festivals or heritage months—and instead integrates cultural knowledge into everyday
instruction. This means using culturally relevant texts, exploring multiple historical narratives, and validating the
lived experiences of students as legitimate sources of knowledge. Such approaches help students feel seen,
respected, and valued in the classroom context.

Kumashiro (2000) further advanced the conversation by promoting anti-oppressive education, which challenges the
hidden norms and power structures embedded within conventional curricula. Rather than simply adding diverse
content, anti-oppressive approaches call for a fundamental rethinking of how knowledge is constructed, whose voices
are prioritized, and how education can be used as a tool for social justice. This framework encourages educators to
question whose stories are told and whose are silenced, thereby empowering students to think critically about issues
of equity and representation.

Finally, scholars like Vélez-Ibafiez and Greenberg (1992) emphasized the importance of community-based knowledge
and local histories in constructing an inclusive curriculum. By integrating the cultural assets and knowledge systems
of students’ communities, educators can create more relevant and responsive learning experiences. This not only
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supports academic achievement but also affirms students' identities and strengthens the school-community
connection. In this way, curriculum inclusivity becomes not just a pedagogical choice, but a powerful act of validation
and empowerment for all learners.

3. Student Empowerment through Identity Affirmation

The literature consistently shows that culturally responsive teaching (CRT) is a powerful tool for student
empowerment, particularly in affirming cultural identities and fostering a strong sense of self. When students see
their backgrounds and experiences reflected in the classroom, they are more likely to engage meaningfully with the
learning process. Rajgopal (2011) and Kafele (2013) emphasized that respect and understanding are critical to
student motivation and participation. Students who feel acknowledged are more likely to thrive both academically
and emotionally.

One of the foundational ideas in this discussion is Ladson-Billings’ (1995) concept of “culturally relevant pedagogy.”
She argued that empowering students should involve not only the transmission of knowledge but also the
development of intellectual, social, and emotional skills through cultural referents. In other words, teaching should
connect with students’ lived realities and cultural contexts in order to be truly transformative. This approach helps
create an inclusive and affirming classroom environment where students can see themselves as capable and valued
learners.

Au (2009) supported this view by asserting that culturally responsive instruction is not an “add-on” or optional
strategy but a core component of effective teaching. Good pedagogy inherently includes responsiveness to the
cultural contexts of learners. According to Au, integrating culture into instruction enhances relevance and rigor,
encouraging students to participate actively in the learning process. This makes culturally responsive teaching
essential for promoting equity and excellence in education. Behavioral issues and academic struggles often stem
from a disconnect between students' cultural realities and school expectations.

Monroe (2005) pointed out that when students feel alienated or misunderstood in school settings, they may
disengage or act out. Addressing these issues requires more than discipline; it calls for intentional efforts to affirm
students’ identities and bridge cultural gaps. When teachers understand and respect their students' backgrounds,
they are better equipped to prevent misinterpretations of behavior and foster mutual respect.

A key aspect of student empowerment lies in validating their lived experiences as valuable forms of knowledge.
Spradlin and Parsons (2008) and Spindler and Spindler (1990) argued that empowering classrooms create space for
students to share their voices and stories. Encouraging this kind of discourse helps students build confidence, take
ownership of their learning, and connect their personal narratives to academic content. When students feel that their
experiences matter, they are more likely to engage in critical thinking and meaningful dialogue.

Moreover, CRT emphasizes the role of teachers as facilitators who nurture students' agency and self-expression.
Rather than positioning themselves as the sole source of knowledge, culturally responsive educators co-construct
learning with students. This shift in classroom dynamics fosters a sense of shared responsibility and collaboration. It
also empowers students to view themselves as contributors to knowledge rather than passive recipients.

Ultimately, student empowerment through culturally responsive teaching goes beyond academic achievement. It
nurtures students' self-worth, affirms their identities, and equips them with the tools to navigate and challenge the
world around them. By centering instruction on students' cultural strengths and experiences, educators can cultivate
classrooms where every student feels seen, respected, and inspired to succeed.

4. Pedagogical Transformation through CRT Practices

The successful implementation of Culturally Responsive Teaching (CRT) requires substantial pedagogical shifts in
both teaching practices and classroom dynamics. Teachers must move beyond traditional, one-size-fits-all
approaches and adopt flexible instructional strategies that cater to the diverse needs of their students.

Cooperative learning, for example, plays a crucial role in promoting inclusivity and fostering social cohesion among
diverse learners. Scholars like Gillies (2014), Slavin (2014), and Kagan (1994) have shown that cooperative learning
structures enhance student engagement and help develop collaboration skills, making them particularly valuable in
diverse classrooms.

Furthermore, communication in the classroom must be culturally sensitive and responsive. Powell and Caseau (2004)
emphasized that teachers must recognize and address the cultural nuances that influence student interactions.
Effective communication fosters positive relationships and builds trust between teachers and students. By
acknowledging and validating the cultural backgrounds of students, teachers can create an environment where every
student feels respected and included, which is crucial for promoting academic success.
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In addition to cooperative learning and communication, the integration of CRT requires a rethinking of both content
and pedagogy. Gollnick and Chinn (2002) argued that multicultural education challenges traditional ideas of
curriculum, requiring a shift in how and what teachers teach. Teachers must act as cultural brokers, mediating
between students' home cultures and the school culture (Weinstein, Tomlinson-Clarke, & Curran, 2004). This involves
incorporating culturally relevant content, perspectives, and teaching methods into daily instruction, ensuring that all
students can relate to and engage with the material being taught.

Darling-Hammond (2010) underscored the importance of CRT in addressing achievement gaps, particularly in
America’s increasingly diverse classrooms. When implemented effectively, CRT creates more equitable learning
opportunities, enabling students from various backgrounds to succeed. Teachers who embrace CRT are not only
providing content that is relevant to their students’ lives but also actively contributing to a more just and inclusive
educational system. This pedagogical transformation is essential in closing the achievement gaps that
disproportionately affect marginalized communities.

However, it is important to recognize that not all applications of CRT are equally effective. Sleeter and Grant (1991)
cautioned against superficial applications of CRT, such as token multicultural celebrations that fail to address deeper
structural and pedagogical changes. True transformation involves a comprehensive shift in classroom norms,
instructional goals, and teacher-student relationships. Superficial attempts at CRT often fail to create lasting change
because they do not challenge the underlying assumptions and practices that perpetuate inequities in education.

When applied authentically, CRT can lead to significant improvements in both student achievement and school
culture. Teachers who genuinely integrate CRT practices create environments where students feel valued,
empowered, and motivated to learn.

Research shows that such classrooms experience reduced behavioral issues, as students are more likely to engage
positively with learning when they feel respected and understood. Ultimately, the pedagogical transformation that
CRT brings about not only enhances academic performance but also contributes to the development of a more
inclusive, supportive, and thriving school community.

Conclusion:

Culturally responsive teaching (CRT) offers a transformative framework for fostering educational equity and
enhancing academic success among diverse learners. This systematic review underscores the significant impact of
CRT in creating inclusive learning environments that celebrate and incorporate students' cultural identities. By
acknowledging and validating the cultural backgrounds of students, educators not only enrich the learning experience
but also empower students to engage more meaningfully with the curriculum. Research consistently highlights that
when educators effectively integrate students' cultural experiences into instruction, academic performance,
motivation, and participation improve.

As classrooms across the globe become increasingly diverse, the importance of CRT cannot be overstated. It provides
a critical response to the educational disparities that many marginalized students face, bridging the gap between
students' lived experiences and the curriculum they encounter. Moreover, CRT helps dismantle the traditional, one-
size-fits-all pedagogies that often fail to address the needs of all learners. Instead, it encourages a flexible, inclusive
approach that tailors learning experiences to reflect the diverse cultural contexts of students.

For CRT to be truly effective, it must be embedded within the broader structures of educational practice, policy, and
teacher preparation. Teacher training programs should equip educators with the knowledge, skills, and strategies
necessary to implement CRT principles in their classrooms. Schools must also adopt policies that support the inclusion
of diverse perspectives within curricula, ensuring that students from all backgrounds feel represented and valued.

CRT offers a powerful tool for transforming educational practices and promoting social justice. As the educational
landscape continues to evolve, CRT should remain at the forefront of efforts to create more equitable, inclusive, and
effective learning environments for all students.

References:

Au, K. (2009). Isn't culturally responsive instruction just good teaching? Social Education, 73(4), 179-183.
Banks, J. A. (2011). Educating citizens in a multicultural society. Teachers College Press.
Banks, J. A., & McGee Banks, C. A. (2011). Equity pedagogy and multicultural education. In J. A. Banks (Ed.),

Educating citizens in a multicultural society (pp. 78-87). Teachers College Press.



3o INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH
Qg FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

Online ISSN: 3028-032X | Print ISSN: 3028-0370
Melill PUBLISHED BY: RISEJOURNALS.ORG Volume 2, Issue no. 4 | 313

Cavanagh, S. (1997). Content analysis: Concepts, methods and applications. Nurse Researcher, 4(3), 5-16.
https://doi.org/10.7748/nr.4.3.5.s2

Crum, M. (2015). Sorry, Ebooks. These 9 studies show why print is better. Huffington Post. Retrieved from
http://www.huffingtonpost.com/2015/02/27/print-ebooks-studies n 6762674.html

Elo, S., & Kyngas, H. (2008). The qualitative content analysis process. Journal of Advanced Nursing, 62(1), 107-
115. https://doi.org/10.1111/j.1365-2648.2007.04569.x

Florida Department of Education. (n.d.). School district data. Retrieved from http://www.fldoe.org/schools/k-12-

public-schools/school-dis-data.stml

Gay, G. (2002). Culturally responsive teaching: Theory, research, and practice. Teachers College Press.

Gay, G. (2002). Preparing for culturally responsive teaching. Journal of Teacher Education, 53(2), 106-116.
https://doi.org/10.1177/0022487102053002003

Gay, G. (2010). Culturally responsive teaching: Theory, research, and practice (2nd ed.). Teachers College Press.
Gay, G. (2013). Teaching to and through -cultural diversity. Curriculum Inquiry, 43(1), 48-70.
https://doi.org/10.1111/curi.12002

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice. Teachers College Press.

Giarrizzo, T. (2013). History losing its value: Representation of minorities within high school history (Master’s thesis).
St. John Fisher College, Rochester.

Gillies, R. M. (2014). Cooperative learning: Developments in research. International Journal of Educational
Psychology, 3(2), 125-140.

Gollnick, D. M., & Chinn, P. C. (2002). Multicultural education in a pluralistic society. Merrill Prentice-Hall.

Gullicks, K. A., Pearson, J. C., Child, J. T., & Schwab, C. R. (2005). Diversity and power in public speaking textbooks.
Communication Quarterly, 53(2), 247-258. https://doi.org/10.1080/01463370500089870

Howard, T. C. (2010). Why race and culture matter in schools? Closing the gap in America’s classrooms. Teachers'

College Press.

Kagan, S. (1994). Cooperative learning. Kagan Publishing.

Kroeger, S. D., & Bauer, A. (2006). Exploring diversity: A video case approach. Pearson/Merrill Prentice Hall.
Ladson-Billings, G. (1995). But that’s just good teaching! The case for culturally relevant pedagogy. Theory into
Practice, 34(3), 159-165.

Ladson-Billings, G. (2000). Fighting for our lives: Preparing teachers to teach African American students. Journal of
Teacher Education, 51(3), 206-214.

Ladson-Billings, G. (2006). Yes, but how do we do it? Practicing culturally relevant pedagogy. In J. Landsman & C.
W. Lewis (Eds.), White teachers, diverse classrooms: A guide to building inclusive schools, promoting high
expectations, and eliminating racism (pp. 29-42). Stylus.

Ladson-Billings, G. (2009). The Dreamkeepers: Successful teachers of African American children. Jossey-Bass.
McKenzie, K. B. (2001). White teachers’ perceptions about their students of color and themselves as White educators.
Dissertation Abstracts International, 62(12), 4014. (AAT No. 3038188)

McKoy, C., MacLeod, R., Walter, J., & Nolker, B. (2017). The impact of an in-service workshop on cooperating
teachers’ perceptions of culturally responsive teaching. Journal of Music Teacher Education, 26(2), 50-56. Retrieved
from http://journals.sagepub.com/doi/pdf/10.1177/1057083716629392

Morgan, B. M. (2012). Teaching cooperative learning with children’s literature. National Forum of Teacher Education
Journal, 22(3), 1-12.

Powell, R. G., & Caseau, D. (2004). Classroom communication and diversity: Enhancing instructional practice.
Lawrence Erlbaum Associates. https://doi.org/10.4324/9781410610294



http://www.huffingtonpost.com/2015/02/27/print-ebooks-studies_n_6762674.html
http://www.fldoe.org/schools/k-12-public-schools/school-dis-data.stml
http://www.fldoe.org/schools/k-12-public-schools/school-dis-data.stml
https://doi.org/10.1080/01463370500089870
http://journals.sagepub.com/doi/pdf/10.1177/1057083716629392
https://doi.org/10.4324/9781410610294

3o INTERNATIONAL MULTIDISCIPLINARY JOURNAL OF RESEARCH
Qg FOR INNOVATION, SUSTAINABILITY AND EXCELLENCE (IMJRISE)

Online ISSN: 3028- 032).' | Print ISSN: 3028-0370
Melill PUBLISHED BY: RISEJOURNALS.ORG Volume 2, Issue no. 4 | 314

Rajgopal, K. (2011). Create success: Unlocking the potential of urban students. Association for Supervision and
Curriculum Development.

Raymer, A. (2001). Pedagogy of place facilitation guide: Cultivating and promoting place-based education. The
Appalachian Rural Education Network and the University of Kentucky Appalachian Center.

Rosenwald, M. S. (2015). Why digital natives prefer reading in print. The Washington Post. Retrieved from
https://www.washingtonpost.com/local/why-digital-natives-prefer-reading-in-print-yes-you-read-that-
right/2015/02/22/8596ca86-b871-11e4-9423-f3d0alec335¢c_ story.html

Rychly, L., & Graves, E. (2012). Teacher characteristics for culturally responsive pedagogy. Multicultural Perspectives,
14(1), 44-49. https://doi.org/10.1080/15210960.2012.646853

Slavin, R. E. (2014). Cooperative learning in elementary schools. International Journal of Primary, Elementary, and
Early Years Education, 43(1), 5-14. https://doi.org/10.1080/03004279.2015.963370

Sleeter, C. E., & Grant, C. A. (1991). Race, class, gender, and disability in curriculum textbooks. In M. W. Apple & L.
Christian-Smith (Eds.), The politics of textbooks (pp. 78-110). Routledge.

Spindler, G. D. (1987). Education and cultural process: Anthropological approaches. Prospect Heights.

Spindler, G. D., & Spindler, L. A. (1990). The American cultural dialogue and its transmission. Falmer Press.

Spradlin, L. K., & Parsons, R. D. (2008). Diversity matters: Understanding diversity in schools. Thomson Wadsworth.
Teel, K. M., & Obidah, J. E. (2008). Building racial and cultural competence in the classroom. Teachers College Press.
The Center for Technology in Education. (n.d.). Characteristics of urban education. Retrieved from

http://cte.jhu.edu/urbaneducation/sesl act2 pagl.shtml

Ullucci, K., & Howard, T. (2015). Pathologizing the poor: Implications for preparing teachers to work in high-poverty
schools. Urban Education, 50(2), 170-193. https://doi.org/10.1177/0042085914543117

US Department of Education. (2016). The state of racial diversity in the education workforce. Retrieved from
https://www.nysed.gov/sites/default/files/principal-project-the-state-of-racial-diversity-in-the-educator-

workforce 0.pdf

Vélez-Ibafiez, C. G., & Greenberg, J. B. (1992). Formation and transformation of funds of knowledge among US-
Mexican households. Anthropology & Education Quarterly, 23(4), 313-335.

Weinstein, C. S., Tomlinson-Clarke, S., & Curran, M. (2004). Toward a conception of culturally responsive classroom

management. Journal of Teacher Education, 55(1), 25-38.


https://www.washingtonpost.com/local/why-digital-natives-prefer-reading-in-print-yes-you-read-that-right/2015/02/22/8596ca86-b871-11e4-9423-f3d0a1ec335c_story.html
https://www.washingtonpost.com/local/why-digital-natives-prefer-reading-in-print-yes-you-read-that-right/2015/02/22/8596ca86-b871-11e4-9423-f3d0a1ec335c_story.html
https://doi.org/10.1080/15210960.2012.646853
https://doi.org/10.1080/03004279.2015.963370
http://cte.jhu.edu/urbaneducation/ses1_act2_pag1.shtml
https://www.nysed.gov/sites/default/files/principal-project-the-state-of-racial-diversity-in-the-educator-workforce_0.pdf
https://www.nysed.gov/sites/default/files/principal-project-the-state-of-racial-diversity-in-the-educator-workforce_0.pdf

